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Preface 

The goals students have for attending college and for enrolling In spedilc courses have an 
impact on educational outcomes. These goals can be measured with a comprehensive survey 
instrument such as the Student Goals Exploration (SGE). When appropriate goal profiles are 
available, college Instructors and researchers can relate them to other student characterlsUcs. 
guiding efforts to improve teaching and learning. 

This Usefs Manual was prepared to assist colleges in field-testing the Student Goals 
Exploration (SGE). The manual Is divided into two Guides with a common introduction to the 
SGE: (1) A Guide for Classroom Research by faculty members and academic administrators, 
and (2) A Guide for Institutional Research by those desiring to link the SGE results with other 
data bases. This tasUtutlonal Research Guide also contains technical infonnaUon needed to 
gain a detailed understanding of the SGE's scales and development. Each Guide contains an 
appropriate field test set of SGE inventories as well as coding instructions and examples of 
ways to report findings. 
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Suggestions for the Reader: 

We have dtvided this User's Manual into two Guides so that faculty members who desire to use 
the Student Goals Exploration In their classrooms can do so without reading technical 
material that is interesting primarily to other types of researchers. Select the most 
appropriate of the two User's Guides: The Classroom Research Guide is a non-technical 
treatment for use by faculty members in their classes. This Institutional Research Guide is 
more helpful for studies involving several classrooms and also provides a technical summary 
of the SGE's development and characteristics. Section 1. an overview of the uses and structure 
of the SGE, Is included in both Guides. 
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SECTION I. ABOUT THE STUDENT GOALS EXPLORATION 



1. Introduction 

During the 19806 conege admlnlstratois and laculty members increased their attention to 
strategies for improving teaching and learning. Among other strategies for enhancing student 
learning, faculty members have been irged to set high expectations. Increase currtcular 
coherence, and foster active student involvement. Concurrently, educators have discussed how 
to assess the results of their efforts, that is. to determine If students are learning what faculty 
Intend them to learn. 

Assessment advocates have considered two leveto of data collection about student learning. 
One level of assessment, first proposed by state policy makcri and accreditors, invohres 
measuring students' learning outcomes and aggregating the results for programs or colleges. 
The primary purposes of aggregation are to ensure public accoimtablUty of colleges and to 
formulate institutional or state-wide improvement policies. Many of the early discussions of 
assessment, centering on the state, institutional, and program level of measurement, were not 
well-received or understood by faculty members and adminlstFators. Another level of 
assessment was proposed by those who believe that the best chance of improving student 
learning kTsts wtth the imtiatlve of individual instructors. This grass roots level of 
assessment, linked closely with instructional improvement, has come to be caUed "classroom 
research" (Cross and Angelo. 1988). 

The case for classroom-level assessment is strengthened by recent advarxres m cognitive 
psychology. These advances Indicate that (1) ieamlng is improved if teachers communicate 
course objectives and discipline structure to students. (2) coherence depends on how well 
students integrate new knowledge wtth okl. and (3) strategies that help students integrate new 
knowledge can be taught. This emphasis on how tearrung occurs as well as what is learned has 
helped to show that learning involves not only acquiring Hocts and principles, but also 
increasing one's motivation and self-confidence about learning and acquiring useful learning 
strategies. In recent conference agendas, these ideas have Joined the discussions of 
Institutional assessment to provide a balarKed assessment agenda at the classroom and college 
levels for improving teachlrig and learning. 

During assessment discussions educators are mindful of student dlflierences. Both faculty 
members and measurement experts recognize that mediating variables, such as a student's age. 
gender, socioeconomic background, and prior academic preparation, affect what is learned and 
should be considered when Interpreting measures of student outcomes. FaciUty often relate to 
subgroups of students based on informal assessments of such characteristics. Measurement 
experts, on the other hand, attempt to control statistically for the effects of student differences 
when making comparisons. To cite an example, if an open-admission college serves an urban 
area wtth many imder-preppred students, this fact must be considered when student 
achievement is compared with a neart^y residential university serving well-prepared students. 
To give another example at the classroom level, when oiki instructor's class has strong 
academic background or special abilities, these attributes must be taken into account when 
comparing class achievement with that of a more academically typical class taught by another 
Instructor. Some academic program reviewers J udge It appropriate to adjust standards for 
different groups of students, examining their progress in terms of their Initial knowledge or 
skill, an approach often called 'Value-added" measurement. Despite controversy over the 
measurement techniques, many educators favor this "Value-added" concept of progress. 
Whether student progress is measured against a specified criterion or through a value-added 
approach, it is customary to take account of readlty observable student dlffeiences. such as 
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gender or age. and to control staUstically for dlfierences In preparation that are detected by 
aptitude or achievement tests. 

In contrast with observed student characterlsUcs or academic aptJtudes. variations in student 
goals and related motivational dlfierences among students have seldom been included as 
mediating variables when student outcomes are assessed. This is true even though the 
standards sgalnst which student progress are measured typically stem from goals of faculty, 
admlnlstntan, or legislatore. In fact, educators only rare^ mention the goals students bring 
to the daavoom, how these goals affect what Is learned, or how student goals may change. 
Over 2.300 teachers of Introductory college courses told us In a recent survey that, compared 
with student chaFacterlstlcs such as preparation and ability, they viewed student goals as 
relatively unimportant In plannlrtg their courses (Stark et aL 1990). One reason for this 
finding may be that Instructors do not know the course goals of their students. Yet. both good 
course planning and accurate interpretation of assessment data may depend upon students' 
views of important outcomes. What they value and hope to achieve stimulates their learning 
Involvement and effort. 

As we reviewed relevpjit research literature, we developed a better understanding of why 
student goals have been neglected in assessment discussions. In short, student goals are 
neglected because there hove been no useful instruments to measure the goals students bring to 
courses. Educaton have measures of broad goals for attending college, typologies to classify 
students based on these broad goals, surveys of activities students pursue during college, 
inventories of student satisfaction, and surveys to tap student opinion of the college's 
environment and goals. We have stmxmarlzed these various measures elsewhere (Stark. Shaw 
& Lowther. 1989). But we found no Inventory to assess student goals for a specific course or to 
help relate these goals to other characteristics or to student learning. We concluded that such 
an Instrument was needed. 

After considering several possible models, we developed a theoretical framework for a student 
goals inventory (Stark. Shaw and Lowther. 1989). Based on this framework, we developed and 
pUot-tested the Studertt Goals Exploration (SGE) over a fbre-year period. The SGE is now 
suitable for field testing. This preliminary user's manual is to guide those at colleges and 
universities who wish to be involved in field-testing the SGE. 

We wish to make the SGE useful to educators responsible for fostering educational 
Improvement at each of the levels of assessment we mentioned earlier»the programmatic or 
institutional level, and the classroom level. Since educators working at these two levels will 
need to use different research strategies, we devek>ped two sets of SGE inverUorles and two 
User's lides: The bistltutkmal Research Set and the Classroom Research Set. Each set of 
liiven .les comprises three versions, each of whk:h can be used at a different point m a 
student's education. Both sets of inventories were designed to help understand group 
characteristics, rather than to counsel or advise Individual students. (For a list of ihe SGE 
versions and recommended uses, see Table 1.) 

The Institutional Research Set Ls useful for collecting daU about goals of students in multiple 
classes or programs. The data collected are extensive and allow theoretically-based 
explorations of relationships among self-reported variables that may Influence students' 
college and course goals. The versions of the SGE within the Institutional Research Set are 
similar in format and length to the Instrument we used for research on student goals when 
devetoplng the SGE. This set may be used in program or college assessment by those familiar 
v/ith social science research techniques. Such users will find this User's Guide for Institutional 
Research, which contains technical information about the SGE. most helpful. 
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The Classroom Research Set is for classroom Instructori, working alone or with a few 
colleagues. It Is designed to help inatnictors understand the goals of students in their classes, 
to facilitate two-way communication about the relationship between students' and teacher's 
goals, and to allow the teacher to examine goal change Informally over the course of a tenn. 
Classroom researchers will wish to read Section 2 of this Guide as well as this Introduction. 



2. Theory and Assumptions 

Our work in devetoping the SGE has been based on a theoretical framework we derived from 
appropriate literature and exploratory mterviews with students taking introductory college 
courses. A complete stmimary of the theoretical background is given in another source (Stark. 
Shaw, & Lowther, 1989). We have stmrniarlzed below the key assumptions we drew £rom the 
literature and Intervlewa. 

1. In the simplest and most basic terms, goals are what Individuals hope to achieve. Such 
intentions motivate and direct human behavior. As do people in general, college 
students attempt to behave in ways they see as useful aiid valuable. Students monitor 
and revise both the value they attach to goals and the goals themselves in accord with 
their perceived successes and failures. 

2. Students have broad goals for attending college but, wlthm the orientation provided by 
these broad goals, they also have specific goals for particular courses they take or 
majors they choose. 

3. Students' goals for a course may not be as realistic, specific, clear, comprehensive, or 
challenging as the goals their teacher hokls for the course. Some students may accept, 
more readi^ than other students, goals that are assigned by an outside source such as 
parents or teachers. 

4. Many, but not all. college students are able to articulate their goals. Some are still 
developing awareness of their own goals and have diilkulty stating them without 
prompts. They may also be in the process of acquiring new goals. Thus, they respond 
more completely to survey type lists than to open-ended queries. 

5. A student's goals for a specific course arc multidimensional. They may encompass a 
variety of different intellectual, personal, vocational, and social dimensions 

6. Students' goals for courses may change while taking a course. Sometimes, but not 
always, the change is what the teacher intends. If they understand the teacher's goals, 
students may be more Ukcly to revise their goals for a course to be more like their 
teacher's. 

7. Students' goals for a course are linked with their feelings of self-confidence in a 
particular academic subject, with prior preparation in that subject, with study 
strategies, and with a variety of specific goal attributes, such as whether the goals are 
self-generated or assigned by others and whether they are long-term or short-term. 

8. Students' course goals influence their motivation to Icam specific course material, 
their reacUon to course actlviucs. and the type and intensity of eiTort they exert In 
course-related tasks. 

9. The effort students exert In academic tasks influences their learning outcomes. These 
outcomes may include attaining their own goals as well as those assigned to them by 
others. 
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We represented these ideas graphically and Interrelated them in a general framework to guide 
development of a student goals inventoiy as shown la Figure 1 below. 

In the conccptnalttatlnn shown In Figure 1. we assume that students' geneial college goals 
precede the goals they hold for a specific course. Students brli^ to coOege previous experiences 
that lead them to develop e3q)ectatlok]s about whether they need a spedflc cotm. whether they 
will er^oy It. and how weD they will perform m it At both college and course levels, we show 
the possible but unverlQed influence of general motivating factors (such as expecutions and 
self-assessment) as well as preparatlorL These issues are Important at both college and course 
levels because the seli'-confidence a student feels about college in general may not transfer to a 
specific course, nor Is preparation for the specific course the same as preparation for college 
generally. 

In usiiig this broad scheme as a guide for developing our inventory, we fbcuaed our attention on 
the "fii^ concepts of goal patterrs shown in the shaded areas of Figure 1. SixKe we had found 
no Instrument that provided descriptive measures of these goal patterns, we tried to build one 
that would describe them multidimensionally for college goals and for specific courses. Most 
of the questions we included In the Student Goals Exploration are Intended to portray profiles 
of student groups on these two sets of goal patterns. 

In our research inventory, we also asked students to report information pertinent to some of 
the other elements of the model, such as their background characteristics, academic 
preparation, and their extent of satisfaction with that preparation. (Sometimes Information 
on backgrotmd characteristics can be gathered from college files instead of asking the student 
to report it. but the students' perceptions of their backgrounds are not available from files.) To 
measure some of the constructs shown In Figure 1. we incorporated segments of psychokjgical 
^nd motivational survesrs developed by othera. For example, to assess course e]q>ectancy. self- 
assessment of preparation, learning strategies, and self-efilcacy. we used items from the 
Motivated Strategies for Learning Questionnaire (Plntrlch et aL 1969). To obtain reports of 
student efibrt. that is. activities they pursued outside of class, we borrowed questions from 
Pace's early work on the Quality of Student Experience Survey (Pace. 1975. 1987). Each of these 
sets of questions, drawn from other souices, will be described in more detail later. 

To complete our exploration of the theoretical framework, we need to examine more fully the 
relationships among the various elements in Figure 1. We know more about these 
relationships now than we did a few yeara ago but much remains to be discovered. We will 
continue studying them as more data are acquired. 
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Rgure 1 . General framework for a student goals Inventory, 
Note: Shiided boms Indicate hypotheat2ed multkUmenslonal patterns. 
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3. Selecting the Appropriate SGE Version 

In the diacuaalon that follows, we deacilbe the potential uses the SGE that caused us to buUd 
two sets of inventories from our research instrument. 

There are two sets of SGE Inventories, an Instltutkmal Research Set and a Classroom Research 
Set They differ in purpose, intended audience, length, and how they should be administered. 
When selecting the appropriate SGE Inventory Set to use. potential users should consider 
carefuUy both their intended purposes and their intended audience. 

The InstStntloaal reaeaich (IR) versions of the SGE are primarily for use by researchers or 
academic leaders who are interested in identifying broad goal patterns among groups of 
students in a program or an entire coUe;^. Such researchers may wish, tn the simplest case, to 
describe goals of students majoring in a field. In a more complex Instance, they may desire to 
add students' gocl profiles to an existing data base. This would aDow stuc^r ol' the relationship 
of goals to other variables, such as entering test scores, grade point averages, or measures of 
spedilc student outcomes. 

College administrators may want to examine whether the goals of groups of students change 
over time, possibly as a result of particular courses, sequences of courses, or the entire college 
e3q>erlence. For such longitudinal studies there are three IR versions to use at different points 
in a student's education. Those mcst interested in the results of these types of SGE studies 
typically will be groups of faculty or academic decision-makers. To Identify any changes, the 
institutional researcher will need to sample the student population appropnatefy and appfy 
suitable statistical tests. He or she will also need to tailor the technical report to the audience. 
Because of the mai^ influences students experience during college, the researcher needs to 
exercise particular care in attributing student change to any particular educational experience. 

The SGE set for daasioom research (CR) is shorter than the IR set and can be used by an 
instructor in a course. Like the IR set. the CR set also has three versions for use at different 
times. The audience is the class and instructor (or. possibly, a group of classes and Instructors). 
Since the primary classroom purpose is to Improve communication between faculty and 
students, it is not essential to link the information with more comprehensive data bases, and 
statistical comparisons usuaUy are irrelevant. Class discussion generated by the SGE-CR 
llkefy win focus on the Importance of particular goal items and patterns within a speclflc 
discipline, probing how the goals of students and teacher compare or how th^ change during 
the semester. At the suggestion of classroom teachers preparing to field test the SGE. we have 
prepared a brief parallel version, the Faculty Perspective Version, to help faculty members 
record the goals they hope their students will have. 

In the Classroom Research set. some of the sections and several backgrotmd questions are 
designated "optional" to allow Instructors to ensure student confidentiality if desired. 
Detecting goal change with the SGE does require some student identification to match 
responses, however. In the User's Guide for Classroom Research, we discuss some suggestions 
for assuring confidentiality when desired and provide guidance about how to interpret changes 
in student responses. 
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Table 1 

Versions of the Student Goals Exploration 



Course 



Major field 



Tlmel 
(pre-test) 



Time 2 
(post-test) 



flmel 
(pre-test) 



Time 2 
(post-test) 



SGE-IR 

Institutional researcfi 
(full version) 

SGE-CR 

Classroom research 
(brief version) 

SGE-Faculty Perspectives 
(course goals only) 



IR-1 



CR-1 



Faculty 
(anytime) 



IR-2 



CR-2 



imm 



CB4A 



Faculty 
(anytime) 



IR^ 



CR-M 



Table 1 is a chart showing the two sets of Student Goal Explorations, each of which includes 
three parallel versions. In both the CR and IR versions labeled «1 and «2. students respond for 
a particular course in which they are enrolled. In the versions labeled M. students respond in 
terms of the major field they have chosen. The first of the three versions (IR- 1 or CR- 1) is 
intended for use at the beginning of the course or as a pre-test in a longitudinal study. Another 
version (IR-2 or CR-2) Is used at the end of a course, or as a post-test when the pre-test has been 
given. The "major field" versions (IR-M or CR-M) can serve as both pre-test (at the beginning of 
the major) and post-test (near graduation), or. alternatively, the major field versions can be a 
post-test when one of the other versions in the set has been given as the pre-test. Faculty 
members use the "faculty perspecttve" version before administering the student versions. 

The purpose of the SCE administration determines what sections of the instrument are most 
important and which students should complete them. An institutional researcher 
administering the SGE-IR Set may randomly select students from multiple sections of a large 
course. He or she hopes to minimize differences due to Instructor influence and to maximize 
student response rates, the number of variables collected, and reliability and validity. 

A classroom instructor who plans to disctiss course goals with students, on the other hand, will 
ask all students in the class to respond. When using the briefer SGE-CR. full discussion 
typically is more important than the statistical properties of the indices in the SGE. An 
example serves to illustrate this point: We have foimd that students answering the SGE in 
introductory mathematics courses often respond that 'learning to soWe problems" is a goal, 
but students in history courses do not find that goal important. Assuming that the history 
instructor views this as an opportunity to expand student horizons, discussion might focus on 
what problem-solving means in history, how historians go about solving problems, and so on. 

In each SGE set. we have included opportunities for the researcher or classroom Instructor to 
add goal items of unique or local interest. For example, instructors in a coU^e with a religious 
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mission might wish to add college-wide and course-specific Items that tap religious goals. A 
biology Instructor n^ose goal Is to raise environmental consciousness mi^ wish to expand the 
number of goal Hems related to this aspect of the course. 

Td help the user, we describe below some ways In which the SGE could be used, axKl provide 
sonoe hypothetical examples. Alter describing the parts of the SGE and Its Indices, we will 
return to these examples for further explication of classroom research possibilities in Section 
2 of this Guide. More detail about inaUtutlonal researeh poastblUttes Is given in the Guide for 
Institutional Reaeaivhers. 



4. Sample Uses for the SGE 

Ums of tfas Oaasioom Saaeaich Venloa (BCaEtCR) 

1- Purpose: Tb help understand the goals of groups of students newly enrolled in courses, 
including the special goals of aziy existing subgroups of students. 

Adrmnistratbon: CR- 1 near beginning of tenn; faculty members may wish to complete 
the Faculty Perspective Version of course goals. 

Audtenoe: Hie instructor and students discuss the congruence of their goals, the 
meaning of the goal statements to them, how the plaimed course activities relate to 
goals. 

2. Purpose: To assess changes In the goals of a group of students during a semester or year 
of enrollment in a course (or a program) of study. 

AdmlnistTnaon: CR-1 at beginning of term (or CR-M when major is elected). CR-2 at 
end term (or CR-M near graduation) 

Audience: The instructor the faculty members m an academic department: possibly 
groups of graduating students or recent program alumnL 



3. Purpose: To assist a faculty group in plarmlng courses that will capitalize on student 
goals. 

Admtnistratton: CR-1 at beglzmlng of term or CH-M when major is elected. 

Audience: Faculty committee examining course purposes, sequences, and activities to 
improve student motivation or to better serve students. 
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Uum of the toBlHu l lon al B ai Mich Veirrion (SOMR) 

1. Purpose: To measure student goals a» a mrdlatlng vartabte between intended student 
outcoKoes and actual student outcomes. Specific Instructional plans or strategies may 
be used as exp e iii i irnt al treatments. 

Admints*ratkin: Use IR-1 or IR-M at beglxmlng cf specific course or ma}or. Results may 
be entered into data base with other pre-test measures such as aptitude, achievement, 
placement tests and outcome measures. 

(Note that for a shorter and leas comprehenstve survey. CR- 1 or CR-M could be used.) 

Audience: Academic department foculty: college administrators, accreditors, state 
boards, or other agencies that should be enoouiaged to Interpret outcome data in terms 
of Information about pre-existing student goals. 

2. Purpose: To explore the relationships between students' course-level (or major level) 
goals and their feelings about studying, their expectations and study skills, their 
college-level goals, and. at the term's conclusion (or graduation), the types of activities 
pursued while enrolled in a course. Some of these potential relationships were shown 
earlier in Figure 1. 

AdmirtlstratlorL- IR-1 and IR-2. or two administrations of IR-M. or a serial 
administration of IR-1. IR-2 and IR-M. 

Audience: Academic department Caculty: college administrators, accreditors, state 
boards-wherever the outcome data are sent and should be Interpreted In light of 
student goals. Also educational researchers. 

We eiKOurage users of the SGE to be creative in adding appropriate items and in regrouping 
items In ways meaningful to specific disciplines and types of courses. Even so. at this point in 
our brief discussion of uses and audiences of the SGE. there are some cautions we must 
mention: 

1. Students answering all versions of the SGE keep in mind a specific course or major. As 
a result students responding for each different course or major are. in essence, 
responding to different surveys. Thus, while it is appropriate to aggregate the responses 
of all students reporting their goals for history courses, for example, no version d* the 
SGE Is currently Intended for use throughout an entire college. In short SGE data 
CANNOT BE AGGREGATED TO CREATE A TOTAL mSTTlVnONAL PROFILE because 
students are responding in terms of specific classes or majors, not their entire college 
experience. Currently, some of our field test collaborators are experimenting with 
asking students to respond to the course goals items with their total coUege "general 
education" in mind. Results will be forthcoming. 

2. The SGE is intended to help understand goals of groups of students. Student scores may 
be entered into a data base that is used for making or confirming predictions about 
groups studying the same subject, but the scores ar* not reliable for single students. The 
SGE is not Intended to be used as a source qf data / t counseling or advising tndiuUiual 
students. 
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3. There are no "norms" for the SGE since there are no "right" goals for students and 
teachers to hold. Even for the same types of couxBe. appropriate goals may differ from 
college to college. We encourage coU^es and InstructocB to establish their own goals. 

4. Users In communtiy colleges and in courses not iziduded in our pilot studies should 
examine the course-spedflc goal items and add items unique to their settings. Thus far» 
the SGE has been pilot-tested only tn four-year colleges. 

5. Althou^ we suggest adding goals to the SGE to be suit specific ooune goals are covered, 
we uige that afl items currently mduded be retained even if they seem irrelevant. It is 
often important to discover that what seems irrelevant to the instructor may not seem 
so to the student, or the reverM. 

6. Even without discussing their answers, students' reflections on their answers to a pre- 
test may afiect how they respond to a post-test Students who discuss SGE results with 
their instiuctan are likely to be influenced even more. Therefore, it is best to pursue 
only one of the several VMS of the SGE with students in a single class section. If the 
purpose of using the SGE in one class is to collect data at two points m tune to gain a 
rough measure of change, do not discuss the congruence between student and teacher 
goals with that class. If the purpose is to engage students In discussion, a longitudinal 
study of goal change should not be plarmed. 



5. Sections of the SGE 

Within each set of SGE inventories, certain groups of items are identical, while others are 
modified to suit the particular purpose or stage of the student's education. For example, 
inventories designed to be used with students in the major field contain modified versions of 
questions directed at students in Introductory courses. 

Table 2 sunmiarizes the parts of the SGE for Versions CR-1 . CR-2. and CR M. Shortly, we will 
describe the Indices derived from each part of the SGE. 



6. Overview of the SGE 'Scales* 

In Table 4. we stmnnarlze the indices or "scales" that we have derived during pilot tests from 
each section of the SGE. Hiese "scales" do not meet the full technical definition of scales: 
rather they are groups of related items that can be readily Interpreted as representing a goal 
construct The list of scales given is for the most cosiiprehensive Inventory, the IR version. As 
noted in Table 3. some scales were derived from optional parts in the CR verslorL FoUowing 
this overview, we discuss each scale, its meaning and the Items comprising it. In Table 4. we 
show the number of items on each scale and a measure of Its internal consistency. Internal 
consistency Indicates the extent to which the Items seem to Up the same idea; 0.00 indicates no 
consisterKy. 1.00 Is the greatest possible consistency. We will discuss the uses of the scales for 
classroom research in Section 2 and for Institutional research in the Institutional Research 
User's Guide. Readers who are interested in additional information about the development of 
the item pool and the statistical derivation of the scales should refer to Section 3 of the Guide 
for InsUtutlonal Researchers. 



student Coals Ejqi>U3mtion User's Manual - CR Guide 



11 

Table 2 



Groups cH Items Included in the SQE Instltutionai Research (IR) Versions 



Groups of items (purpose) 


IR-1 
(items) 


IR-2 
(Items) 


IR<M 
(Items) 


Goals in attending college 
(Students' coliege goals) 
(Students' perceptions of goal 
oongnjenca with thetr teachers) 


X 

(19) 
X 


X 

(19) 

X 


- 


Locally inserted items 


(6) 


(6) 


(6) 


Statements of students' 
purposes in ooHege 


X 

(7) 


X 

(7) 


X 

(7) 


Goals for a spedflc course 
(or major) 

(Obtain score on typical scale for oouree or major; 
obtain profile of 15 general academic orientations: 
examine responses to specific questions of interest) 


X 
(110) 


X 
(110) 


X 
(110) 


Locally inserted items 


(20) 


(20) 


(20) 


Feelings about studying in course 
(orma^oO 

(C3btain profile of five goal attributes) 


X 

(18) 




X 
(18) 


Expectations and study skills in course 
(ormqjor) 

(Ot)tain two measures of 
self-confidence toward course) 


X 

(18) 


X 

(18) 


X 

(18) 


Student infonnation 

(Otitain demographic information, educational 
and career aspirations, perceptions of 
academic preparedness, satisfactions 
and uncertainties about college) 


X 
(31) 


X* 

(22) 


X 
(29) 


Locally inserted items 


(9) 


(9) 


(9) 


Types of activities pursued in this course 
{ormajpti 

(OtMain end of term reports of 
activities shjdents pursued.) 




X 

(22) 


X 

(22) 


Preference for ways courses are organized in this major 






X 

(7) 



NotM: * Student information section is truncated in Varsion IR-2 sinca it is assumad that this varsions will ba 
matchad by studant numbar with pra-tast survaya from IR*1. 
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Groups of Items Included m the SQE Classroom Research (CR) Versions 



Groups o( items (purpose) 


CR-1 
(Items) 


CR-2 
(Items) 


(Items) 


Goals in attendino ooHege 
(Students' ooNege goals) 


X 
(19) 


X 

(19) 


(19) 


Locally inserted Items 


(6) 


(6) 


— 


Statements of students' 
purposes in coHege 


X 

(7) 


X 
(7) 


X 

(7) 


Goals for a specific course 
(orm^x) 

(Olstain score on typical scale for course or major: 
oixain profile of 15 general academic orientations: 
examine responses to specific questions of interest) 


X 
(110) 


X 

(110) 


X 
(110) 


Locally inserted items 


(20) 


(20) 


(20) 


Student information 1 

(Ofcitain demographic infonnation, 
educational and career aspirations, 
perceptions of academic preparedness) 


X 
(13) 


X 

(13) 


X 
(17) 


Typos o< activities pursued in this course 
(or major) 

(OtMain end of term reports of 
activities students pursued. 




X 

(22) 


X 

(22) 


SECTIONS TO CHOOSE 








Feelings About Studying in course 
(or major) 

(OtHain DTofilA of fivA ooal attrihutAs) 


X 
(18) 


— 


X 
(18) 


Expectations and study slulis in course 
(or major) 

(Otitain tvMo measures of 
self-confidence toward course) 


X 
(18) 


X 
(18) 


X 
(18) 


Student information II* 

(student satisfaction, personal information) 
Locally inserted items 


(7) 
(IS) 


(6) 

(15) 


(9) 
(15) 



Notat: * Pans of tha student informatton SKtbn are designated as optional modules in SGE-CR. H is assumed that 
this information may not be useful to all classroom instructors and may be considered intrusive by some students, 
especially those enrolled in small classes. 
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Tab)e4 

Index of SGE Sections and Scales 



THIe of Section Items Consistency 



GOALS IN ATTENDINQ COllEGE SCALES: 

Prepare for career wnti/or graduate/professionai school 6 .69 

Acquire a general education 9 .83 

Nondirected 4 .69 

EDUCATIONAL PURPOSE NA NA 
(Each C/f the seven Items represents a distinct belef 
about the purpose of college) 

GOALS FOR SPECIFIC COURSE OR MAJOR 

SCALES: GENERAL ACADEMIC ORIEI^ATIOM 

Develop creativity 7 .85 

Increase self-understanding 6 .86 

Improve spealdng sidlls 3 .78 

Improve reasoning skills 1 1 .89 

Develop a He philosophy 6 .81 

Understand the world around me 8 .85 

Work for social causes 7 .88 

Develop scientific inquiry skills 5 .89 

Prepare for a career 9 .91 

Gain expertise 7 .84 

Devetop human reiattons 9 .89 

Improve numerical atjiity 3 .92 

Understand cultural diversity 5 .84 

Value learning for its own sake 4 .69 

Improve tjasic skills 4 .82 

SCALES: SUBJECT-SPECIFIC GOALS 

EngUsh 15 .89 

Mstory 13 .90 

Sociotogy 15 .89 

Psychotogy 10 .86 

Biok>gy n .88 

Mathematics 7 .85 

Fine arts 1 2 .90 

Romance languages 1 1 .86 

Introductory txjsiness 13 .85 

Universally endorsed 11 .85 
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Tabh 4 (continued) 


THie of Section 


Items 


Consistency 














Qoal linw frarm (lona-cwKW) 


6 


.75 


Qoal timt framt (short-range) 


3 


.57 


Qoaldamy 


3 


.42 








Goal aourca (sell) 


3 


.33 


EXPECTATIONS AND STUDY SKIUS (Optional In CR versions) 






SCALES' 






Seir-confidenl scholar 


11 


.81 


Anxious student 


7 


.72 


TYPES OF ACTIVITIES SCALES (Post-test versions only) 






SCALES: 






Relates and apples coursework 


5 


.79 


Interacts •tv^* rmirnmwortr 


4 


72 

» i mm 


Explores beyond assignfnents 


4 


.70 


Concentrates on task 


2 


.71 


VII. PREFERENCES FOR COURSE ORGANIZATION (Major field only) 






(Each of the seven items represents a distinct preference 


NA 


NA 


for course sequencing) 
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7. Seal© Items and Interpretation 

Results from two yeaxs of developmental work and two yean of pUot study provide 
considerable evidence about the scales that we have dertved from the SGE. docept as noted, we 
have been able to construct indices that have high intexnal consistency and aeem to describe 
the dtmmaions of students' goals in college and selected coufms rather well 

In this section we ocplain bileity the meaning of each of the SGE scales listed in Table 4. The 
actual Items included on each scale are given In accompanying Tables 5-43. 

The Orst survey section poses 19 goals for attending college and asks students to indicate (on a 
acale of 1 « not important to 4 > how important each Is to them personally. In 

addition, for the IR veratons. students are aaked to supply their perceptions of the importance 
of these goals to their teachers. Our purposes here are to provide the academic leader or 
researcher with a multidimensional profile of the students' college goals and a rough measure 
of the congruence students perceive between their goals and the goals they believe their 
teachers have for them. It is not presumed that students wiU perceive their teachers' 
expectations accurately. Rather, it Is important to recognize that perceptions of similarities or 
differences help detennine the ways m which students approach a course. (For the Classroom 
Research Set we have omiUed the students' perception of their teachers' goals, prefeiring that 
the instructor engage students in discussion of dtCTeiences.) 

In both IR and CR sets, users can add up to six college goals of their own choice to the list of 19. 

Prom students' responses to the 19 items about their college goals, the three scales described 
bekfw consistently emerge: the relevant ttems are listed in Tables 5-7. Students may strongly 
endorse more than one purpose. The pattern of student responses comprises the shaded box in 
Flgtire 1 labeled "college goal patterns." 

College-Level Coed Scales 

• Prepare for Career and Graduate /Professional SchooL Consists of sU items that 
describe a career orientation. A concern for a better Job. high income, and material comfort is 
evident. Students who endorse this scale strongly may choose to pursue these goals through 
employment immediately after graduation or they may enroll in graduate or professional 
school as a means to ach ieve their career goals. 

- AcquiHre General Education: Reflects an interest in the intellectual offerings typical of 
traditional higher education. The nine items that make up the scale describe a desire for 
cultural knowledge and an interest in understanding the nature of an academic field. 

- Non dSrected Scale: Comprises four items that reveal no definite intellectual or career 
motivation for pursuing a college education. External motivations, friends, or other social 
reasons, are cited as reasons for attending college. 
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Tables 

Goals for Anendl ng Coliega Scales 

SCALE: Prapaie for Career and Graduate/Professional School 
ALPHA REUABIUTY: .68 

ConsiMioliim that dMcritM a career oriwitetion. A oonc»m tor a better Job. high inoom*. end meteriei oomfort it 
•vidant Studante who andorM this ecal* strongly, may choOM to pureue thaaa goala thiouoh amploymant 
immadiataly aftar gradualton. or thay may anpoil in graduate or prof aaatonal achool aa a maana to achiava thair caraar 
goaia. 



Item Number 


item 


1 


To gel a better job after college 


3 


To gain respect as an expert at something 


9 


To be able to make more money 


10 


To be able to have a successful canser 


13 


To prepare for graduate or professional school 


19 


To irrprove one's social position 


Table 6 




Goals for Attendlno College Scales 


SCALE: Acquire General Education 


ALPHA RELIABILITY: .83 


Rafl«ct> an intMMt in tha intailactual off*ring« typical of Uaditional hiohar aducation. Tha nina Kama that maka up 


tna acaia daacnc 


« a daaira for cultural Itnowladga and an intarast in undarstanding tha natura of an acadamic fiald. 


Item Number 


Item 


2 


To gain a general education 


4 


To improve study skills and read ng habits 


S 


To prepare for a Kfe of meaningful paitk^ipatton in society 


7 


To become a more cultured person 


11 


To understand how knowledge is devetoped 


12 


To learn more about interesting things 


16 


To become an informed citizen and voter 


17 


To develop creative talents 


18 


To prepare for a fife of service to society 
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Table? 




Goals for Attending Coliege Scales 




SCALE: Non-Oiraded Scale 

ALPHA RELiABILTTY' fiO 




ComprisM itmnt that uveal no daf Ink* int«li»jctual or career motivation tor purtuing a ooHe 
motivations, frisndt, or othar todal rMsont, ara citad at raaaona for attanding coBaga. 


gaaducatton. External 


Item Number Item 


6 To get amy from home 




6 To provide something to do 




14 To meet family expectations 




15 To be with friends 





student Coals Exploration User's Manual • CR Guide 



18 



A second section of the survey seeks student response to several statements describing broad 
purposes of attending college. Attempting to portray patterns of goals for attending college in a 
somewhat different way. these responsea represent seven distinct orientations. In order of 
their appearance In the SGE. we use the following short-hand labels for these orientations or 
purposes: (1) social change: (2) effective thinking: (3) systematic Instruction: (4) vocational 
onentatlon; (5) personal enrichment; (6) great ideas; (7) values clarification. 

There are no right or wrong orientations toward college and students may strongly endorse 
more than one of these purposes- We have compared responses of Introductoiy students and 
upper-class majors with an existing data bank of responses from a nationally representative 
sample of faculty membeiB teaching these same courses. This comparison shows that students 
In all fields place more emphasis on the vocaUorml purposes of college than do faculty 
members, but they do not necessarily endorse the other purposes less strongly as a result. 

Goals la TaUBg This Coniae 

In this section, the heart of the SGE. students keep a particular intixxluctoiy course In mind as 
thqr answer (on a scale of 1 s not important to 4 > fvmttal) whether each statement is a course 
goal tor them. The list contains 1 10 possible course goals, most of which focvts on aspects of 
academic or intellectual development. Users may add course goals of local interest. 

Two sets of scales, giving different portraits of students' course goals and. hence, useful for 
different purposes, have been derived from these 1 10 goal items. We have called the two sets the 
Sub}ect-Speclfk: Goal Scales and the General Academic Orientation Scales. The General 
Academic Orientation Scales seem to have greatest promise as a multi-dimensional 
representation of the fuzzy box labeled "Course Goal Patterns" In Figure 1. The Subject-Speclfk 
Scales are more useful in comparing Acuity and student goals for the same course. 

Sul^ect Specific Coal Scales 

The nine subject-specific scales contain items that characterize the goals of students majoring 
in a field, or those taking an Introductor/ course In that field, or both. That Is, we formed these 
scales by selecting Items that students studying (or majoring In) a particular subject 
consistently endorsed more strongly thun did students studying another subject. (See 
Appendix 2 for profiles that illustrate these differences.) Since we only included specific fields 
In the pilot tests, the number of these scales Is limited. We encourage faculty members to 
develop others appropriate to their courses. 

Because students (and faculty) in related disciplines often share common goals, some items are 
included In more than one scale. As a result, some scales are moderately positively correlated. 
For example, students studying sociology and ps^rchotogy share some goals. In contrast, the 
subject-specific scales for students studying In sociology and mathematics courses have no 
Items In common. A tenth scale, which we call the "strongly endorsed scale." includes a few 
goal Items strong^ endorsed by students regardless of the course In which they were enrolled. 
While there were many such goal statements in eaiUer versions of the SGE. we retamed only a 
few to serve as a check on response patterns. The lists of items on each scale are shown in 
Tables 8- 17. 
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Tabl«8 

Sut^-Spedflc Goals in Taking This Course 



SCALE: Typically Endorsed by Students in Englsh Courses 
ALPHA RELIABiLITY: .89 



Kem Number 


item 


6 


To improve my study skills 


14 


To become aware of dtfferent phibsophies, cultures, and ways of Kf e 


19 


To learn to organize my tftougfits 


24 


To develop respect for and sensitivity to ttie views of others 


25 


To improve my writing abilties - to d ?lop dear, correct, and effective 




communication 


29 


To learn how things change over time 


33 


To find problems and solutions in Iterature and film that apply to my own life 


62 


To improve my reading skills 


65 


To develop my creative talents 


83 


To increase my power to persuade others 


84 


To improve my speaking abilities 


85 


To learn how to use Ibrary f adltles and other information sources 


91 


To understand my own abilities and Imitations 


102 


To be able to write an excellent technk:al report 


107 


To overcome hesitancy atonjt expressing my views in public 



Table 9 

Subject-Specific Goals In Taking This Course 



SCALE: Typically Endorsed by Students in History Courses 
ALPHA RELIABILITY: .90 



Item Number item 



1 4 To become aware of different philosophies, cultures, and ways of life. 

18 To develop a broader vision of the world 

28 To understand events that people have tried to explain 

29 To learn how things change over time 
37 To understand the world around me 

53 To understand the complexity of the wortd 

60 To gain a gtobal or intemattonal perspective 

68 To help secure worM peace 

69 To understand the causes of war and peace 

72 To ieam how people have solved social problems 

75 To develop leisure time Interests 

96 To understand how culture has developed 

98 To Ieam how people govern themselves 
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Table 10 

Subject-Spedfic Goats in Taking This Course 



SCALE: Typically Endorsed by Students In Sociology Courses 
ALPHA RELIABILITY: .89 



IttfTD Number 



Item 



14 


To 


15 


To 


18 


To 


24 


To 


27 


To 


29 


To 


36 


To 


38 


To 


48 


To 


52 


To 


67 


To 


68 


To 


72 


To 


76 


To 


80 


To 



Table 11 

Subject-Spedfic Goals in Taking This Course 



SCALE: Typically Endorsed by Students In Psychok>gy Courses 
ALPHA RELIABILITY: .86 



Item Number 



Item 



18 


To 


24 


To 


38 


To 


67 


To 


71 


To 


72 


To 


80 


To 


86 


To 


89 


To 


100 


To 
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Table 12 

Subject-Specific Goals in Taking This Course 



SCALE: Typically Endorsed by Students in Biology Courses 
ALPHA RELIABILITY: .88 



item Number 


Item 




29 


To leam how things change over time 




38 


To be able to make etNcai and moral chokes 




48 


To leam how to work for important causes 




70 


To try to answer unsolved questk>ns 




71 


To urKjerstarxJ sdentifk; principles and concepts 




88 


To investigate the unknowvn 




90 


To become aware of the consequences of new applications In science and 
technology 




92 


To develop keener awareness of my environment 




97 


To leam more about science 




101 


To understand how science has affected human ife 




103 


To kjentify an appiopriate career 





Table 13 

Subject-Specific Goals in Taking This Course 



SCALE: Typically Endorsed by Students in Mathematk:s Courses 
ALPHA RELIABILITY: .85 



Item Number 


Item 


59 


To leam to solve problems 


63 


To improve my skills in communicating by electronic means such as computers 


71 


To understand scientific principles and concepts 


78 


To leam to interpret numerical data 


90 


To become aware of the consequences of new applications in science and 




technology 


104 


To improve my mathematicai skiHs 


109 


To improve my seif-cor^kience in mathematk:s 
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Table 14 

Subject-Specific Goals in Taking This Course 



SCALE: Typically Endorsed by Students in Fine Arts Courses 
ALPHA RELIABILITY: .90 



Item Numtjer 


item 


13 


To develop friendships and loyalties of lasting value 


24 


To develop respect for and sensitivity to the views of others 


42 


To use my imagination 


65 


To develop my creative talents 


66 


Toenioywofksof art 


67 


To develop closer relationships with others 


73 


To have fun 


75 


To develop leisure time Interests 


77 


To enjoy film 


79 


To create a composition, artistic work, or invention that no one has ever aeated 




before 


99 


To become a happy person 


110 


To enjoy music 



Table 15 

Subject-Specific Goals In Taking This Course 



SCALE: Typically Endorsed by Students in Romance Language Courses 
ALPHA RELIABILITY: .86 



Item Number Item 



14 To become aware of dWerent phik^sophies. cultures, and ways of life 

1 5 To learn appropriate social skills 

18 To devetop a broader vision of the world 

48 To learn to work for important causes 

60 To gain a global or intemationai perspective 

72 To learn how people have solved sodal problems 

75 To develop leisure time interests 

80 To contribute to the inprovement of human welfare 

82 To promote intematk>nal harmony 

84 To improve my speaking abilties 

96 To understand how culture has developed 



I ^ 

I I *^ 
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Table 16 

SubK^-Spedfic Goals in Taking This Course 



SCALE: Typically Endorsed by Students in Introductory Business Courses 
ALPHA REUABILITY: .89 



Item NurTt)er Item 



4 


To weigh alternatives when making dedstons 


8 


To recognize broad principles when observing spedfk: events 


45 


To understand current issues in tNs fieU 


63 


To improve my skiHs in communk:ating by electronic means sudi as computers 


64 


To become a knowledgeable consumer 


74 


To achieve job security 


81 


To establish important contacts for the future 


83 


To increase my power to persuade others 


84 


To improve my speaking abilties 


93 


To succeed in business 


94 


To devetop my leadership abilities 


103 


To kleniify an appropriate career 


105 


To leam how to acquire power 


Table 17 




Subject-Specific Goals in Taking This Course 


SCALE: Strongly Endorsed by Students in Most Courses 


ALPHA RELIABILITY: .85 


Item Number 


Item 


1 


To buiU a record of achievement of which I can be proud 


3 


To enjoy learning for learning's sake 


5 


To see how different facts and kjeas fit together 


46 


To understand specific facts in this fieU 


47 


To leam tNngs that win stimulate me to leam more on my own 


51 


To gain informatkm that will be useful after college in my family life 


55 


To be able to perform credibly in my chosen occupation 


56 


To leam to accept challenges 


58 


To gain informatton directly useful in my current or future career 


61 


To use the skills and abilties 1 have more effectively 


87 


To eventually become an expert in my chosen field 



3 
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Hie Subfect-Spedfic Scales will be most useful to classroom instructors or academic 
department chairpersons who are Interested m examining the strength of student goals on the 
scale charactertatic of their field, and perhaps some related scales or Items they believe to be 
Important. Since there are no rig|it and wrong answen and xx> nonns for the SGE. instructors 
may modify the scales we tentatively provide for their field. Instructors m fields that have not 
been Included In the pilot testing may add Items typical for their field and may discover which 
Items In the current list are strongV endorsed by their students. Ihey should also complete the 
parallel Faculty Perspectives Version to see which items they, as instructors, choose. 
Gradually, as the number of users rgpands. we will be able to add new scales that typify 
students in other introductory courses and majors. 

General Academic Orientation. Scales 

We have also derived from the 110 course*level goab a set of 15 scales indicating the broad, 
general types of learning goals that studeiUs seem to bring to courses. These scales reflect the 
underiylng patterns of association among these goals for students included in the introductory 
courses and majors used in the pilot studies. A student majf espouse 15 separate orientations 
toward a q)eclflc course. Thus, m combination, these IS scales present a multidimensional 
picture of students' goals for a course that we have labeled a "course goal pattern" in Flgurr, 1. 
But the 15-scale profiles win be different for dlfierent courses. This is mtich more infonnatlon 
than is provided m most goal profiles, which firquently focus on such simple dichotomies 
such as career orientation versus intrinsic desire for learning. However, care must be taken to 
remember that the profile applies onfy to the course for which a student Is responding. The 
items on each scale are shown m Tables 18-32. 

The General Academic Orientation scales will be useful to campus leaders and researchers who 
wish to describe students' orientations toward different disciplines m introductory courses 
and to examine how these orientations change over time. They may also prove useful in 
identifying groups of students taking an introductory course who have goals that are narrower 
than the instructor views as desirable. 

The 15 General Academic Orientation scales are listed below. They are arranged in order 
beginning with the goal that varied most by discipline in our pilot tests (Develop creativity) 
and ending with the goal which was quite common in all disciplines (Improve basic skills.) 

• Develop creativity: Taps studento' desire to culU«-ate their aesthetic, artistic, and 
leisure Interests. 

• Increase s^-understandUng: Made up of goal Items that reflect an interest in self- 
awareness. A desire to develop personal independence, self-worth, and an understanding of the 
student's abilities and limitations, are cited as reasons for taking a specifk course. 

- Improve speaking skOls: Reflects a desire to develop confidence and expertise when 
comraunlcating orally with either a group of people or an individual. 

- Improve reasoning skills: Reflects a wish to develop a general ability to analyze, 
synthesize and organize knowledge. 

- Develop Itfe philosophy: Represents students' desire to develop a set of principles that 
will guide them through life. 
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• Understand the world caxMjmd me: Endorsed by students who wish to understand the 
world from several different perspectives. The Items Included in this scale reflect concerns 
with biological, societal, and econainlc world issues. 

- Workjx social causes: Denotes both an interest tn world issues and a desire to work 
for tlie improvement of woxld society. 

- Deuelop sdentifk Inqutry skOls: Reflects a desire to understand the structure of 
knowledge In the sdencei and the effects of scientific Inquliy on the world. 

• Prepare for career. Comprises Items that reflect students' desire to apply their 
couracwork to their current or eventual career or future position in society. 

- GaJtn expertise: Implies student concern with masterlnfr a spedfk: body of knowledge 
in their course or field. 

- Dev^i^ human relations skOls: Deliiieates a desire to develop the skills needed for 
meaningful personal associations. 

• Improve nwnerical ability: Indicates a concern with acquiring basic skills in 
mathematics. 

- Understand cultural diversity: Reflects an interest in comparing the similarities and 
differerKes of various cultures. 

- Value learning for Us own sake: Represents a general interest In the intellectual 
offerings of a specific course or field. 

' Improve basic sklBs: Indicates a concern for developing the skills necessary to 
succeed In college. Items denote a destre to improve reading, writing, and library skills. 

FeeUagi About Stadjftag in This Course 

(Optional in CR versions where privacy may be a concern.) 

The 18 items in this sectkm were intended to ^'ssess several attributes of goals discussed In 
psychok>g|cal Uteratun: but often ignored In educational research. These attributes include 
goal dlfilculty. goal time frame (long-range or short-term), goal clarity, and goal source (self or 
assigned by external source). Despite several trials, we have not been totally successful in 
developing unidlmenslonal and reliable scales that tap all of these attributes the five current 
scales (shown inmore detafl in Tables 33-37) are: 

• Goal timeframe (long-range): Includes items that describe an intriivsk: enjoyment of 
studying and learning in the course (or field) in question. A sense of satisfaction accompanies 
the studying process for students who endorse this scale. 

- Coal timeframe (short-range): Indicates a prefcreiKC for short-term learning 
asslgrmiients of only moderate difficulty 

- Coal darity: Implies a preference for clear asslgimients and purposes. 

- Goal source (expectations): Contains items that tap students' external motivation for 
completing study tasks. 

- Goal sownce (selfl: Student believes he or she shoukl set own goals in college and 
courses rather than accept goals originating with others. 



3 
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Table 18 

Qenaral Acattemic Orfontatton Scales 



SCALE: Develop Creativity 
ALPHA REUABILITY: K 

Taps stixkmts' desire to cuMvate ttteir aesthetic, artistic and leisure interests. 
Item Nufiiber Item 

65 To develop my creative talents 

66 To eriioy wortts of art 
73 To tuive fun 

75 To develop leisure time interests 

79 To create a composition, artistic work, or invention that no one has ever ae^ed 

tMfore 

77 To enjoy Aim 

110 To enjoy music 



Tat}le 19 

General Academic Orientation Scales 

SCALE: Increase Self-Understanding 
ALPHA RELIABILITY: .86 

Made up ol goal items that reflect an interest in self-awareness. A desire to develop personal 
independence. seH-^Morth, and an understanding of the student's atxiities and limitations, are cited as 
reasons for taking a specific course. 

Item Number Item 



20 To devetop personal independence 

21 To learn skilto that enrtoh my daily Me 

33 To find problems and solutions in Iterature and film that apply to my own if e 

41 To increase my seif-confidence or sense of self -worth 

42 To use my imagination 

91 To understand my own abilties and Imitations 

99 To become a happy person 

1 08 To understarxi my own interests 
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Table 20 

General Academic Orientation Scales 



SCALE: Impiovo Speaking Skills 
ALPHA RELIABILITY: .78 



Reflects a desire to devetop oonfkjenoe and expertise when oommunicating orally with either a group of 
people or an individual. 



Item NumtMr 


Item 


83 


To increase my power to persuade others 


84 


To improve my speaking abilities 


107 


To overcome hesitancy about expressing my views in public 


Table 21 




General Academic Orientatk>n Scales 


SCALE: Improve Reasoning Skills 


ALPHA RELIABILmr: .89 


Reflects a wish to devetop a general ability to analyze, synthesize and organi-e knowledge. 


Item Number 


Item 


4 


To weigh alternatives when making dedstons 


10 


To improve my reasoning ability- to recognize assumptions, make togical 




inferences, and raach correct conclusk>ns 


11 


To understand how scholars gain new knowledge or understariding 


30 


To devetop the abilty to see relationships, similarities, and differences among 




ideas. 


31 


To draw my own conctostons 


32 


To appreciate indlvklualty and independence of thought and actton 


36 


To weigh and question the opintons of experts and authorities 


39 


To predict spedflc events from broad principles 


47 


To leam tNngs that win stimulate ne to learn more on my own 


49 


To make effective decisions 


52 


To Interpret evidence 
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Table 22 

Qenerai Academic Ortemation Scales 



SCALE: Develop Ufe Philosophy 
ALPHA RELIABILITY: 81 

Represents students' desire to develop a set of principles that wiU guide them through Ife. 
ItemNumlMr Item 



23 To develop the capacity lo change as times change 

27 To develop a pNlosophy of life 

35 To become more broadwninded 

38 To be able to make ethical and moral choices 

43 To develop a capacity for self-evaluaiion 

100 Td cievelop a personal philosophy related to my wof1( 



Table 23 

General Academic Orientation Scales 



SCALE: Understand the Worid Around Me 
ALPHA RELIABILITY: .85 



Endorsed by students who wish to understand the worid from several different perspectives. The items 
included in tNs scale reflect concerns with bioiogicai, societal, and economic worid issues. 

Item Number Item 

26 To become better infonned as a citizen 

28 To understand events that people have tried to explain 

29 To learn how tMngs change over time 

34 To understand how humans have learned to cope with nature 

37 To understand the worid around me 

48 To learn how to wori( for important causes 

50 To be able to debate both sides of an issue effectively 

53 To understand the complexity of the worid 



.7 



ERIC 



student Coals Elxploration User's Manual - CR Guide 

— 

Table 24 

General Academic Ortentatfon Scales 



SCALE: Wofk for SocM Causes 
ALPHA REUABIUTY: .88 

Denotes both an interest in world issues and a desire to work for the improvement of woild society. 



Item Number 


Item 


68 


To help secure world peace 


CO 

Oa 


To understand the causes of war and peace 


72 


To learn how people have solved social prot>lem8 


76 


To help improve gender and racial equality 


80 


To contribute to the improvement of human welfare 


82 


To promote intemationai harmony 


92 


To develop keener awareness of my environment 


Table 25 




General Academic Orientation Scales 


SCALE: Develop Scientific Inquiry Skills 


ALPHA RELIABILITY: .89 


Reflects a desire to understand the stmcture of Itnowledge in the sciences and the effects of scientific 


inquiry on the world. 




Item Number 


Item 


70 


To try to answer unsolved questions 


71 


To understarKj scientific principles and concepts 


90 


To t>eoome aware of the consequences of new appiicabon in science arxj 




technology 


97 


To leam more about science 


101 


To understand how science has affected human life 
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Tat)to26 

General Academic Orientation Scales 



SCALE: Prapare f or Caieer 
ALPHA REUABIUTY: .91 



Comprised cH Nems that reflect students' desire to apply their coursework to their cunent or eventual 
career or future position in society. 



Item Number 


Item 


54 


To achieve sodal status or prestige 


63 


To improve my skills in oonmiunicating by electronic means such as computers 


64 


To become a knowledgeable consumer 


74 


To achieve job security 


61 


To establish important contacts for the future 


93 


To succeed in business 


94 


To develop my leadership abilties 


95 


To acquire greater dedston-making responsibility in my job 


105 


To learn how to acquire power 


Table 27 




General Academic Orientation Scales 


SCALE: Gain Expertise 


ALPHA RELIABILITY: .84 


Implies student concern with mastering a specific body ot knowledge in their course or field. 


Item Number 


Item 


45 


To understand current issues in this fiekJ 


46 


To understand specific facts in this fiekj 


51 


To gain information that will be useful after college in my family Ife 


55 


To be able to perfonn credtt}ly in my chosen oocupatk>n 


58 


To gain intonnatton directly useful in my current or future career 


61 


To use the sWUs and dbiltles 1 have more effectively 


87 


To eventually become an expert in my chosen field 



4- 
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Table 28 

Qenerai Academic Orteniation Scales 

SCALE: Develop Human Relations Skills 
AU'HA RELIABILITY: .89 

Delineates a desire to develop the skills needed for meaningful personal associations, 
item Number Item 



7 


To leam to get atong with dHferent kinds of people 


12 


To prepare for a ife of service to others 


13 


To develop friendships and loyalties of lasting vakje 


15 


To team appropriate social skills for different occasions 


16 


To develop the ability to woik well with others in a group 


22 


To isten effectively to what others are saying 


24 


To develop respect for arnJ sensitivity to the views of others 


44 


To help others who need my skills or sendees 


67 


To develop closer relationships with others 



Table 29 

General Academic Orientatton Scales 

SCALE: Improve Numerical Abiity 
ALPHA RELIABILITY: .92 

Indicates a concern with acquiring basic skills in mathematics. 



Item Number Item 

/8 To learn to interpret numerk^ data 

1 04 To improve my mathenuittoal skills 

1 09 To improve my self-oonfkjence in mathematics 
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Qeneral AcadMrtc Ortgnlation Scales 



SCALE: Understand Culhim DivafBity 
ALPHA RELIABILITY: .84 

Reflects an interest in comparing the similarities and dHferences of various cultures. 



Item NumtMT Kem 



14 To tMOome aware of dKlerent philosophies, cultures, and ways of Ife. 

18 > To develop a broader vision of the wortd 
80 To gain a global or international perspective 

98 To understand how culture has developed 

98 To learn how people govern themselves 



Table 31 

General Academic Orientation Scales 



SCALE: Value Learning For Its Own S3kB 
ALPHA RELIABILITY: .69 

Represents a general interest in the intellectual offerings of a specific course or field. 
Item Number Item 



2 To discover new ways of seeing and doing things 

3 To enjoy learning foi' learning's sake 

5 To see how different facts and ideas fit together 

1 06 To explore the world of Ideas 



Table 32 

General Academic Orientation Scales 



SCALE: improve Basic Skills 
ALPHA RELIABILITY: .82 

Indtoates a concern for devek>ping the skills neossary to succeed in college, items denote a desire to 
improve reading, writing, and Ibrary skills. 

Item Number Item 

25 To develop my writing abilities- to devetop dear, con-ect and effective communication 

82 To improve my reading skills 

85 To leam how to use ibrary facilities and other Informational sources 

102 To be able to write an excellent technical report 
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Tabto33 

Feelings About Studying In This Course 



SCALE: Goal Time Frame (bngnange) 
ALPHA RELIABILITY: .75 

Includes items that describe an intrinsic enjoyment of studying and learning in the course (or field) in 
question. A sense of satisfaction accompanies the studying process for students who endorse this scale. 



Item Number itam 



1 In the long run. study in this field Mitt help me to get ahead in the world 

2 When I complete a learning activity I usualy get a sense of satisfaction 

3 In this course, setting long-range goals is important 

4 I conr^e daily learning tasks primarily because I enjoy them 

15 I find learning in this field is very exciting and challenging 

16 I Rke to plan my leaming activities over a long time frame so they wiU fit together 



Table 34 




Feelings About Studying in This Course 


SCALE: Goal Time Frame (short-range) 


ALPHA RELIABILITY: .57 


Indicates a preference for short-term leaming assignments of only moderate difficulty 


Item Number 


Item 


9 


1 prefer to set short-range goals so that 1 can get a sense of satisfaction and 




achievement 


11 


1 would rather tackle easy problems than difficult ones 


14 


If 1 sense 1 cani achieve a goal. I'd rather set one that is easier to reach 
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Tabto3S 

FeeUngs About Studyino in This Course 



SCALE: QoalClailly 
ALPHA RELIABILITY: .42 

Implies a preference to have dartty about assignments and the purposes they are expected to achieve. 
Item Number Hem 

7 I feel Qblged 10 work hard only If I can see the importance of the task 

8 I learn best when my Instructor makes it dear what the goals of each assigrviierit are 
13 I learn best Ml see a dkoctrelaliori between niyassigniTiertt and rnylorig range goals 



Table 36 

Feelings About Studying in This Course 



SCALE: Goal Source (Expectattons) 
ALPHA RELIABILITY: .59 



Contains items that tap students' external motivation for completing study tasks. 



item Number Item 



5 I should complete what is expected of a person of my capabilty 

6 I would work hard to get good grades even if I dkjnl Ike the coursework 

1 2 Even when study materials are dull and uninteresting, I beleve I shoukl keep working until 
I am finished 



Table 37 

Feelings About Studying in This Course 



SCALE: Goal Source (Self) 
ALPHA RELIABILITY: .33 

Student beleves he or she shoukl set own goals in coiiege and courses rather than accept goals 
originating with others. 



Item Number Item 



1 0 1 beleve 1 should set my own goals rather than accept someone else's goals for me 

17 I sektom need to seek advk» about what my goals should be 

1 8 Dedding what topk» I study should be my own choice rather than my instrudor's choice 



J. 
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^^eetattoBS and Stndjr Sklllt in Tut Coone 

(Optional in CR versions where privacy nu^ be a concern.) 

Hie Items included In this section of the SGE were drawn from various pilot versions of 
NCRIFTAL's Motivated Strategies for Learning Questionnaire (Plntrtch et al.. 1089). Hie 
selected items were Intended to assess students' aelf-oonfldenoe (or anxiety) about the target 
course, thdr aqpectatlons of success, their use of organldng learning strategies, their dlllisence 
when studying, and their desire to achieve Independence In learning activities. Note that these 
and related ideas are included in our theoretical framework as outlined in Figure 1. We found 
two underlying scales: one includes both student confidence and types of study habits, and the 
other only confidence (lack oQ. We have called these the Xevels of Confidence** Scales rtables 
38-39). They seem to describe "self-efficacy for this course, as well as learning strategies in 
use. 

- Se{/'-Cori^dent Scholar. Includes items that tap students' confklence in their own 
ability to succeed in the course. The study habits students report using tn this scale typically 
focus on integrating material thus the tenn "scholar." 

- Anxious Student Endorsed strongly by students who report diligent study but seem to 
believe they have not yet mastered the art of being a successful student Afocus on the 
possibility of failure, rather than success, is linked with detall-oilented study habits. 

T>pes of Acd^es Pmsoed In This Cooise 

These 21 items, describing activities students report having pursued during the course (or 
ma|or). are used oafy in post-test or major field versions (IR-2. IR-M. CR-2. CR-M) when 
students can legitimately report their recent class-related activities. The items are modeled on 
early items tested by C. Robert Pace as he developed the College Qcperience Ouestlonnalxe. rurv 
known infoimally as the "Quality of Effort" Scales (1975. 1987). Although Pace's measures of 
student effort refer to the entire college experience, we ask the students to report effort In a 
specific course. Used In this way. the activities reported will reflect course assignments and the 
nature of the flekl as weU as student effort. In our theoretical framework. Figure 1, these scales 
are represented by the box labeled "Student Effort." 

Four derived scales that group similar types of course activity are described below and the 
items on each are shown in Tables 40-43. 

- Relates and appUes courseuxirk: This scale taps students' inclination to focus on 
integrating what is learned ir a class (or major) with other courses or life situations. Hie scale 
also describes learning activities that focus on integration and concept-learning rather than 
memorization. 

• Interacts about coursework: This scale Is not alwa^rs distinct for individual courses 
but it does describe activities pursued by students reporting about their major field. The types 
of activities it represents point to an IntegraUon of students' academic and social lives. 

- Explores beyond assignments: This scale consists of items that describe intellectual 
activities extending t>eyond the assignments of a particular course or major. These actMUes 
portray students who have become excited about a particular field of stuc^. 

- Concentmtes on task: This set of items describes study acUvities that continue for an 
extended period of time. 
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rm foiBmm far Coum Ov;(MdntloB 
(Major Versions IR-M and CR-M only) 

These seven statements, baaed on the workofPosnerand Stxike (1976). descrtbe students' 
preferences for hoar material taught In courses should be oiganlzed. They are not included in 
the firamewotk tn Figure 1. Rather, these ttema are ctpei h ue n taL We hope to gain some 
Jmowledge of how students' prefiermces emerge as they reach advanced stages In their 
educatkHL Because of their complexity arid the dlfficiiltybeginniiig students have In 
interpreting them, we hove included them abfy In the surveys to be used with upper-class 
majors (Versions IR-M and CR-M). For faculty, we have found that particular modes of course 
organization are linked to views of the discipline and beliefs about the purpose of educauon. 
We hove little Information as yet about how students respond to these statements but we 
presume that students mooring in a field may t>ecome socialized to think like the faculty 
teaching in that field. 

Student ^ ■> ^ff^'* ^ *fl t* ^H f* 

In addition to standard demographic information, this part of the SGE seeks information 
about students' educational and career aspirations, perceptions of their preparedness for 
college, certainty about educktk>nal and career goals, and satisfaction with college. These 
ttems may be used to estimate "college expectancy." "course expectancy." and self-assessment of 
preparation as shown In Figure 1. As noted earlier, for the Classroom Research versions, some 
personal questions are in an optional section. The extent to which these items are used will 
depend largely on the purposes the user has in mind and the extent to wtUch it makes sense to 
fTCTimlnr responses of subgroups of students. 

Addltloa of Local Items and Using the Item Fool 

The SGE was constructed from an extensive pool of items gathered from many sources. During 
development, most items that were answered in a uniformly positive or a uniformly negative 
way by most students were discarded, since they provided little information helpful to teachers 
or researchers tn imderstandlng course goals of dlfTerent groups of students. The retained 
items were those that best dlfiierentiated among students taking very different types of courses 
and majors. As a consequence, the SGE does not include all the reasons why students may be 
taking a course, or all the reasons their teachers might hope they would hold. 

In addition, originally, many items referring to personal and social goab of students were 
Included In the SGE. Students who were asked about goals they hoped to achieve in a given 
course, however, seldom saw these personal and social goals as relevant. Therefore, the goal 
Items retained in the SGE are mostly of the type one would call academk:. IntelL Jtual or 
vocational. For these reasons, we erxrourage faculty members or researchers to add suitable 
local ttems, possibly drawing as well from the pool of items we decided not to include, which is 
in Appendix 3. 



student Goals Exploration UaeTs Manual ■ CR Ouidt 



37 



Table 38 

Expectations and Study Skills in This Course 



SCALE: SeN-ConHdent Scholar 
ALPHA RELIABILITY: .81 

Includes items that tap students' conndence In their own atjilty to succeed in the course. Thestudy 
habits students report using in this scale typically locus on integrating material, thus the temi 'scholar. 



Hern Number item 



5 Wheni study new material. I often skim it to see how It is organized 

6 When I study for exams I integrate infonnation from dHferent sources, such as 
lectures, reading, and discussions 

7 When readtoig I try to relate the material to what I already know 

8 I begin with course material but develop my own kleas about the topics 

9 1 beleve I win receive an excellent grade 

10 When I study a topic, 1 try to make everytMng fit together 

11 I am oonlklent that I can learn the basic concepts 

12 rm certain that my own ability win result in my being successful 

1 3 When having dffficuity recalHng something, I make an effort to recall something 
else that might fc>e related to it 

1 5 I prefer learning acth/ities that are challenging or arouse my curiosity even if they 

arediftteult 

18 If I want to get a good grade, it depends on what I do 



Table 39 

Expectattons and Study Skills in This Course 



SCALE: Anxious Student 
ALPHA RELIABILITY: .72 

Endorsed strongly by students who report diligent study txjt seem to tieleve they have not yet mastered 
the art o( being a successful student. A focus on the possibility of failure, rather than success, is not 
related to integrative study strategies, but may focus more on details. 



Item Number item 



1 When I take tests I think of the consequences of failing 

2 I have difficulty klentifying the most inportant points in my reading 

3 I seldom ask my instnx:tor to clarify concepts that I donl understand well 

4 When I take a test I think atxxjt items on other parts of the test I cani answer 
1 4 I often find that I read assignments but donl know what they are all about 

16 It is sometimes hard for me to go on with my wortt if I am not encouraged 

1 7 When oourseworfc is difficult. I either give up or study only the easy parts 



■r 
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Table 40 

Types of ActMties Pursued in TNs Course 



SCALE: Relates and Apples CourseMork 
ALPHA RELIABILITY: .79 

TNs scale taps students' indnation to focus on integrating wtiat is learned In a das'; (or major) vvfth other 
oouisesor Me siluatfons. The scale also describes learning activfties that focus on integration and 
Goncept-leaming rather than memorization. 



Item NurrtMr Item 



4 I thought about applcations of the material to other s tiations 

7 I looked for some basic organization in course materials 

14 I tried to see how different facts and ideas fit together 

20 I tried to relate the material to ideas and experiences of my own 

22 I related what I learned in this field to my other courses 



Table 41 

Types of Activities Pursued in This Course 



SCALE: Interacts About Coursewortt 
ALPHA RELIABILITY: .72 

This scale is not always distinct for courses but it Is so for students reporting about their major field. The 
types of act/ities it represents point to an integration of students' academic and social ives. 



Item Number Item 



5 I discussed the sut>ject matter of this field with other students for an hour or 

longer 

1 1 I told friends about the interesting materials or ideas in this field 

1 6 I helped another student with cr ursewort( 

1 7 I recommended this field to oth dr students 



•J J 
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Table 42 

Types Of Activities Pursued In V^s Course 



SCALE: Exptores Beyond Assignments 
ALPHA REUABIUTY: .70 



This scale consists Of items ttiat describe Intellectual activities extending beyond the assignments of a 
parHcuiar course or major. These activities portray students who have become excited about a particular 
field of study. 



Item Number 


item 


1 


i read a book related to this field that was not an assigned reading 


10 


1 partk:ipated in a research pioject related to this field 


15 


1 read newspaper items related to coursewort( 


19 


1 spent live hours or more looking up references in the Ibrary and taking notes 




related to ooursewortt 


Table 43 




Types of Activities Pursued In JUs Course 


SCALE: Concentrates On Task 


ALPHA RELIABILITY: .71 


Describes study activities that continue for an extended period of time. 


Item Number 


Item 


6 


1 spent a concentrated period of time-three hours or tonger without interruption- 




studying in this field 


13 


i studied at least four hours or longer on courseworti during the weekend 
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SECTION II. USING THE SGE FOR CLASSROOM RESEARCH 



1. Using the SGE in Classrooms and Programs 

This section of the User's Guide is written for faculty membexB or academic program 
chairpersons who seek to Improve the educational process by undentandlng students' goals. 
Faculty members who use the SGE for classroom research In the ways described here need no 
special expertise m test administration, research methods, or sta t istics. The Information 
provided by the Student Goals E3q)Ioratlon Is helpful to classroom instructors and academic 
admlnlstrBtore because the SGE ascertains students' goals for specific courses and majors. The 
group responses may be interpreted and discussed by both students and finculty members 
directly and openly. 

Here we describe several rlassmnm and program level uses of the SGE. suggest ways to 
administer the SGE for these purposes, and provide simple methods of scoring student 
responses so that the results can be used promptly. All possible uses are not suggested here; 
individual faculty members may develop other uses to suit their needs. Users who wish to 
know more about how the SGE was developed, study the wkfe range of Its assess men t uses, or 
learn the technical prop^^tles of Its scales, should also read the SGE User's Guide for 
Institutional Researchers, including the section on Technical Ii..,jnnation. 



2. Classroom Research Versions of the SGE 

There are three versions of the SGE withm the Classroom Research Set: 

dassroom Koseaich-l LBeglnnlng of Coniae (CR-1) Veislonl. This. version examines goals that 
students bring to their college courses. It should be -administered during the first week or two of 
a course when enrollment has stabilized. Originally designed for Introductoiy courses, the 
SGE-CR- 1 can also be used for Intennediate courses. However. Instructors using the SGE in 
intermediate or advanced courses may wish to supply more goal items specific to the field. (See 
page 45 for Instructions). 

daaarooai Wesesrch-2 CEnd of Course (CR-2) Vezston]. This version examines students' goals as 
they complete college courses. When used in tandem with Version CR- 1. changes in magnitude 
and direction of goals during a term may be examined. Research on the first year of college 
suggests that students vaay experience much goal change during the first semester or year of 
study. SGE-CR-2 should be used dose to the end of the term but before students are preoccupied 
with preparing for examinations. 

M^Jor Field (CR-ID Versloa. This version examines goals that students hope to achieve in 
their chosen major. When used in corijunction with SGE-CR- 1 , it can show changes in 
magnitude and direction of goals for the same discipline over time In college. Faculty In 
partknilar departments may wish to add specific items. 

Faculty Perspective Version. This separate listing of possible course goals makes it convenient 
for faculty members to record their own course goals and compare them with those of students. 



3. Examples of SGE Uses 
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Faculty memboBOui use the SGBfiar vailed puiposes. Below, we dlacuaj a few ocamples 
bnefly. and Indicate the appropriate SGE Veialonts) to uae. 

1. Purpose: To help instructors obtain Information about the course goals of their 
students. 

Version: SGE-CR-1 

DlacuSMtan: Many faculty members wish to design rlassiDom activities or choose 
lecture nramples that relate to their students' ^>als. Such instructional plans often 
make the subject matter more meaningful to students and Increase their motivation to 
leam. Furthermore, faculty members may hope to encouiage students to develop goals 
they do not mmalfy hold for the course. Admlntsterlng the SGE early in the term will 
help faculty membera Identify both the goals students bring to the coutBe. and the goals 
they dont have that the instructor considers desirable. 

The instructor may compare the goab of student sub-groups based on one or more of the 
studerit mformatJon qu^MJoiis or attitude scales Included In the SGE. For example: Do the 
course (or major) go^ of students who feel they were well prepared for the course differ from 
those who view thrJr prior preparation as weak? Do the goals of okler students differ from 
younger students? What about those who feel certain about their future career path compared 
with those who are uncertain? How about those students taking a required course who plan to 
major in a very different fleld? Do students who have had previous work in the same subject 
have different goals firom those who are new to the field? 



2. Purpose: To provide a basis for class discussion of the congruence between instructor's 
and students' goals. 

Vferston: SGE-CR-1; Faculty Perspective Version 

Discussion: Psychologists, educational researchers and experienced college teachers 
agree that students leam better if the Instructor's goals and expectations are 
communicated to them cleaily. Students also leam better tn settings where their own 
views are valued. Thus, classroom atmosphere may be improved if communication 
about goals flows from student to instructor as well as from instructor to student. 
Instructors and students who recognize discrepancies between their goals can work 
toward the convergence of the two acts of goals. To achieve this, both students and 
instructor ahouki complete the SGE early in the course and then hokl a discussion about 
goals based on tabulatkms or profiles the instructor constructs for the group. We have 
provided a separate SGE Taculty Perspective" survey for convenience. 
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3. Purpose: To exaziilne how studenu' goab change as they advaxice thro 

Version: * SGE-CR- 1 and SGE-CR-2 to compare student responses at beginning and 
end of a coutbc 

^ SGE-CR-1 and CR-M to compare introductoiy ooune students with those 

who decide to major In the field 
* SGE<;:i-M (time 1) and CR-M (time 2) for tracking the goal changes of 

majora In the field 

iXscusslon: Since most facility members hope that students wlU develop greater 
interest in and appreciation for their discipline, they view such goal changes as 
deslTBble educational outcomes for students. By admlnlstenog the SGE to the same 
students at two points In time, instructors can detennlne whether the direction and 
magnitude of goal change for the group are conslwtmt with program ob}ecttves. Of 
course, care must be taken to compare only the same students at the two points in time: 
goals of a group may appear to have changed if those who dropped out or those who 
Joined belated)^ are included In the comparison. 



4. Purpose: To Improve student self-awureness by presenting goal profiles of current 
students. 

Verstoa- SGE-CR-1. SGE-CR-2 or SGE-CR-M 

XXscusslon: Students who are considering an academic major often ask themselves: 
"Am I like other students who major in this field?" "Is this a program where I am likely 
to fit tnT "Do I have the interest and motivation it takes to succeed in this subject?" 
Although the SGE is not designed to be a counseling tool for individual students, a 
beginning student can gain insights by privately comparing his or her goal profile with 
goal profiles of students already majoring in the program, as developed and made 
available by the (acuity. Instructors or academic leaders who suggest using the SGE in 
this way shoukl stress that there are no "right or wrong" goals and that particular goal 
patterns may not predict success in the discipline. 



5. Purpose: To consider possible adjustments in academic programs that better recognize 
and (iilfill the goals of current students. 

Version: For introductory courses. SGE-CR-1 or SGE CR-2 
For majors. SGE-CR-M 

IMscusston: An academic committee can compare a goal profile of student majors or 
prospective majors with a department's curriculum plan. For example, as students take 
increasingly advanced courses in the major, which of their goals do not seem to be 
addressed in the sequerxre of courses? Which attitudes toward study in the major field 
might become more positive if curriculum adjustments were made? Is there need for an 
orientation course to help students establish workable goals for their upper-division 
work, or a capstone course to help them relate what they have learned to the next steps 
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in their educaUon or career? Such compartaoiM may reveal cumcular gaps related to 
paiUcular goals of students. 



6. Purpoae: To trtamtn^ how student goal patterns alTect achievement of educational 
outcomes. 

Vtrglon: SGE-CR- 1 or SGE-CR-M: Faculty Perspective Version 
fXsniMion: Just as students who have a strong desire to take a course may evaluate the 
Instructor more favorably, students who have course or nuyor goals most like those of 
their Instructors may g^re more dlort to academic tasks, thus e nh a n ci n g achievement. 
Using the SGE, instructors may compare the achievement of groups of students whose 
goals are InttiaUy most and least like their own. If there are dllTerences m 
achievement, the InatrucUonal task is to decide how to Improve the effort of those 
studenU who are least often motivated goals of their teachers. Of coutm. academic 
achievement is not the only dealrdble student outcome that could be used here as a 
success measure. Note for example, that In Figure 1 we refer to the students' goal 
attainment rather than academic achievement which may or may not be the student's 
original goaL Other measures might Include enjoyment of a field of study, facility with 
particular types of course asslgranents. or decisions to major m the field. 



4. Choosing Appropriote SGE Sections 

For the purposes we have suggested, most cUnwmmn instructors will want to use the SGE-CR 
secttons entitled: Goals for Attending College. Goals for This Course (or major), and Student 
Information. The Student Information Section will provide sufficient information for most 
classroom subgroup comparisons, such as examining students by age. gender, ethnicity, or 
academic preparatioa StudeiU ID numbers are needed for classroom research uses of the SGE 
only If the Instructor plans to follow with a post-test version such as CR-2 or CR-M. or to match 
the goals information with other information such as course grades. 

In some settings, students may be coix:emed about answering questions they Judge to be too 
self-revealing or invasive. For example, if their Student ID Number or another means of 
identification Is requested, or if the class is small, students mi^ not reveal their trepidations 
about studying in the course or their expectations of success. To gain accurate information 
about the types of study habits students empky m the class and the leveb of confidence they 
have as students, and their ejq)ectatlons of success, the Instructor may wish to administer 
some sections of SGE-CR anonymously. Or. the instructor may simply wish to omit these 
sections. To give the Instructor a choice, we have placed some of the SGE-CR sections last in the 
survey. We have indicated in the student's instructions that their teacher will tell them 
whether to complete the final sections of the SGE-CR The secaons frcxn which the instructor 
may select In the SGE-CR- 1 are: Teelinga about Studying in this Course." "BxpecUtions and 
Study Skills in this Course." "Student Information II." The questions In "Student InformaUon 
n" are Important If the instructor desires to gain Information about student satlsfSaction and 
related matters or to test some part of the theoretical fiBmework In Figure 1, but they are 
slightly more personal than those in Student Information I. 

For the SGE-CR-2. the sections can tie selected in the same maimer as in the SGE-CR-1. Since 
SGE-CR-2 is Intended to be administered at the end of the term, students may then have fewer 
objections to completing some of the more sensitive sections of the SGE. By using these 
sections, instructors can gain considerable information about students' enthusiasm for course 
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actlvttlet. This end-of-coune tnfonnation Is useful even if the same sections of the SGE-CR- 1 
were not used st the be^nnlng of the tenn. the section entttkd "TVpes of Activities Pursued in 
this Course" la an y*Wl»l^?Tm1 choice In SGE-CR-2. Students seldom consider the questions in 
Types of Activities" tnt^usNe and their answers are paitlcularly useful for instructors who 
want to consider acyustments in their instructional activities. However, if studenU believe 
their grade wiU be influenced, they may not answer this section aocuimteqr. If this is likely to 
happen, instructors could consider ssldng students to ittum thit portion of the SGE by mall 
after grades are issued. Using the mall, however, precludes class discussion about why they did 
or did not pursue various types of activities. Such a discussion may be particularly valuable to 
the teacher who wishes to learn what motivates students to cany out or avoid certain course- 
related activities. 

For the SGE-CR-M, Types of ActMUes Pursued in this MaJoT is a regular SGE section since 
students typically are reporting on activities they pursued In several courses in the major, not 
a single course. The other choices of sections mentioned for CR- 1 and CR-2 are also available 
in CR-M. 

Instructors must consider carefully the trade-offs between ensuring student anonymity and 
reducing response rates by asking students to complete sections to which they may object. If a 
kmgltudtnal study using both CR-1 and CR-2 (and/or CR-M) is planned, some specified six-digit 
identtflcation number known only to the student, for example the month, day and year of 
birth, may be used to match the two versions. Do not suggest numbers such as house or phone 
numbers that change frequently for students. 

Clearly, when selecting the type and amount of Ixifoimation to collect with the SGE, 
Instructors must consider the smount of trust between them and tbdr students. The students 
must know that candid answers will result in respect for their views and will provide 
assistance In learning, not penalties. Such candor is most likely to take place if the SGE 
purposes are discussed with students. One coukl, for example, ask a representative committee 
of students to review the sections of the SGE in advance for their reaction. The instructor 
should feel free to say to the class "We will ask you to complete this instnmient agam near the 
end of the class because it is important to know if ycur views have changed." 



5. Adding Goal Items 

Classroom instructors (or department committees) considering using the SGE should complete 
the Faculty Perspective Version flist. identifying the goals that are important for their 
students to endorse. Instructors shoukl next specify any important goals for their class (or 
department) that are not on the SGE and distribute them to students on a separate sheet. These 
goal Items shoukl be concise, concrete. Include only one concept, and allow students to respond 
on the same scale provided for similar items in the SGE. Number them to correspond to the 
blank spaces provided for local Items. Students shoukl axiswu them on the scales provided for 
this purpose that directly follow each appropriate section. Space Is provided for adding six 
college goal items, 20 course or major goal items, and 15 student information questions. 

When deciding whether to add items, recall the following about the course goal items in 
the SGE: 

- The goal Items were pilot-tested primarily in introductory courses. For more 
advanced or specialized courses, the instructor may wish to add some items. 
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• Many laudable goals were not Included In the SGE simply because eveiyone agrees they 
are laudable. If an Instructor believes they may be especially important to dlacuss with his/her 
students, the items should be selected and added. 

• Many valued personal and social goals are not In the SGE because students did not 
view them as goals for specific courses. When the Instructor believes such goals are legitimate 
alms of the coune. they should be added. 

• In constnictlng the SGE. we tried to choose the cleaxest tftms among those with 
similar meanings, those Important to both students and £eunil;y members, and those that 
distinguished among goals for diflerent disciplines. Items we decided not to use are In 
Appendix 3. Some instructors may find it worthwhile to add these items if discuasing them 
win help students understand the language of the discipline. To illustrate, the meaning of 
"problem-aoMn^ and "critical thinking" may differ in different fields. The instructor may 
desire to use one q>ecific fonn of these ideas. 

- Finally, we encourage Instructors to ask students to suggest goal items for response. 
This exercise provokes thought about the reasons students are enrolled in a course and will be 
particularly useful in disciplines for which the SGE has been not been pilot-tested. 



6. Adminlste.-1ng the SGE 

The SGE-CR takes about 30 minutes for students to complete: slightly longer If the optional 
sections are used. Student responses can be recorded directly on the survey. There is no time 
limit on the completion of the SGE but the instructions indicate the student should work fairly 
rapidly in order to avoid reading too many nuances into the goal items. 

We suggest that the SGE-CR be administered and discussed during class time. Even if the 
instructor only plans to get a profile of students goals, it is important that the students know 
their teacher is sufikientty interested to spend some class time on the exercise. If the intent is 
to clarify the instructor's goals for students or to engage in a discussion of goal congruence, 
class time should also be scheduled for this activity. If a pre-test (CR- 1) and a post-test (CR-2 or 
CR-M) are plaimed. collecting information in class may ensure that each students responds 
independently. 

The SGE-CR- 1 shoukl be administered after the first class session is ever and. if a longitudinal 
study is plaimed, after the course roster has stabilized. Perhaps the third or fourth class 
meedng is ideal, but no later than the third week of classes in a 15-week semester. Then, when 
SGE-CR-2 is used as a post-test, we suggest that students oanq)lete it near the end of the regular 
tenn. 

On t! other hand, if the purpose of administering the SGE-CR- 1 is to discuss goals with the 
students, any time during the semester can be chosea Midway tn the term might be a time to 
say. "Let's talk about whether our puiposes for being here are getting achieved." 

The Instructor may be particularly interested in the goals students hold for the course ct/ler he 
or she has discussed arid illustrated the Intended outcomes of Uie course during a few sessions. 
Giving the SGE-CR- 1 after a week or so may help the instructor know how clearly the messages 
are being heard. 
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Students ina}ortng in a field may complete the SGE-CR-M at anytime. For longitudinal use. we 
suggest one admlnistiatlon alter students officially enter the major and a second near 
graduation. 

When giving students instructions for the SGE. be sure that they understand that they are to 
respond to either their college goals or their goals for a spedfk: course when ansnreilng most 
questions on the SGE. Since students may foiget they are answeitng the SGE for a specific 
course, we have inserted periodic reminders to do so throughout the CR-1 and CR-2. Also be 
sure and tell students if they arc to complete the "Instructor's choice" sections deao^ied earlier. 

If asked by students, mstructora should not interpret particular items on the SGE for students. 
Rather, if questions of Interpretation are asked, he or she should say that the survey is 
designed to find out what the Item means to students or mention that time for discussion will 
be provided. 



7. Scoring the SGE 

We believe that the SGE will be most useful :n classroom research if instructors discuss group 
goal profiles with the class rather promptly. Therefore, local scoring is appropriate. We 
suggest some easy ways to score the SGE, Although we havent developed a machine scoring 
system for this field-test version of the SGE, it Is possible to use a lo^lly available scoring 
system In Appendix 1 we have included computer scoring instructions in case a group of 
faculty members, assisted by a researcher, desires to use them. We assume most classroom 
instructors wlU prefer one of the simpler scoring methods which follow. 

P crcen tajB of Response 

The simplest and most familiar way to tabulate student responses and "eyeball the data" is to 
calculate the percentage of students who respond at the extremes of the SGE scales, marking a 
particular goal as either "essential" or "not at all important." This will inmiedlately pinpoint 
goals that substantial numbers of students feel are strongly relevant or irrelevant to the 
course. 

A second useful method Is to calculate the percentage who responded either "essential" or 
"Important." then arrange the items in order from most important to least Important. 

Either of these methods will provide substance for dlscussiorL Depending on the situation, 
class discussion can focus on the most important goal, on the least important ones, or on the 
reasons why some students fed differently about those ranked neither high nor low by the 
groups. We have no rule of thumb to offer about what percentage of the students should believe 
a goal important: this will depend upon the situation. 

Mean Scores cm Scales 

We suggest that most Instructors calculate and examine the class responses to the most 
pertinent of the 17 SGE scales derived from the course goal items. Vxt 17 include the 15 
General Academic Orientation Scales, the Subject-Specific Scale for the field (or one closely 
related of the instructor's choosing), and the Strongly Endorsed Scale. There are no norms for 
these scales; they simply provide a scheme for grouping SGE items in a way that fosters 
interpretation and discussion. Which of the General Academic Orientation scales are most 
relevant will depend upon the subject and class level, as well as the college mission and the 
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Inatructor'a intent. Once the acale acores are calculated, it is equally instructive to examine the 
scores of particular items on the scale. 

In Tables 5-43 (Section I of this report), we hp^.'s put the SGE Item numbera with the SGE scales 
that we have devised. We have also summ&rlzed the items numbers for each scale in a more 
concise foraa m Tables 44-49. 

To calculate scale means for each student, simply average the values of the responses to each 
Item on the scale (values range torn 1 to 4) and divide the actual munber of Itons summed. 
As with the Item scores, the mean scores for the scales wiU range from 1-4. In Tables 44-49. we 
suggest the maximum number of missing responses that should be permitted to obtain a 
meaningful score for each scale. If a student has omitted more than this number of items, no 
score should be ralmlatwl. To obtain the class mean (or a mean for a subgroup of the class) add 
the scale scores of each student and divide by the ntmiber of students. An example is shown 
below in Table SO. As can be seen in the example, arraying the student responses as a matrix 
also allows direct calcxilatlon of the mean scores on each item for the class. We suggest that the 
mean score per item not be calculated if more than 10% of the class has omitted responses to 
the Item. (Iristead. during the discussion find out why the students have omitted the item.) 



8. Developing a Class Profile 

As we mentioned earlier, the current SGE scales do not include all approprlati' (or less 
appropriate) goals that students or Instructors might hold for a course. But the scales serve as a 
convenient starting point for interpretation because they group related ttems in a meaningful 
maimer. The scales have been shown to have high internal consistency. That is. students tend 
to answer most items on a scale slmllaiiy. Thus, if some items on a scale are answered in a 
quite different ws^ by a particular class of students, one might seek to discover the reason. 

Since lists of numbere (like scale means) tend to take on artifklal mathematical precision we 
suggest that profile graphs of the class responses are the best way to display the data. The 
means (ranging from 1 to 4) for the various General Academic Orientation Scales may be 
displayed on a grid as shown in the illustrations below. Figure 2. In Figure 2. we have shown 
two similar profiles for sociology and psychology courses and two rfiMimiiar profiles for math 
and English courses. Note that lines cormectlng the points are technically iiKorrect but help to 
show the differences in the response patterns. 
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Table 44 

Summary of itarm on Qoals for Atterxling College Scales 

Number of Hems Needed 
Scale Items Contained on Scale to Calculate Scale 

Prepare for Career and Graduate/ 

Professional School 1,3.9,10.13, ;i< S 

Acquire General Education 2,4.5.7,1 1,12.16,17,18 7 

Nondirected 6.8,14,15 3 



Table 45 

Summary of Items on Subject-Spedfic Goal Scales 

Number of Items Needed 
Scale Items Contained on Scale to Calculate Scale 

EngllsN 6,14,19,24,25,29,33,62.65,83.84,85,91,102.107 12 

History 14.18.28.29.37.53,60,68.69.72.75.96.98 1 0 

Sociology 14.15.18,24,27.29.36.38.48.52.57.68.72.76.80 12 

Psychotogy 18.24.38.67.71.72.80.86.89.100 7 

Biology 29.38.48.70.71.88.90.92.97,101.103 8 

Mathematics 59.63.71.78.90.104.109 5 

Fine Arts 13.24.42.65,66.67.73.75.77.79,99.110 8 

Romance Unguages 14,15,18.48,60.72.75.80.82.84.96 8 

Business 4.8.45.63.64.74.81.83,84.93.94.103.105 10 

Strongly Endorsed 1.3.5,46.47,51.55.56.58.61.87 8 
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Table 46 

Summafy ol ttems on General Academic Orientniion Scales 

Number of items Needed 
Scale Items Contained on Scale to Calculate Scale 



Develop Creativity 


65.66,73,75,79.77.110 


6 


Increase Self-Understanding 


20,21,33,41,42,91,99,108 


6 


Impiove Speaking Skills 


83.84,107 


2 


Improve Reasoning Skills 


4,1 0.1 1 ,30,31 ,32,36.3$;.47.49,52 


8 


Develop Ufe Ptiik>8ophy 


23.27,35.38,43,100 


4 


Understand the World Around Me 


26.28.29.34.37.48.50.53 


6 


Work for Social Causes 


68.69,72.76.80,82.92 


5 


Devetop Sdentiflc Inquiry Skills 


70.71.90.97.101 


4 


Prepare for Career 


54.63.64.74.81 .93.94.95,1 05 


7 


Gain Expertise 


45.46,51.55,58.61,87 


5 


Devetop Human Relations Skills 


7.12,13,15,16.22.24.44.67 


7 


Improve Numertoal Abilty 


78.109.140 


2 


Vahje Learning for Its Own Sake 


2.3.5.106 


3 


Understand Cultural Diversity 


14,18.60.96.98 


4 


Impiove Bask; Skills 


25,62,85.102 


3 



Table 47 

Summary of Items on FeeHngs About Studying in This Course/Major Scales 

f^mt)er of Items Needed 



Scale 


Items Contained on Scale 


to Catoulate Scale 


Goal Time Frame (bng range) 


1,2.3.4,15.16 


4 


Goal Time Frame (short range) 


9.11.14 


2 


QoalClaffty 


7.8.13 


2 


Goal Source (Expectations) 


5.6.12 


2 


Goal Source (Self) 


10.17.18 


2 
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Table 48 

Summary of Items on Expectations and Study Skills Scales 



ocaie 


nBmS UOnuUnmj on OColv 


lumber of Hems Needed 

to Calculate ScalA 


SeH-Confldent Scholar 


5,6.7.8.9.10.11,12.13.15.18 


8 


Anxious Students 


1.2.3.4.(4.16,17 


5 


Table 49 






Summary ol Items on Types of Activities Scales 




Scale 


Items Contained on Scale 


Number of Items Needed 
to Cak^late Scale 


Relates and Apples Coursework 


4.7.14.20.22 


4 


Interacts About Courseworfc 


5,11,16,17 


3 


Explores Beyond Assignments 


1,10,15,19 


3 


Concentrates on Task 


6,13 


2 



Table 50 

Sample Cateulation of a Scale Mean 

Responses to 10 Items on Scale 



Sum of non- 
No. missing 

Item No. Responses summed responses Average 



Student 1 


4 


3 


2 




4 


3 


1 


1 


2 1 


21 


9 


2.3 


Student 2 


3 


4 


2 


3 






2 


4 


- 3 


21 


7 


3.0 


Student 3 




4 


3 


3 


3 


2 


3 


3 


2 2 


25 


9 


2.8 


Student 4 


2 


2 


2 


3 


2 




3 


2 


- 1 


17 


8 


2.1 


Group 




















84 


33 


2.5 



f; ) 
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Figure 2. Sample profiles of class data on general academic orientation scales 
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8al4cct-6peclfic Scsler* 

We have provided "subject-spedfk scales" for only a few fielda. those for w.iich we pilot-tested 
^heSGE. For Inatmctnrs In other d<wrlp1lfiw. we suggest that Instructors adminlftfer the 
entire survey but then develop their own appropriate acalea from the SGE respooaea students 
provide. An tnstnictor might begin by cEamlnlng the existing scalea for dlaclpUnea veiy close 
to his/her own. picking and choosing frnm the Items to build a group of ttema that seem 
Important It win then be possible to compute scores for the daaa on that set of itema rather 
than a predetermined set The scsle score calculated from these items can be compared for 
different sections of a ccurse Car dlfllnent aub-groupa of students within a course, from year to 
year, in the same way as the subject- spedfic scales we have alreacly constructed. 

To illustrate, let ua asaume that a chemiatxy instructor (a field for which we have not 
constructed a goal scale) beglna by nnmilnlng the Ifcema on the biology and mathematics scales. 
Remember that these scales include ttema which a set of students (m this case students in 
biology and mathematics courses) endorsed more strongly than did students tn other types of 
courses. In the instructors' view, there may be other goala Important in chemistry that are 
included on the psychology scale. The chemlstiy professor may be concerned with whether the 
students have goals related to protection of the e nvironm ent; thus he may select such an Item. 
And he/she will continue to scan noting Items that are either very important or not important. 
Table 51 shows a scale that this instructor might construct. 

Recall that the Strongly Endorsed Scale received Its name because students in diverse 
introductoiy classes indicated that these goals were "Very important" or "essential." Thus, if 
some of the items on this scale are endorsed to different degrees in a given class, one might seek 
the reasons. 



Table 51 

Items Contained In Hypothetical Chemistry Scale 



To understand scientific principles and concepts 
To investigate the unknown 
To learn more about science 

To become aware of the consequences of new applications in science and technology 

To try to answer unsolved questions 

To leam to interpret numerical data 

To predict specific events from broad principles 

To develop keener awareness of my environment 

To discover new ways of seeing and doing tNngs 

To be able to write an excellent technical report 

To understand the complexity of the world 

To interpret evidence 

To gain a gk)bal or international perspective 
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9 Unking with Other Data Bases 

We advise classroom Instructors not to link the mfoimatlon they gather wtth any other 
pennanent student infonnatlon files. There are many reasons for this. Including the 
following: 

* This Infonnation may be used Inappropriately to counsel or evaluate individual 
students. 

* Scores on the SGE represent students' views at a gtven point in time, not sUble trails or 
classifications, lliey are. and should be. very changeable. 

* Moat classes are small and not representative of larger student populations. 
Generalizations drawn from the data should not be based on non-representative 
samples. 

An exception may occur if several instructors or graduate assistants teaching sections of a 
large introductoiy course (or members of a departmental cunlculum committee) decide to 
explore the relation of student goals to other varlaUea for all the students. In the Institutional 
Research User's Guide, we have discussed procedures that researchers may use to select an 
appropriate sample for this type of study. If there are qualified educational, psychological or 
institutional researchers on campus, they may be veiy helpful in tl )s type of project. 

An appropriate data base also will need to be constructed when an instructor wishes to link 
students goals gathered at time 1 (CR- :) with effort measures gathered at time 2 (CR-2) or with 
course achievement or satisfaction measures. In these circumstances, create a temporary class 
data base to examine these questions and disguise student ID numbers. It is also appropriate to 
"import" data from an existing college data base to Jom with the SGE daU. leaving the college 
data base urmiodlfied. 



10. Reporting and Discussing Results 

We do not envision formal reports based on classroom research use of the SGE. As we have 
mentioned frequentty, the purpose of classroom research is to improve the accuracy of one's 
observations about what is taking place m the classroom and to use this information to 
improve instruction. 

In discussions with the class, instructors should avoid any suggestion that the students' goals 
are "^vrong" or "Inadequate." Be prepared to discuss why you may hokl goals that are more 
specific or more comprehensive than those of the student. Also, the instructor may discuss the 
results informally with colleagues, comparing experiences with the SGE-CR 



11. Cautions and Limitatioris 

Since student self-reports are usually quite accurate (Balrd. 1976). they should be taken 
seriously. When az^ survey instrument is repeatedly administered, however, one must be 
aware that in the second administration respondents will reflect the experience they gained 
from taking the survey the first time. We expect that goals at the end of the term (CR-2) wiU 
have shifted somewhat for at least three different reasons: One shift will be due to the 
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experience of flUlng out and reflecting on the SGE at an earlier time, one due to measurement 
error, and one due to actual goal change. If the Instructor diacuaaes responses on CR-1 with the 
class or makes other eactFaonllnazy attempts to Influence student goals, this wUl produce 
additional cbanges in post-test responses. We surest therefore, that diflerent types of 
classroom research be separated. Use one class to experiment with class discussions about 
goals using the SGE-CR Use a diflerent class to conduct longttudinal studies. Use a third class 
to experiment with whether additional goal change Is produce by deliberate attention to 
discussing goals. 



12. Conclusions 

Classroom research is becoming an increasingly Important way of improving teaching and 
learning. By exploring the relationship between their own goals and the goals of their 
students, faculty members can open and improve the lines cf coomiunicatlon in the classroom. 
This process may well facilitate Increases m students' motivation and learning. 

This chapter has provided an outline of possible uses of the SGE in the classroom, but this list 
is only a start. We encourage groups of faculty, as well as individual faculty members, to 
experiment with the SGE and adopt It to their tmlque purposes. 
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SECTION III. THE SGE INVENTORIES 

Classroom Research Versions (CR-1. CR-2. CR-M) 
Faculty Perspective Version 



lERlC 




student Goals Exploration 



Version CR-1 
(to be completed early in academic term) 



This questionnaire is designed to help college instnicton better understand the goals of college students in 
their courses or depaitments. Please respond to this questionnaire within the next day or two. Read the 
questions and answer them fairiy rapidly according to your own views. Tk4n are no right or wrong answers. 
This ii not a test amd your panleipation is voluntary. 

You may be asked to complete a second, related questionnaire in a few months. Your snidem ID number is 
requested to match your two responses. Your instiuctor will provide instnictions on how to return the 
completed survey and may supply some special items to fill blank spaces in the survey. 



Examples of ways to mark circles (any of 
the following ait acceptable): 



Thank you in advance for taking the time to complete this survey. 



The SGE was developed by the Research Program on Curriculum: Influences and Impacts at the National 
Center for Research to Improve Postsecondary Teaching and Learning. 2400 School of Education Building. 
University of Michigan. Ann Artwr. Michigan 48109-1259. The Ctntcr is funded by the University of 
Michigan arid the U. S. Department of Education's Office of Educational Research and Improvement under 
OERI grant number G008690010. 

C 1990 liy the Reg «nif of (he ! 'nivenity of Michig « for the 
Ntdonil Center for Reievch lo Improve I\>k;:ioondiry Teachmg aid Levnint 



Goals in Attending College 

We are inlcmtod in leuning about your goato for iiteod^ 
coU^ At you read each poaiible reaaoB below for 
anending coUege, mart a dicle on ihe Kale id sN?w how 
unpoflant each reaioa ii k> you. 



4. 



6. 

7. 

8. 
9. 

10. 

11. 

12. 

13. 

14. 

15. 
16. 

17. 

18. 

19. 




1. I warned to get a beoer job after 
college. 

2. I wanted lo gain a genenl 



3. 



I warned lo gain rcgpec* as an 
expert al something. 

I wanted tc improve my study skilb 
and reading habits. 

I wanted to prepare for a life of 
meaningful participation in society. 

I wanted to get away from home. 

I wanted to become a mote cultured 
person. 

I wanted something to do. 

I wanted to be able to make more 
money. 

I wanted to be able to have a 
successful career. 

I wanted to understand how 
knowledge is developed. 

I wanted to learn wm about 
interesting things. 

I wanted to prepare myself for 
graduate or professional school. 

I wanted to meet family 
expectations. 

I wanted to be with friends. 

I wanted to become an informed 
citizen and voter. 

I wanted lo devekip creadve 
talents. 

I wanted to prepare for a life of 
service lo society. 

I wanted to improve my social 
position. 

(Local items to be supplied by instructor) 

20. 

21. 

22. 

23. 

24. 

25. 



O©®© 
0®®® 
O®®® 
0®®® 
®®®® 

o®®® 
o®®® 

®®®® 
®®®® 
o®®® 
o®®® 

0®®® 
0®®® 

0®®® 
0®®® 

o®®® 

0®®® 
0®®® 
0®®® 
0®®® 

0®®0 

O®®® 
0®®® 
0®®® 
0®®® 



Goals in Attending College (continued) 

Please reqnod 10 the statements below. If you feel the item 
is not applicable 10 you, then choose at all like me." 

Vary much like me 
Quiiaetaitlik*ma 
Somtwhit like me — 
Not at sU like ne 



1. My reaaonfior attending college is to help 
make Ihe wold a better plaoe for all of 
M. By sttdyiDgcaaient that leflecu real 
life sittiatiovB, I can learn to adapt to a 
chtngiag aticieiy sod to intervene where 



0®®® 



1 My main pwpoae in college is to leam 
how M think effectively. Ineedtoleam 
genenl iMeliectual skills, such as 
obaerviog, cbaaifying, analyzing, and 
synlhesiziiig in order to gain intellectual 
autonomy. 

3. I believe diat my instnictars know Uic 
goals. olqoctivciS. course procedures, and 
expectations diat are suitable for me. My 
success u a student depends on die 
degree to which I achieve die objectives 
established by my instnictors. 

4. I am in college primarily to achieve my 
vocational goals. My education shouki 
provide me with knowledge and skills 
dutt enable me U) earn a living and 
contribute to society. 

5. My education should involve me in a 
series of pCTKmaily enriching 
experiences. I desire an education duu 
allows me to discover myself as a unique 
individual and duis acquire personal 
freedo ro . 

6. In my education I want to understand UK 
great products and discoveries of die 
human mind. Thus, I want to learn about 
die migor ideas snd concepts diat 
important thinkers have illuminated, 
increasing both die breaddi and dqpdi of 
my knowledge. 

7. Fbr me, die development of vUues during 
college is as important as learning subject 
knowledge. My education shouki help 
me clarify my belieis and vahies and thus 
devekjpcommiunent and dedication to 
gukleroy life. 



0®®® 



0®®® 



O®®® 



Oi)®® 



0®®0 



0®®® 
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Goals in Taking This Course 

We are interesiMl in learoing about the goals that students 
hope 10 achieve when they take oenain courses. Please 
identify the course for which you received this survey. Then 
please keep that soune tmd oaly that counc in mind u you 
answer the questions in ihit part. Answer as well as you can 
whedMr yon hope to nudce prosress toward each goal in your 
particular come. Don'tbeooncemedif some of the items 
seem not to fit your course venrweU. If sn item does not 
apply to yoir course, choose "Not importam." 

Course fix which you are completing this survey: 

Title of course: ^ 



Courw number 



If any of the following were the main reasons you took this 
coune, maifc those reasons before proceeding. 

0 Was required 

0 Fit my schedule 

0 Best amooglimiied options 

On the scale provided ai die right indicate how important to 
you is each of die following goals you might achieve tiy 
taking die course you have just described. Mark die ciicles 
for die proper responses* 

Essendal 
Importsnt- 



Somewhai imponsnt 
Not impoftant 



1. To build a record of achievement of 
which I can be proud. 

2. Todiscovernew ways of seeing and 
doing things. 

3. To enjoy learning for learning's sake, 

4. To weigh alternatives when making 
decisions. 

5. To see how diflerent facts and ideas flt 
togedier, 

6* To improve my study skills, 

7. To learn to get along widi different 
kinds of people* 

8. To recognize broad principles when 
observing specific events* 

9. To try to find die basic structure in diis 
field of knowledge. 

10. To improve my reasoning ability-to 
recognize assumptions, make kigical 
inferences, and reach correct 
conclusions. 

11. To understand how scholars gain new 
knowledge or understanding. 



O®©0 


25. 


O®®® 
O®®® 


26. 
27. 


®®®® 


28. 


®®®® 
O®®® 


29. 
30. 


0®®® 


31. 


®®®® 


32. 


0®®® 


33. 



©00© 

000© 



EsMvial' 

Important' 
Somewhat tmporunt ' 
Not unportsnt — — 



12. To prepue fori life of service to others. 0®®0 

13. To develop friendships and loyalties of 

lasting value. 0000 

14. To become aware of different philosophies. 

cultures, and w«ys of life. 0000 

REMEMBER TO FOCUS ON THE 
SPECIFIC COURSE FOR WHICH YOU 
RECEIVED THIS SURVEY. 

15. To lean appiopiiaie social skills for 

different situalioas. 0®00 

16. To develop die ability to work well with 

others in a group. 0®00 

17. To be iMe 10 discuss current political and 

social issues. 0®00 

18. To devek)p a broader vision of die workL 0®00 

19. To learn 10 organize my thoughts. 0®00 

20. To devek)p personal independence. 0®00 

21. To learn dolls dut enrich my daily life. 0®00 

22. To listen effectively 10 what odiera are 

saying. 0®00 

23. To devekip die capacity to change as 

limeschsnge. 0000 

24. To develop respect for and sensitivity to 

the views of others. 0 ® 0 0 

To improve my writing abilities-to 
develop clear, correct, and effective 
conununicadoo. 0®00 

To become better infonned as a citizen. 0®00 

Todevek)paphik)sophyof life. 0®00 

To understand events Uiat people have 
tried to explain. 0®00 

To learn how diings change over time. 0000 

To devek)p die ability lo see 
relationships, similarities, and differences 
amongideas. 0®©0 

To draw my own conclusions. 0 ® 0 0 

To appreciate individuality and 
independence of Uiought and action. 0®00 

To find problems and solutions in 
literature and film diat apply to my own 
life. 0®0® 

34. To understand how humans have learned 

to cope with nature. 0 ® 0 0 

35. To become more broadminded. 000® 

36. To weigh and question die opinions of 

experts and audicrities. 0000 
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S<)niftwhai imponmi 
Not important 

37. To understand the worid afound me. 

38. To be able to make ethical and moial 
choices. 

39. To pitdia specific events from broad 
principles. 

40. To understand the way lesearchera 
investigate questions* 

41. To increase my self confidence or sense 
of self-woctiL 

42. To use my imagination. 

43. To develop a capacity for self- 
evaluation. 

44. To help others who need my skills or 
services. 

45. To understand current issues in this 
field. 

46. To understand specific facts in this 
field. 

47. To learn things that will stimulate me to 
learn more on my own. 

48. To learn how to work for impofiant 

causCT. 

49. To make effective decisions. 

50. Tobcableiodebatebothsidesofan 
issue effectively. 

51. To gain information that will be useful 
after college in my family life. 

52. To interpret evidence. 

53. Tounderstand the complexity of the 
world. 

54. To achieve social status or prestige. 

55. To be able to perform credibly in my 
chosen occupatiott 

56. To leamio accept challenges. 

57. To meet requirements necessary to enter 
professional or graduate school 

58. To gain information directly useful in 
my c went or future career. 

59. To learn to solve proUems. 

60. To gain a global or intemadonal 
perspective* 

61. To use the skills and abilities I have 
more effectively. 

62. To improve my reading skills 

63. To improve my skiUs in communicating 
by electronic means such as computers. 



o®©© 

©©©© 

©©0© 

©©©© 

©©©© 
©©©© 

©©©© 

©©©© 

©©©© 

©®®® 
o®®® 
©®®® 

0®®O 

0®®® 

0®®® 
00®® 

0®®® 
00®® 

00®® 
00®® 

®®®® 

00®® 
O000 

0®®® 

0®®® 
0000 
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Important — ^— 
Somawhat importmt 
Not impuitnt ■ 



64. To become a knowledgeable consumer. 0000 

65. To develop my creative talents. 0000 

66. ToeivoywQriaofaa 0000 
(D0M*tfirttt m Mmk omfy about tkii 

67. To develop doaer relationships with _ 
othcn. 000© 

68. To help secure vcrid peace. 0000 

69. To understand the causes of war and 

peacit. ©000 

70. To ny 10 iDSwer unsolved questions. 000© 

71. To undentand scientific principles and 

coiKepis. 000© 

72. To lean bow people have solved social 

problems. ©00© 

73. Tohavefun. O©©® 

74. To achieve job security. ©00© 

75. To develop leisure time interests. ©00© 

76. To help improve gender and racial 

equality. ©00© 

77. To enjoy film. ©00© 

78. To learn to interpret numerical data. ©00© 

79. To create a composition, artistic work, 
or invention that no one has ever 

crcatedWore. ©00© 

80. To contnbute to the improvement of 

human welfare. © 0 0 © 

81. To establish important contacts for the 

future. ©©0© 

82. To promote international hamKMiy. ©®0© 

83. To increase my power to persuade 

others. ©00® 

84. To improve my speaking abilities. ©00© 

85. To learn how 10 use library facilities 

and other informational sources. © 0 0 © 

86. To improve my ability to handle stress. ©00© 

87. To eventually become an expert in my 

chosen field. ©©0® 

88. To investigate the unknown. ©00© 

89. To establish standards of behavior. ©00© 

90. To become aware of the consequences 
of new applications in science and 

technology. ©00© 

91. To understand my own abilities and 
limitations. ©00® 



ijuential 
Inponnt- 



SofMwbit impofunt ' 
Nbc unpoctiM — — — — 



92. To develop keena awareness of my 
environmenL ©00© 

93. To sucxeed in business. ©00© 

94. To develop my leadership abiUlies. ©00© 

95. To acquire frnier decision-making 
responsibility in my job. ©00© 

96. To understmd how culture has developed ©00© 

97. To leam more about science. ©00© 

98. To lean how people govern themselves. ©00© 

99. To become a happy person. ©00© 

100. To devek)p a personal philosophy related 
tomywork. ©00© 

101. To understand how science has affected 

human life. ©00© 

102. To be able 10 write an excellent technical 

report ©00© 

103. To idertify an appropriate career. ©00© 

104. To improve my mathematical skills. ©00© 

105. To leam how to acquire power. ©00© 

106. To explore the world of ideas. ©00© 

107. To overcome hesitancy about expressing 

my views in public. © 0 0 © 

108. To understand my own interests. ©00© 

109. To improve my s(,if-confidence in 

mathematics. ©00® 

110. To enjoy music. ©0®© 

111. -130. 

Please respond to any goal statements provided by your 
college or instrucior here. If no items are supplied, proceed 
to the next section. 



EMcntiil - 
Importiot ' 



Somewhat if iiponant 
Not importait 



111. 
112. 
113. 
114. 
115. 
116. 
117. 
118. 



©00® 
©00® 
O®®© 

®®®® 
©®®® 
©0®® 
®®®® 
00®® 



BfMntUl- 
Impofttnc - 



119. 
120. 
121. 
121 
123. 
124. 
125. 
126. 
127. 
128. 
129. 
130. 



Somewhat important 
Nottmponani 



7:} 



©00© 
©00© 

000® 
000® 

00®® 

000® 
000® 
©00® 
000® 
000® 
©0®® 
000® 
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Student Information I 

Please supply the information in the space provided or mark 
the circk coiresponding to your chooen response. 

1. Your student nunber: 

Z Your age last January 1: 

3. Your sex: 

0Male 0 Female 

4. Your ethnk background (optional): 

0 While, non-Hispanic 
® Black, non-Hispanic 
©Hispanic 

0 Native American/Alaskan native 
0 Asian/Pacific Islander 

5. Your year in coUege: 

0 Freshman 
©Sophomore 
©Junkv 
©Senior 

6. Year you graduated from high school: 

7. What is yow expected major in college? 



8. How certain are you that this is the major you desire? 

0 Extremely certain 
©Quite certain 
© Somewhat certain 
©Notatallcemin 

9. What is the highest coUege degree you plan to acquire? 



Student Information I (continued) 

Please reqxmd to any questions provided by your college or 
instructor for this sectioaoo this answer sheet. Enteryour 
response in the space provided below or foUow further 
instnictions pnn^ded by them. Ifno items are supplied, 
proceed to the next section. 



14. 00©©®® 

15 0®©©®® 

16. 00®®®® 

17 00©©®® 

18 00©©®® 

19 0®®®®® 

20. 00®®®® 

21 0®®®®® 

22. 0®®®®® 

23 0®®®®® 

24 0©©®®® 

25. O®®®®® 

26 0©©©®® 

27 0®®®®® 

28. O®®®®® 



Comments 

(Use (his space to notr your thoughts not covered in these 
items or to make other comments you wish to share.) 



10. What occupation or profession do you expect to 
pursue? 



11. How certain are you that this is the occupation or 
profession you desire? 

0 Extremciy certain 
© (2uite cenain 
©Somewhat certain 
(7) Not at all certain 



IZ 



When you entered coUege how well prepared did you 
feel you were for college study? 

0 Extremely well prepared 
© Quite prepared 
© Somewhat prepared 
©Not at all prepared 



13. 



How many courses are 
you taking this term? _ 



courses 



Remaining Sections 

Your college will provide diiections about whether you 
should complete the remaining sections or tliis survey. 
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Feelings About Studying in This Course 

ContiniK to keq> in mind ihe ooune for which you are 
completing thissurvey. As you pnpire to study or com- 
plete assignmenis in this come, which statements best 
describe your thou^ts and fireiings? Use the scale at the 
right to marie the extent to which each dKWght is like your 
own. 

Vflqr mndi like I 
Quite a bit like me- 

Somewhat like me 

Not M lU like RM 



1. 



4. 



6. 



10. 



11. 



12. 



13. 



14. 



15. 



16. 



17. 



18. 



In die kng nm, study in this field will 
help me to get ahead in die worid. 

When I complete a learning activity I 
usually get a sense of satisfactton. 

In diis course, setting long-range goals 
isimponanL 

I complete daily learning tasks 
primarily because I enjoy diem. 

I shouM co^^>lele what is expected of a 
pmott of my c^nbility. 

I wouU worit hard to get good grades 
even if I didn't like die courseworic. 

I feel obliged to woric hard only if I can 
see the impoitance of the task. 

I learn beat when my instnicur makes it 
clear what die goals of each assignment 
are. 

I prefer to set shon-range goals so diat I 
can gets sense of satisfaction and 
achievement 

I believe I shouki set my own goals 
radier ttian accept someone else's goals 
forme. 

I wouU radier tackle easy problems 
dUHi difficult ones. 

Even when study materials are dull and 
uninteresting, I believe I should keep 
worlcing until I am finished. 

I leani best if I see a dirca relation 
between my assignments and my kxig 
range goals. 

If I sense I can't achieve a goal, I'd 
radier set one diat is easier to mch. 

I And learning in Uiis fiekl is very 
exciting and challenging. 

I like to plan my learning activities over 
along time frame so they will flt 
together. 

I seldom need to seek advice about what 
my goals should be. 

Deckling what topics I suidy shouki be 
my own choice rather than my 
instructor's choice. 



o®©© 
o®®© 
®®®© 
0®®® 
®®®® 
®®®® 
®®®® 

0®®® 

o®®® 

o®®® 

®®®® 

®®®® 

0®®® 
0®®® 

0®®® 

0®®® 
0®®® 

0®®® 



Expectations/Study Skills-This Course 

Pleaaeieqiond to die foUowing statements. Keepinmind 
your expeciaikios about the pariicular course for which you 
received die survey. If you fed die item is not applicable to 
you in diis course, dien choose "Not at all like me." 



V«iy much like me 
QuiiBabitlikBme — 

Somewhat like me 

Not Man like me 



1. 



3. 



4. 



6. 



9. 



10. 



11. 



12. 



13. 



14. 



15. 



16. 



17. 



18. 



When I take teats I think of die 
consequences of failing. ®®®® 

I have difiBculty klentifying die most r\r-,r\r\ 
impoftant points in my reading. 0®®® 

I seldom aak my instnictor to clarify 

conceptt diat I don't understand weU. ®®®® 

Whenliakeaiestldunkaboutitoms 

on odier parts of die test I can't answer. 0®®® 

When I study new material, I often skim 

it to see how it is organized. ®®®® 

When I stiidy for exams I integrate 

infoiination fixxn different sources, such 

as lectmes. reading, and discusstons. 0®®® 

When reading I try to relate die material 
towhatlahcadyknow. 0®®® 

I b^in with course material but devetop 

my own ideas about die topics. ®®®® 

I believe I will receive an excellent 

grade. ®®®® 

When I study a topk, I try to make 

everyUiing fit together. 0 ® ® ® 

I am confident duu I can learn die basic 

concepts. 0®®® 

I'm certain that my own ability will 

result in my being successful 0®®0 

When having difficulty recalling some- 
diing, I make an effort to recall some- 
dung else diat might be related to it 0®®® 

I often find dut I read assignments but 

don't know what diey are all about 0®®® 

I prefer kerning activities diat are 

challenging or arouse my curiosity, 

even if diey are difficult ®®®® 

It is sometimes hard for me to go cmi 

widimyworit if I am not encouraged. ®®®® 

When courseworic is difHcult, I eidier 

give up or study only the easy parts. 0 ® ® ® 

If I want to get a good grade, it depends 

on what I do. 0 ® ® ® 
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Student Information 11 



Comments 



Please supply the infonnabon in the space provided or mark 
the ciiGlecaiTupondiiig to your chosen response. 



(Use this space to oudce any comments you may vosh to 
share.) 



1. During the academic lenn. 



bow many houn per wedc 



are you employed for pay? houn 



2. Duimgiheacadeniicierm« 
on the avenge, how many 
hours do you study per week? 



hours 



3. Do you live within walking distance of the campus 
during academic terms? 

© Yes ® No 

4. All in aU. how satisfied ate you with the academic 
aspectt of college? 

©V«ys«isfied 
® Quite satisfied 
0 Somewhat satisfied 
® NbCitiiisfied 

5. AC in all. how satisfied are you with the non*«:ademic 
aspects of college? 

0 Very satisfied 
0 Quite satisfied 
0 Somewhat satisfied 
0Not satisfied 

6. How often, if ever, do you think about dropping out of 
college? 

0 Never have thought of it 
0 Very seldom 
©Occaskxially 
©Frequently 

7. Which of the following will be most influential in your 
choice of career? (Maik only one.) 

© My parents value the career highly. 

©Hie career will aUow me leisure time. 

©The career pays well. 

©The career is challenging. 

® I am sure I can succeed in the career. 



Thank you for taking the time to complete this 
survey. 
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Student Goals Exploration 

Version CR-2 
(to be completed late in academic term) 



This questionnaiie is designed to help college instructor better undeistand the goals of college students in 
their courses or departments. Please respond to this questionnaire within the next day or two. Read the 
questicHis and answerthem fairty rapidly acconling to your own views. Then are no right or wrong answers. 
This is not a test and your partleipatton is voluntary. 

You probably were asked to complete a similar questionnaire a few weeks ago. Your student ID number is 
requested to match your two re^nses. Your instnictor will provide instnictions on how to remm the 
completed survey and may supply some special items to fill blank spaces in the survey. 



Examples of ways to mark circles (any of 
the following are acceptable): 

M In nvfli wHi i chvA 



Thank you in advance for taking the time to complete Ous survey. 



The SGE was developed by the Research Program on Curriculum: Influences and Impacts at the National 
Center for Research to Improve Postsecondary Teaching anl Learning. 2400 School of Education Building. 
University of Michigan, Ann Arbor. Michigan 48109-1259. The Cem;r is funded by the Univereity of 
Michigan and the U. S. Department of Education's Office of Educational Research and Improvement under 
OERl gram number G008690010. 

e 1990 by the Regents of the Univenity of Michigai for the 
Nationil Center for Reteirch to Improve Postiecondary Tj-tdiing md Lewning 



Goals in Attending College 

We are intotstod in karoiiig about your goals for attending 
coUq^ As you read each possible fcaaon below for 
attending (x>lkge, mark a dicle on the scale 10 show 
important each reason is lo you. 

EaMntiil- 
Imponant^ 



1. 



4. 



6. 

7. 

8. 

9. 

10. 

11. 

12. 

13. 

14. 

15. 
16. 

17, 

18. 

19. 



Sonwwhtt unpoftant" 
Notn 

I winied 10 get a better job ifter 
college. 



2. I wanted lo gain a geneial 



I wanted to gain respect as an 
expert at aomething. 

I wanted to iropcove my study skills 
and reading habits. 

I wanted to prepare for a life of 
meaningful paiticipatioo in society. 

I wanted to get away from home. 

I wanted to become a more cultured 
person. 

I wanted something to do. 

I wanted to be able to make more 
money. 

I wanted to be able to have a 
successftil career. 

I wanted to understand how 
knowledge is developed. 

I wanted to learn more about 
interesting things. 

I wanted to prepare mysdf for 
graduate or professional school. 

I wanted to meet family 
expectations. 

I wanted to be with firiends. 

I wanted to become an infonned 
citizen and voter. 

I wanted to devek)p creative 
talents. 

I wanted to prepare for a life of 
service to society. 

I wanted to improve my social 
position. 

(Local items to be supplied by instructor) 

20. 

21. 

22. 

23. 

24. 

25. 



O®©© 

O®®® 

O®®© 

O®®® 

O®®© 
©®®® 

©®®® 
©®®© 

O®®© 

0®®® 

0®®® 

0®®® 

0®®® 

0®®® 
0®®® 

0®®® 

0®®® 

0®®® 

0®®® 

0®®® 
O®®® 
0®®® 
0®®® 
0®®® 
0®®® 



Goals in Attending College (continued) 

Please reipond to the statements below. If you feel the item 
is not appUc^ 10 you. then chooce "Not at all like me." 



1. 



V«fy much like roe 
Quite 1 bit like me — 
SotMBwhat like me 
Hot « an like me 

My reasoa for attending college is 10 help 
make ibe world a belter place for all of 
us. By studying coment that reflects real 
life siluatiaat, I can leant 10 adapt to a 
changing society and to intervene where 



3. 



5. 



7. 



My main pupoae in college is to learn 
how to dunk effectively. Ineedtoleam 
geneal iwcilncinal dolls, such as 
observing, daaii^ring. analyzing, and 
synthesizing in onler to gain intellectual 
autonomy. 

I believe that my instructon know the 
goals, objjectives. course procedures, and 
expectatkMs that are suitable for me. My 
success as a student deoends on the 
degree to which I achaevt the objectives 
csiaMished by my insmictors. 

I am in college primarily lo achieve my 
vocational goals. My education should 
piovide me with knowledge and skills 
that enable me to earn a living and 
contribute to society. 

My education should invd^*; me in a 
series of personally enriching 
experiences. I deriie an education that 
allows roe lo discover myself as a unique 
individual and thus acquire personal 
freedom. 

In my education I want to understand the 
great products and discoveries of the 
human mind Hius* I want to learn about 
the m^ ideas and ooocepis that 
important thinkeis have illuminated, 
increasing both the breadth and depth of 
my knowledge. 

For me. the development of values during 
college IS as important as learning subjea 
knowledge. My education should help 
me clarify my beliefs and values and thus 
devetop commitment and dedication to 
guide my life. 
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O®®© 



O®®© 



©®^© 



0®®® 



0®®© 
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Goals in Taking This Course 

We are intcreslBd in leaniiiig about the foals that students 
hope K) achieve wfaeo they take oenain courses. Please 
idmtify the oouiae for wl^ you racdved this survey. Then 
please keep dMt oouiae Mid OBly that course in mind as you 
answer die questions in tfiis part. Answer as well as you can 
whether you hoped 10 make progress toward each goal in 
your particular courw. Don*tbeconcc?nedif someof die 
items seen not k> fit yo« course v^xyweU. Ifaniiemdoes 
not apply lo your coune. choose "Not imponanL" 

Course for which you are completing dus survey: 

Title of course: 



Coune number 



If any of the following were die main reasons you look diis 
course, mark diose reasons before proceeding. 

0 Was required 

0 Fumy schedule 

0 Best among limited opdons 

On die scale provided at die right indicate how important to 
you is each of die following goals you might achieve by 
taking the course you have just described. Mark die circles 
for die proper responses. 

Etaouial 



Somewhat tmpottant 
Not impoftm 



I. To build a record of achievement of 
whkh I can be proud. 

Z To discover new ways of seeing and 
doing things. 

3. To enjoy learning for learning's sake. 

4. To weigh alternatives when making 
decisions. 

5. To see how different facts and ideas fit 
togedier. 

6. To improve my smdy skills. 

7. To leam to get along widi diflerent 
kinds of people. 

8. To recognize broad principles when 
observing specifK events. 

9. To try to find die basic structure in diis 
field of knowledge. 

10. To improve my reasoning ability-to 
recognize assumptions, make kifical 
inferences, and reach correa 
conclusions. 

U. To understand how scholars gain new 
knowledge or understanding. 



©00© 

©00® 
©00® 

©00® 

©00® 
©00© 

©00© 

©00© 

©00® 

©00® 
©00® 



Important 

SofiMwIut impocunt - 
No( impocUnt 



12. To prepare for a life of service to odieis. ©0®® 

13. To de¥ek)p friendships and k)yalties of 

lasting value. ©00® 

14. To beoone aware of different phikMophies, 

cttlturBB. and ways of life. ©00® 

REMEMBER TO FOCUS ON THE 
SPECIFIC COURSE FOR WHICH YOU 
RECEIVED 1VIS SURVEY. 

15. To lean apprapriaie social skills for 
diCtaettsiiualkns. ©00® 

16. To devekip die ability to work weUwidi 
otbersinagnNqi. ®0®® 

17. To be siUe ID discuss current political and 

social issues. ©00® 

18. Todevek)pabroadervisk)nof dieworid. ©00® 

19. To leam to organize my dioughts. ©00® 

20. To devek)pperaoiUd independence. ©00® 

21. To leam skills diat enrich my daUy life. ©00® 

22. To listen effectively to what odiers are 

saying. ©00© 

23. To devekip die capacity to change as 

dmeschange. ©000 

24. To devekip respect for and sensitivity to 

die views of oUiers. ©00® 

25. To improve my writing abilities-io 
develop clear, correct, and effective 
communication. 000® 

26. To become better informed as a citizen. ©00® 

27. Todevek)paphik>sophyoflife. ©00® 

28. To understand events diat people have 

tried to explain. ©00® 

29. To leam how things change over time. ®00® 

30. To devek)p die ability 10 see 
relationships, similarities, and differences 
amongideas. ©00® 

31. To draw my own conclusions. ©00® 

32. To appreciate individuality and 

independence of dKNight and action. ©00® 

33. To find problems and sohitkxis in 
literature and film duu apply to my own 

life. ©00® 

34. To understand how humans have learned 

to cope widi nature. ©00® 

35. To become more broadminded. ©00® 

36. To weigh and question die opinions of 
expensandauUiorities. ©00® 
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Not 



Ixnpartnt 

Sontswluit inpoftm ' 



To predia specific evotts from broad 
pnnciplcs. 

To ondenand the wty researcheis 



37. To undenuAd the world ammd ine> 

38. TobeaUeioaiAkeeducalandmonkl 



39. 
40. 

41. Toincreaaeiuyaelf-confideiiceorsenie 
of self-woith. 

42. To use my imagination. 

43. To develop a capacity for self- 
evaluation. 

44. To help othen who need my skills or 
services. 

45. To understand current issues in this 
field. 

46. To understand specific facts in this 
:«ld. 

47. Tc learn things that will stimulate me to 
leam more on my own. 

48. To leam how to work for impoitant 
causes. 

49. To make effective decisions. 

50. To be able 10 debate both sides of an 
issue enectively. 

51. To gain information tfiat will be useful 
after college in my family life. 

52. To interpret evidence. 

53. To understand the complexity of the 
world. 

54. To achieve social status or prestige. 

55. TobeaUetopeifoimcredibly inmy 
chosen occupetioa. 

56. To leam 10 accept cHalknges. 

57. To meet itqiiirenients necessary to enter 
professional or graduate school 

58. To gain inforautiondirKtly useful in 
my cunent or future career. 

59. To leam 10 solve problems. 

60. To gain a global or international 
perq)ective. 

61. To use die skills and abilities I have 
more effectively. 

62. To improve my reading skills. 

63. To improve my skills in communicating 
by electronic means such as computeis. 



o©®© 

©©©© 

©®®® 

©®®® 

©®®® 
0®®© 

©®®© 

0®®© 

O®®© 

0®®© 

0®®® 

0®®© 
0®®© 

0®®© 

©®®© 
0®®© 

0®®® 
0®®© 

0®®® 
0®®® 

0®®® 

0®®® 
0®®® 

0®®® 

0®®® 
0®®® 



Not 



64. To become a knowledgeaUe consumer. 

65. To develop my oeadve talents. 

66. Toeqjoy woiksofait 

fllMi la MiUt 9Mfy akoat this 
eauratij 

67. TodevekipckMerrelationshqM with 

. 10 neip seem wono peace. 
69. To undentaad the causes of war and 



70. Tony 10 answer unsolved questions. 

71. To undentaod scientific principles and 
concqxs. 

72. To kam how people have solved social 
problems. 

73. To have fun. 

74. To achieve job seciffity. 

75. To devek)p leisure time interests. 

76. To help improve gender and racial 
equality. 

77. To enjoy film. 

78. To leam 10 interpret nuroencal data. 

79. To create a composition, artistic work, 
or invention that no one has ever 
created before. 

80. To contribuie to the improvement of 
human welfare. 

81. To establish important contacts for the 
future. 

82. To promote international hamiony. 

83. To increase my power to persuade 
others. 

84. To improve my ^waking abilities. 

85. To team how to use library fiKilities 
and odier informational sources. 

86. To improve my ability to handk stress. 

87. To evenoiaUy become an expert in my 
chosen field. 

88. To investigate die unknown. 

89. To establish standards of behavior. 

90. To become aware of die consequences 
of new applicalions in science and 
technology. 

91. To understand my own abilities and 
Umitadons. 
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o®®® 
o®®© 



o®®® 

0®®® 

o®®® 

0®®® 

o®®® 

o®®® 
0®®® 
0®®® 

0®®® 

0®®® 

0®®® 

0®®® 
0®®® 

0®®® 

0®®® 
0®®® 

®®®® 
O®®® 

O®®® 
0®®® 

0®®® 
O®®® 

0®®® 

0®®® 

o®®® 



SonMwhit inpoftnt ' 
Not impQvunt — — — — 



92. To develop keener awaitnest Of my 
environinent. 

93. To succeed in busness. 

94. To develop my leadership abilities. 

95. To acquire greK Tdecisioo-inaking 



responsibility in my job. 

96. To understand how culture has developed. 

97. To learn moit about science. 

98. To kam how people govern themselves. 

99. To become a happy person. 

100. To develop a personal philosophy lelated 
to my work. 

101. To understand how science has affected 
human life. 

102. To be able to write an excellent technical 
report. 

103. To identify an appropriate career. 

104. To improve my mathematical skills. 

105. To leam how to acquire power. 

106. Toexploiethewoifclof ideas. 

107. To overoooie hesitancy about expressing 
my views in public. 

108. To understand my own interests. 

109. To improve my self-confidence in 
mathenuuics. 

HO. To enjoy music. 
111.-130. 



I 

o©®© 
©©©© 
o®©® 

o®®® 
®®®® 
o®®® 
®®®® 

0®®® 
0®®® 

0®®® 

0®®® 
0®®® 
0®®® 

0®®® 
0®®® 

0®®® 
0®®0 

©0®® 
0®®© 



Please ieqx>nd to any goal statement provided by your 
college or instructor here. If no items 2!e supplied, proceed 
10 the next section. 



Essential - 
Importsnt - 



Somewhat imporunt 
Not unpoitBtt 



111. 
112. 
113. 
U4. 
115. 
116. 
117. 
118. 



0©®® 
0®®® 
0®©® 
0®®® 
0®®® 
0®®® 
0®®® 
O®®® 



119. 

m 

121. 
121 
123. 
124. 
125. 
126. 
127. 
128. 
129. 
130. 



Impoftam 

Somewhat tmponau 
Not impoitsit — 



0®®® 
0®®® 
0®®® 
®®®® 
O®©© 
O®®® 
®®®® 
0®®® 
®®®® 
0©©© 
0©©® 

0®®® 
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Student information I 

Pleaae siqiply the infonnatioa in the spioe provided or maifc 
the circle coirespooding to yoir chosen mponse. 

1. Your student number ^ 



2. Your age last Januay 1: 

3. Your sex: 

0Male ® Female 



4. Year you graduaiDd from high school: 



5. What is your expected in college? 



6. How certain are you that this is the you desire? 

0 Extremely certain 
® Quite certain 
0 Somewhat cenain 
0 Not at all certain 

7. What is the highest college degree you plan to acquire? 



8. What occupaiioa or profession do you expect to 
punue? 



9. How certaui are you that this is the occupation or 
profession ytw desire? 

0 Extremely certain 
0 Quite certain 
0 Somewhat certain 
0 Not at aU certain 

10. When you entered college how well prepared did you 
feel you were for college study? 

0 Extremely well prepared 
0 Quite prqNBed 
0 Someii^ prepared 
0 Not at all prepared 



11. How many courses are 
you talcing this term? _ 



courses 



11 With regardio your m^. which best indicates your 
situation since coming to college? (Marie only one.) 

0 1 had no planned major when I entered college and 
still have none. 

0 1 have discarded the old planned major but have not 

chosen a new major yet 
0 1 had no planned major when I entered college but I 

have now chosen one. 
0 1 have changed and chosen a new major. 
0 1 have retained the major I had at entrance. 



13. With regard to your career* which best indicates your 
situatiaa since coming to college? (Marie only one.) 

0 I had no planned career when I entered college and 
siifl htve aooe. 

0 I hive diacanled die old planoed career but have not 
choien a new cmer yet 

0 1 had no ptanaed career when I entered college but I 
hawe now choww one. 

0 1 have changed and chosen a new career. 

0 I have retained the career plans I had at entrance. 



Student information i (continued) 

Fkeae respond to any questions provided by your college or 
ittsinictor fior this lection on tfiis answer sheet Enter your 
reaponae in the ^aoe provided below or follow further 
iasmictiaasproi^dedby them. If no items are supplied, 
proceed to the next section. 



14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
25. 
26. 
27. 
28. 



©000®® 
0000®© 
©000®® 
©000®® 
©00©®® 
©000®® 
0000®® 
©000®® 
©000®® 
©0®^®® 
©000®® 
©00©®® 
©000®® 
©000®® 
©000®® 



Comments 

(Use this space to note your dxxights not covered in these 
items or to make other comments you wish to share.) 



Remaining Sections 

Your college wiU provide directions about whether you 
should complete the remaining sections of this survey. 
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Expectations/Study Skiils-This Course 

PletKitqxxid 10 die following ataieaieots. Keq>uiiniiid 
yow expectatkxa aboitt the pinicttlar ooiine for which yo^ 
lecdved tlie survsjr. If you feel the item it not ^ipUcaUe to 
you in this come, then chooee "Not at all like me.* 



Vary much like im 
Quit* « bit UtoBM 
SooMwhatUktai* — 
Not« tU UlDtm* 



1. 



2. 



3. 



When I take lem I think of the 
conaequencee of fuling. 

I have difficulty identifying the most 
im port a nt pointi in my rending. 

I aekkm aric my instructor to clarify 
concepts diat I don't understand well. 

When I take a test I dunk about items 
on other pans of die test I cant answer. 

When I study new material. I often skim 
it to see how it is < 



5. 



6. Whenlsmdyforexamslint^fate 
infonnatkn fiom different sources, such 
as lectures, fending, md discusskxis. 

7. When reading I try to relate die material 
to what i afaeady know. 

8. I begin with come material but devekip 
my own ideas abou die topics. 

9. I believe I will receive an excellent 
grade. 

10. When I study a topic. I try to make 
everything fit together. 

11. I am confident diat I can learo ihe basic 
concqjis. 

12. I'm ccjtain diat my own ability will 
result in my being successful 

13. When having difficulty recalling some- 
diing, I make an effort to recall some- 
diing else diat might be related to it 

14. I often find diat I read assignments but 
don't know what diey are all abouL 

15. I prefer learning activities diat are 
challenging or arouse my curiosity, 
even if diey are difficulL 

16. It is sometimes hard forme to go on 
with my woik if I am not encouraged. 

17. When coursework is difTicult, I eidier 
give q) or study only die easy pans. 

18. If I want to get a good grade, it dependi 
on what I do. 



©(s)©0 


1. 


0®©© 


1 


©©©© 


3. 

4, 




5. 




6. 


©©©© 


7. 




8. 


0®®© 


9. 


0®®© 




O®®® 


10. 


©®®© 


11. 


0®®® 


11 
13. 


0®®0 


14. 


00®® 


15. 
16. 


00®® 


17. 


0®®® 


18. 


0®®0 


19. 


0®®0 


20. 



Types of Activities You Have Pursued in This 
Course 

Answer die fbUowing questkms indkating how often you 
have canied out CKh activity in diiscoufae. Ifdieitemis 
not mpJkuhlci cbooae "Never." 

Voy often 



Rartly- 

I read • book fBlaied to dlis field diat was 
not an assigned reading. 

I took detailed DOlBS in class or on reading 



I eqjoycd doing my courwwork. 



lERlC 



I (liOTiMwl the subject mauer of this flcld 
with oUier shidc«iti for an hour or lofiger. 

I spent i ooQoeiUfiied period of time- 
three hours or longer withoiK 
intcmiption studying in this fiekL 

I kwhed for some bnsic orgMimrion in 
course nuKcrisIs* 

I memorind facts* vocabulary, and 
terminology* 

I spent some time just browsing in the 
library or booksiom looking for things 
related 10 this flekL 

I participated in a research projea related 
to this field. 

I told friends about the interesting 
materials or ideas in the field* 



I studied at least four houn or longer on 
coursework diving the weekend. 

I tried to see how different fscts and ideas 
fit together. 

I read newspaper items related to 
coufKwork. 

I helped another student widi coursework. 

I recommended this field to odier students. 

I made outlines from class notes or 
readings. 

I spent five hours or more looking up 
referenoes in die librsry and taking notes 
related to courseworiL 

I tried to relate the material to ideas and 
experiences of my own. 

21. I am satisfied diat study in this field has 
helped me achieve some of my important 
goals. 

2Z I related what I learned in dlis field to my 
odier courses. 

Sttdani Oosit EKpkraikf) Wmm cn-2 



o®®® 
0®®® 

0®®® 
0®®® 
0®®® 

0®®® 
0®®® 
0®®® 

0®®® 

0®®® 

0®®® 
00®® 

0®®® 
0®®® 
0®®® 

00®® 

00®® 
0®®® 

00®® 
O®®® 

000® 
0®®® 



Student information ii 



Comments 



Pkaae supply the infonnation in the tptcc provided or mark 
the ciicle cone^ponding 10 yow choaen re^xmse. 



(Use thii space to make any oommenu you may wish to 
share.) 



1. During the academic lenn. 



how many hows per week 



apeyoaeoqiloyQdforpay? houn 



2. Ditfiag die academic iBim, 



on die avenge, how many 



hoin do you study per week? houra 



3. DoyouUve within waDdng distance of the campus 
dufteg academic tenns? 

O Yes © No 

4. All in all. how satisfied are you with the academic 
aspectt of college? 

0 Very satis6ed 
® Quiie saiisfieJ 
0 Somewhat satisfied 
0Noi satisfied 

5. All in all, how satisfied are you with the non-academic 
aspects of college? 

0 Very satisfied 
0 Quite satisfied 
0 Somewhat satisfied 
0Notssiisfied 

6. How often, if ever, do you think about dropping out of 
colkge? 

0 Never have thought of it 
0 Very seldom 
©Occasionally 
©Frequently 



Thank you for taking the time to complete this 
survey. 
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Student Goals Exploration 



Version CR-M 
(for program use) 



This questionnaire is designed to help college instnictors better understand the academic goals of students 
majoring in their field of study. Please respond to this questionnaire within the next day or two. Read the 
questicms and answer them fiiily rapidly according to your own views. Most deal with your goals in your 
major field. Thgn an tut right or wrong amwen. This bnota ttst and your parttdpatUin is voluntary. 

Your college will provide instructions on how to return the completed survey and may supply some special 
items to fill blank spaces in the survey. Your student ID number may be needed to match your responses with 
other materials or surveys. 



Examples of ways to mark; circles (any of 
the following are acceptable): 

MM m«k«i«tx clMck 



Thank you in advance for taking the time to complete this survey. 



The SGE was developed by the Research Program on Curriculum: Influences and Impacts at the National 
Center for Research to Improve Postsecondary Teaching and Learning. 2400 School of Education Building. 
University of Michigan. Ann Aibor. Michigan 48109-1259. The Center is funded by the University of 
Michigan and the U. S. Departmem of Education's Office of Educational Research and Improvement under 
OERl gram number G008690010. 

O 1990 by the Resentt of the Univenity of Michigm for die 
Nttional Center for Reacerch to Improve PottMcondary Te«chinf md Learning 



Goals in Attending College 

Please respond to the statements below. If you feel the item 
is not applicable to you, then choose "Not at all like me." 



V«y much like nw 
QuiMaUtUkaine — 

SooMwhitliksinc 

Not «aO like me 

My reason hx attending coUege is to help 
make the worid a better place for all of 
us. By studying content that reflects real 
life sittiaiions. I can lean to adapt to a 
changing society and 10 intervene wheie 



4. 



5. 



6. 



My main puipose in coUege is to leani 
how to think efifoctively. Ineedtoleani 
general inteUectiial akiUs, such as 
observing, classifying, analyzing, and 
synthesizing in order to gain intellectual 
autonomy. 

I believe that my instnicton know the 
goals, objectives, oowae procedures, and 
expectations that are suitable for me. My 
success as a student depends on the 
d^ree to which I achieve die objectives 
established by my insiruciocs. 

I am in coUege primaiily to achieve my 
vocational goals. My education shoukl 
provide me widi knowledge and skills 
that enable me to earn a living and 
contribute to society. 

My education shoukl involve me in a 
series of personally enriching 
experiences. I desire an education that 
aUows me to discover myself as a unique 
individual and thus acquire personal 
freedom. 

In my educaikm I want to understand the 
great products aud discoveries of the 
human mind. Thus. I want to ieam about 
the mi^ ideas and concepts diat 
important ttiinkers have illuminated, 
increasing both die breadth and depdi of 
my knowledge. 

For me, die devek)pnient of values during 
college is as important as learning subject 
knowledge. My education shouU help 
me clarify my beliefs and vaUies and dius 
devekip commitment and (Wlifiirion to 
guide my life. 



o©®© 



o®®© 



o®®© 



®®®® 



o®®® 



o®®© 



©®®® 



Goals in Taking Courses in Your Major Reid 

We are interested in learning about the goals dut students 
hope 10 achieve when dtey take oouiaes in certain fiekls. 
Please think about courses you have taken in your major. 
In these comes, how important dkl you feel it was to 
make pragrea toward each of the goals listed bek>w. 
Don't be co n c ern ed if some of the items aeem not to fit 
your mi^ very wtlL If an item does not apply in your 
migarfiekl,diooae"NbtiroportanL' Mark die circles for 



Write tkcn 
■ind while 



of the majfiT Md you are keeping in 
theqacstkms bekiw: 



Euauial' 
Impottnt- 



Somcwhit imporuitt 
Not importnt 



3. 
4. 



To build a reoord of achievement of 
which I can be proud. 

Tr discover new ways of seeing and 
doing diings. 

To cojoy learning for learning's sake. 

To weigh alternatives when making 
decisions. 



5. To see how different facts and ideas fit 
logedier. 

6. To improve my study skills. 

7. To learn to get along with difTerent kinds 
of people. 

8. To recognize broad principles when 
observing specific events. 

9. To try to find the basic structure in this 
field of knowledge. 

10. To inqMove my reasoning ability-lo 
recognize assiunptions, make logical 
inferences, and reach correct conclusions. 

11. To undentand how achoian gain new 
knowledge or undentanding. 

12. To prepare for a life of service to odiers. 

13. To devetop friendships and b>yaltie$ of 
lasting value. 

14. To become aware of different 
p hilo a nphi e a , cultures, and ways of life. 

15. To learn appropriate social skills for 
fifferent situations. 

16. To devek)p the ability to wok well with 
others in a group. 

17. To be able to discuss current political and 
social issues. 

18 To devek)p a broader vision of die worki. 



o®®® 

0®®® 
0®®® 

0®®® 

0®®® 
0®®® 

O®®® 

O®®® 

0®®® 

0®®® 

0®®® 
0®®® 

0®®® 

0®®® 

0®®® 

0®®® 

0®®® 
O®®® 
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Importmt 

Somewhat importint 
Noc impoctjni 



19. To leam to Ofsanize my thoughts. 0®00 

20. To develop penonal independence. 0000 

21. To leant sUUsthtt enrich my diUy life. 0000 

22. To listen effectively to what othen are 

saying. ©000 

23. To develop the capacity to change as 
timeschange. 0000 

24. To develop respect for and sensitivity to 

the views of others. 0000 

25. To improve my writing abtlitieS"to 
develop dear, conect, and effective 
communication. 0000 

26. To become better informed as a citizen. 0000 

27. To develop a philosophy of life. 0000 

28. To understtnd events that people have 

tried to explain. 0000 

29. To leam how things change over time. 0000 

30. To develop the ability to see 
relatiooships. similarities, and diflerciices 
amongideas. 0000 

31. To draw my own conclusions. 0000 

32. To appredate individuality and 

indqpendence of thought and action. 0000 

33. To find problems and solutiOTiS in 
liteiature and Hhn that apply to my own 

life. 000© 

34. To understand how humans have learned 

to cope with nature. ©000 

35. To become more broadminded. 0000 

36. To weigh and question the opinions of 

experui^id authorities. ©000 

37. To understand the worid around me. ©000 

38. To be able to make ethical and moral 

choices. ©000 

39. To predict speafic events from broad 

principles. ©000 

40. To understand the way researchera 

investigate questions. ©000 

41. To increase my seif-confldence or sense of 
self-worth. 0000 

42. To use my imaginadon. ©00© 

43. To develop a capacity for self-evaluation. ©00© 

44. To help othen who need my skills or 

services. ©000 

45. To understand current issues in this fleld. ©000 

46. To understand specific facts in this fiekl. ©000 



Important 

Some«^ importaitt 
Not iinporfit — — — — 



47. To leam things that will stimulate me to 
lem more on my own. 

48. To leam how to work for important 



49. To make efifoctive decisions. 

50. To be able to debate bodi sides of an 
itMB effectively. 

51. To gain infonnalion that will be useful 
after soU^ in my fiMnily life. 

51 To inicfpiet evidence. 

53. Toundemandthecomplexity of the 
world. 

54. To achieve social status or prestige. 

55. To be able to perform credibly in my 
chosen occupation. 

56. To leam to accqjit challenges. 

57. To meet requirements necessary to enter 
professional or graduate school. 

58. To gain information directly useful in 
my current or future career. 

59. To leam to solve problems. 

60. To gain a global or international 
perspective. 

61. To uae the skills and abilities I have 
more effectively. 

62. To improve my reading skills. 

63. To improve my skills in communicating 
by electronic means such as computer. 

64. To become a knowledgeable consumer. 

65. To develop my creative talents. 

66. To enjoy works of 

67. To .'evelopck^ser relationships with 
others. 

68. To help secure worid peace. 

69. To understand the causes of war and 
peace. 

70. To try to answer unsolved questions. 

71. To understand scientific principles and 
concepts. 

72. To leam how people have solved social 
problems. 

73. To have fun. 

74. To achieve job securir/. 

75. To develop Lisure time interests. 

76. To help improve gender and racial 
equality. 



©00© 

©000 
©00© 

©00© 

©00© 
©00® 

©000 
©00® 

0000 
©00® 

©00® 

©00® 
©00® 

©0©® 

©00® 
©00® 

©00® 
©0®® 
©00® 
000® 

©00® 
©0®® 

©00® 
©00® 

©00® 

©00® 
©0®® 

©00® 
©00® 

©00® 
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84 



Not 



SocnBwfait nnixxUnt ' 



77. To enjoy rdm. 0®0© 

78. ToleinioiiiienmninMncaldiia. 0000 

79. Tocretteacomposiiioii,aitisticwork, 
or inventioii thu no one has ever 

created before. 0000 

80. To oootribme lo the i nip i o vement of 

human weltee. 0000 

81. Toestabliah inqxntant contacts for the 

ftuure. ©000 

82. To pfomoie international hannony. 0000 

83. To increase my power to persuade 

others. ©00© 

84. To improve my Speaking abilities. ©00© 

85. To lean bow to use library facilities 

and other informational sources. © 0 0 © 

86. To improve my ability to handle stress. ©00© 

87. To eventually become an expen in my 

chosen field. ©000 

88. To investigate the unknown. ©00© 

89. To establish standards of behavior. ©00© 

90. To become aware of the consequences 
of new applications in science and 

technology. ©00© 

91. To understand my own abilities and 

limitations. ©00© 

92. To develop keener awareness of my 
environment ©00© 

93. To succeed in business. ©00© 

94. To develop my leadership abilities. ©00© 

95. To acquire greater decision-making 
responsibility in my job. ©00© 

96. To understand bow culture has 

dcvetoped. 000© 

97. To lean more about science. ©00© 

98. To lean bow people govern 

themselves. ©00© 

99. To become a happy person. ©00© 

100. To develop a personal philosophy 

related to my work. ©00® 

101. To understand how science has affi£ted 

human life. ©00© 

102. To be able to write an excellent 

technical report. ©00® 

103 To identify an appropriate career. ©00© 

104. To impnne my mathematical skills. ©00© 

105. To lean how to acquire power. ©000 



rwnniiil 
InpoittBi' 



Not 



Somewhit important - 



106l To exploreihe world of ideas. 

107. To overeome hesitancy about 
expraiing ny viev.-s in public. 

108. To undeisiand my own interests. 

109. To impiove my aelf-confklence in 



110. To enjoy music 

111. -130. 



000® 

000© 
000© 

©000 
000© 



Please respond to any goal statements provided by your 
college or instnictor here. If no items are supplied, proceed 

Ftirnriil 
bnpoitfltt 



111. 
112. 
113. 
114. 
115. 
116. 
117. 
118. 
119. 
120. 
121. 
122. 
123. 
124. 
125. 
126. 
127. 
128. 
129. 
130. 



Somewhat importHit 
Not impoitnt — ^— — 



©0©® 
®00® 
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O®®® 
©00® 
©00® 
®®®® 
©00® 
©00® 
®®©® 
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®®®® 
©00® 
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©00® 
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©00® 
©00® 
®®®® 
©0®® 
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Types of Activities Pursued in Courses in 
Your Major 

Answer the following questions indicating how often you 
have canied out each activity in couf!KS in your field. 
If the item is not applicable chooae "Never." 

Very often - 
SomedmeB — 

Rarely 

Never 



1. I read a book related to this field that was i 
not an assigned reading. 0®®® 

2. I look detailed notes in class or on reading 
assignments. 0®®® 

3. I enjoyed doing my courseworic 0®®® 

4. I dwught about applications of the material 

to other situations. 0®®® 

5. I discussed the subject matter of this field 

with odier students for an hour or kxiger. 0®®® 

6. I spent a concentiaiBd period of time — 
three houra or longer without 

in(em^>tk»— studying in diis field. 0®®® 

7. I kxked for some basic organization in 

course materials. ®®®® 

8. I memorized facts, vocabulary, and 

teraiinok)gy. ®®®® 

9. I spent some time just browsing in the 
Ubrary or bookstore k>oking for things 

related to this fiekL 0®®® 

10. I participated in a research project related 
tothisfield. 0®®® 

11. I told firiends dxMt the interesting 

materials or ideas in the fiekL 0®®® 

12. I underlined major points in the reading. ®®®® 

13. I studied at least four hours or kmger on 
coursework during the weekend. 0®®® 

14. I tried to see how different facts and ideas 
fitiogether. 0®®® 

15. I read newspaper items related lO 

coursework. 0®®® 

16. I helped another suident with coursework. 0®®® 

17. I recommended this fiekl to other sbidents. 0®®® 

18. I made outlines 6om class notes or 

readii.i. 0®®® 

19. I spent five houra or more looking up 
references in the library and taking notes 

related to coursework. 0®®® 

20. I tried to relate the material to ideas and 
experiences of my own. 0®®® 

21. I am satisfied that study in this field has 
helped me achieve some of my important 

goals. 0®®® 

22. I related what I learned in this fiekl to my 

other courses. ®®®® 



Student information I 

Pleaae supply the information in the space provided or maik 
the circle co ne apondi n g to your chosen response. 

1. Your student luimber 

2, Your age last January 1: 



3. Your sex: 
®Mak 



10. 



® Female 



4. Your eduik background (optional): 

® While. non-Hispanic 
® Black, non-Hispamc 
®Hiapiaic 

® Native American/Alaskan native 
® Asiai^PSKific blander 

5. Your year in college: 

0 Freshman ® Junior 

©Sophomore ® Senior 

6. Year you graduated from high school: 

7. What is your major in college? 



8. How oeitain are you that this is the major you desire? 

0 Extremely certain 
® Quite certain 
® Somewhat certain 
®Noc at all certain 

9. What is the highest college degree you plan to ?xquire? 



What occupation or profession do you expect to 
pursue? 



U. How certain are you that this is the occupation or 
profession you desire? 

0 Extremely certain 
® Quite certain 
® Somewhat certain 
® Not at all certain 

12. When you entered college how well prepared did you 
feel you were for college study? 

0 Extremely well prepared 
® Quite prepared 
® Somewhat prqnred 
® Not at all prei^ed 

13. What is your approximate overall grade point average 
in colle^ thus far? 

0D ®C+orB- 
®C. ®B 
®C ®B+orA- 

®A 
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Student Information I (continued) 

14. With r^ml to your migor, which best indicates your 
situaticn since coining to college? (Maifc only one.) 

0 1 had no planned when I entered college and 

still have none. 
0 1 have diacaided the old planned major but have not 

choaen a new yet 
0 1 had no phoned when I entered college but I 

have now choaen one. 
0 1 have changed and choaen a new major. 
0 1 have retained the m^ I had M entrance. 



IS. Widir^ad 10 your career, which best indicates your 
situation since coming to college? (Marie only one.) 

0 1 had no planned career when I entered college and 

still have none. 
0 1 have discarded the (rid planned career but have not 

choaen a new career yet 
0 1 had no planned career when I entered coUc!^ but I 

have now choaen one. 
0 1 have changed nd c^jsen a new career. 
0 1 have retained the career plans I had at entrance. 



16. How many courses are 
you talcing this term? 



.courses 



17. How many coll^ credits have you completed in 
each of die following caiegcries : (Do not include the 
cunent academic term.) (If you have not completed 
any college cowses, please write zero where the 
number of credits is requested.) 

Number of Credits 

1. Communication (speech, writing) 

2. Literature 

3. Fuie arts (an, dance, music, theater) 

4. Biological or physical science 

5. Madiematics, computer science, 

statistics, economics 

6. Social science O)olitical science, 

sociology, psyc^dogy, anthropology) 

7. Religion, philosophy, values, ethics 

8. History, Western civilization, classics, 

world cultures 

9. Foreign hnguage 

10. Business 

11. Vocational or trade courses (such as, 

radiation technology, auto repair, 
: irigeration, secretarial studies, etc.) 

12. Undergraduate professional courses 

(such as, nursing, engineering, social 
work, architecture, etc.) 

13. Other types of courses 



Student infonnation I (continued) 

Please respond to any questions provided by your college or 
instrudor for this section on this answer sheet Enteryour 
response in the space provided below or follow further 
instractians provided by them. If no items are supplied, 
pr oce ed to the next SBCtion. 

©0000© 

©0000© 

0000®© 

O0®0®© 

©0©©®© 

©0©©®© 

©0©©®® 

©00®®© 

©00®®® 

©00©®® 

©00©®® 

©00©®® 

O®©®®® 

©0®®®® 

O®®©®® 



18. 
19. 
20. 
21. 
22. 
23. 
24. 
25. 
26. 
27. 
28. 
29. 
30. 
31. 
32. 



Comments 

(Use this space to note your thoughts not covered in these 
items or to make other comments you wish to share.) 



Remaining Sections 

Your college will provide directions about whether you 
should complete the remaining sections of this survey. 
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Feelings About Studying in Your Major 

Coniiniie 10 keep in mind your field. As you prepare 
to study or complete assignmentt in oounes in diis field, 
which stBlBmenis best describe your thoughts and feelings? 
Mark the circles at the right to show how much each thought 
is like your own. 



V«y much like me 
Quit* t bit like me — 

Somewfatt like roe 

Not at an like me 



1. 



2. 



3. 



9. 



10. 



11. 



12. 



13. 



14. 



15. 



16. 



17. 



18. 



In the long lun, study in diis field will 
help me to get ahead in the worid. CD@00 

When I compleiB a learning activity I 

usually get a sense of saiisfiKtion. 0000 

In diis field, setting kmg-mge goals is 

important ©000 

I complete daily leaning tasks 

primarily because I enjoy them. 0000 

I shouU complete what is expected of a 

person of my capability. 0000 

I wouU work hard to get good grades 

even if I didn't like die couraewoffc. 0000 

I feel obliged to work hard only if I can 

see the importance of die task. 0000 

I learn best when my instructor makes it 
clear what die goals of each assignment 
are. ©000 

I prefer to set short-range goals so that I 

can get a sense of satisfaction and 

achievemenL © 0 0 0 

I believe I shouM setmy own goals 

rather dum accept someone else's goals 

forme. ©00© 

I wodd nuher tackle easy problems 

dum difficult ones. ©000 

Even when study materials are dull and 

uninteresting. I believe I should keep 

walking undl I am finished. © 0 0 0 

Heambestif I see a direct relation 

between my assigonents and my long 

rangegoals. 00©© 

If I sense I can't achieve a goal. Vd 

nthcT set one diat is easier to reach. © 0 ® © 

I find teaming in diis fieU is very 
exciting and challenging. 

I like to plan my teaming activities over 

a long time £nune so they will fit 

together. ©0®® 

I sekkm need to seek advice about what 

my goals should be. © 0 ® ® 

Deciding what topics I study shoukl be 

my own choice rather than my 

instructor's chok:e. © 0 © © 



© 



0®® 



Expectations/Study Skills in the Major 

Please respond to die fioUowing statements. Keqiinmind 
your expectations about courses you take in you- major field. 
If you fed die item is not applied to your miyor. dien 
choose "Not at all like me." 



Veiy mudi like me 
Quite a bit like me — 

Somewhat like me 

Not at an like me 



1. When I take tests I think of die 
consequences of Guling. ©000 

2. Ihavediffkolty klentifyingdiemost 
impoitaDtpointt in my reading. ©0©© 

3. Isekknaskmy instniciortoclarify 

oonoepis that I don't understand well. ©000 

4. Wheal take a test I diink about items 

on other parts of die lest I can't answer. ©00© 

5. When I study new material, I ofien skim 

it to see hofw it is organized. ©000 

6. When I study for exams I integrate 
information from different sources, such 

as lectures, reading. an::< discussions. ©O®® 

7. When reading I try to rd^ite die material 

to what I already know. ©00© 

8. I b^in with course Dutcrial but devek^ 

my own ideak ?*v;ut die topics. ©00© 

9. I believe I will receive excellent grades. ©000 

10. When I study a topic, I tty to make 

everydung fit iogether. ©0®® 

11. I am confident that I can learn die basic 

concepts. ©0®© 

12. I'm certain diat my own ability will 

result in my being successful ©0®© 

13. When having difficulty recalling some- 
diing. I make an effort to recall some- 

diing else Uiat might be related to it. ©®®® 

14. I often find that I read assignments but 

don't know what diey are all about ©00© 

15. I prefer k»ming activities that are 
challenging or arouse my curiosity, 

even if diey are difficult ©00® 

16. It is sometimes hard for me to go on 

widi my woric if I am not encouraged. © 0 0 © 

17. When co ur sc woA is difficult I either 

give up or study only the easy parts. ©00® 

IS. If I want to get a good grade, it depends 

onwhatldo. ©00© 



s 
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Student Information II 

Please supply the infonnaiioa in the qwoe provided or maik 
the circle conesponding to your chosen response. 



Comments: 

(Use this space to make any conunents you may wish to 
share.) 



1. During the academic leim, 
how many houiB per week 

are yott employed for pay? hours 

2. During the academic term, 
on the avenge, how many 

hours do you study per week? houra 

3. Do you live witfiin walking distance of the campus 
durbig academic terms? 

0Ycs ® No 



4. All in all, how satisfied are you with the academic 
aspects of college? 

0 Very satisfied 
0 Quitt satisfied 
0 Somewhat satisfied 
0 Not satisfied 



S. All in all, how satisfied are you with the non-academic 
aspects of college? 

0 Verysatis6ed 
0 Quite satisfied 
0 Somewhat satisfied 
0 Not satisfied 



6. Ali in aU, how satisfied are you with the progress you 
are making in your major? 

0 Very satisfied 
0 Qui^ satisfied 
0 Somewhat satisfied 
0 Not satisfied 
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7. How often, if ever, do you think about dropping out of 
college? 

0 Ne* {7 have thought of it 
0 Very seldom 
0 Occasionally 
0 Firequenily 

8. Which of the following would be most influential in 
causiqg you to avoid taking a course? (Mark only 
one.) 

0 Not useful in my future career 

0Lottofworfc 

0 Teacher poor 

0 No challenge - course too easy 
0 Might fail - course too hard 

9. Which of the following is most influential in your 
choice of career? (Mark only one.) 

0 My pareats value the career highly. 
0 Hie career will aUow me leisure time. 
0 The career pays well. 

0 The caoer is challenging. 

0 1 am sure I can succeed in the career. 



Thank you for taking the time to complete this 
survey. 
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Student Goals Exploration 

Faculty Perspective 

Goals in Taking a College Course 

The Student Goals Exploration helps ccXicgt instnictors better understand goab of students in their courses. This faculty survey 
is a companion to that inn ument and helps foculty identify the goals they have for their students. 

When completing this survey on student goals, focus on a particular course you icach. Fill in the infonnation requested beiow to 
describe the course on which you art focusing. 




DepartmenL- 



Couisetide: 



Desired Goals for This Course 

This section of the SGE explores die goals bculty hope their 
students will have when taking a particulfT course. Onthe 
scales provided at the right indicate how important each goal 
should be for students in the comae. As you answer these 
questions, please remember to koep in mind the couse you 
specified. 

Eitmiil 

J tap ot tn t' 



Somewhit tmpofUiit 
Nbtimpofunt 



1. To build a record of achievement of 
which I can be proud. 00©© 

2. To discovernew ways of seeing and 

doing diings. 00®® 

3. To enjoy learning for learning's sake. 00®© 

4. To weigh altemak'ves when making 

deciskms. 00®© 

5. To see how different facts and ideas fit 

together. ©©0© 

6. To improve my study skills. ©®®® 

7. To learn to get along with different 

kinds of people. ©0®© 

8. To recognize broad principles wheti 

observing specific events. 000© 

9. To try to find the basK structure in this 

field of knowledge. ©00© 

10. To improve my reasoning ability-to 
recognize assumptions, make k)gica! 
inferences, and reach correa 

conclusions. 0000 

11. To understand ho\y scholars gain new 

knowledge or understanding. 000© 

!2. To prepare for a life of service to odiers. 000© 

13. To devdop friendships and loyUties of 

lasting value. © 0 0 © 



Enentttl- 
Imporuxtt- 



Somewhat impoitou 
Not inpoftm — 



14. To become aware of different philosophies. 

cultures, and ways of life. ©00© 

15. To learn appfoprialB social skills for 

different situations. © 0 0 © 

16. To devek)p die ability to work well with 

others in a group. ©00© 

17. To be able to discuss current political and 

social issues. ©00© 

18. Todevek)pabroadervisk)nof diew(x-ki. ©000 

19. To learn to organize my thoughts. 000© 

20. To devetop personal independence. ©000 

21. To learn skills that enrich my daily life. 000® 

22. To listen effectively to what others are 

saying. O 0 ® 0 

23. To devek)p the capacity to change as 

times change. O © ® 0 

24. To devek>p respect for and sensitivity to 

the views of others. ©00© 

25. To improve my writing abilities-to 
de^'dop dear, correct, and effective 
communication. 0 0 0 © 

26. To become better infonned as a citizen. 0000 

27. Todevekipaphik)sophyoflife. ©00© 

28. To understand events that people have 

tried to explain. 0000 

29. To learn how Uiings change over time. ©00© 

30. To devek)p the ability 10 see 
relationships, similarities, and differences 

among ideas. © 0 0 0 

31. To draw my own conclusions. 000© 



1 



|£RIC 



Student QottoExptontfon-FKiity PtrafMOtv* 



Eueniid- 
Important- 



SomBwIut impoitMit 
Not important 



32. To appredaie individuality ind 
iiMkpeiideiioe of thoagbt nd action. 

33. Tofindpnbleauandaoliitkmiin 
lilenliBe and film tfiat apply 10 my 
own life. 

34. To undenund how humans have 
leanied 10 cope with nature. 

35. To become maebroidminded. 

36. To weigh and qnotian the opinions of 
expats and authorities. 

37. To underatand the worid aroind me. 

38. To be aUe ID make ethical and moral 
choices. 

39. To predict qxcific events £pom broad 
principles. 

40. To undentand the way leaearchen 
invertigate questions. 

41. To increase my self-confidence or sense 
of self-wQith. 

42. To use my imagination. 

43. To develop a c^Mcity for self- 
evaluation. 

44. To help othen who need my skills or 
services. 

45. To understand current issues in diis 
field. 

46. To understand specific facts in this 
field. 

47. To leam things that will stimulate me ID 
learn mue on my own. 

48. To leam how to work for important 
csuises. 

49. To make effective decisions. 

50. To be able 10 debate both sides of an 
issue eftsctively. 

51. To gain informatioo that will be useful 
after college in my family life. 

52. To inteipret evidence. 

53. To undentand the complexity of the 
world. 

54. To achieve social status or prestige. 

55. To be id>le to perform credibly in my 
chosen occupation. 

56. To team 10 accept challenges. 

57. To meaiequirenients necessary to enter 
professional or graduate school 



o®®© 

o®®© 
o®®© 

®®®® 

®®®® 
o®®© 

o®®© 

®®®© 

o®®® 

©®®© 
®®®© 

©®®© 

©®®® 

0®®® 

o®®© 

o®®© 

©®®© 
o®®® 

o®®© 

©®®® 
o®®® 

©®®© 
®®®© 

o®®© 

0®®© 

0®®© 



Enential- 
Important ' 



Someii^ importnt 
Notimpaitsa 



58. To gain infiormaiioa direcdy useful in 
my cuirent or future career. O®©© 

59. To team ID solve problems. ©®©© 

60. To gain a global or i n te rn atio n al ^^^^ 
penpective. O®®© 

61. To use the skills and abilities I have 

more effectively. ©®®© 

62. To improve my reading skills. ©®©© 

63. To improve my skills in communicating 

by etectrooic means such as computers. ©®®© 

64. To become a knowledgeable consumer. ©®©® 

65. Todevek)pmycfeativetatents. ©®©© 

66. Toei«oyworic$ofait ©®®® 

67. To devekmckiaer relationships with 

othas. O®®® 

68. To help secure worid peace. 0®©© 

69. To understand die causes of war and 

peace. 0®®® 

70. To tiy 10 answer unsolved questions. 0®®© 

71. To understand scientific principles and 

concepts. 0®®® 

72. To leam how people have solved social 

probtems. 0®®® 

73. Tohavefim. 0®®® 

74. To achieve job security. 0®®© 

75. To devek)p leisure time interests. 0®®0 

76. To help improve gender and racial 

equality. 0®®® 

77. Toenjoy film. 0®®® 

78. To lsaroiointen)ret numerical data. 0®®© 

79. To create a oompositk)ii,anistic work, 
or inventkm that no one has ever 

creaiedbefore. 0®®® 

80. To contribute to the improvement of 
humanwelfsre. 0®®® 

81 . To establish importam contacts for the 

future. 0®®® 

82. To promoiB international harmony. 0®®® 

83. To increase my power to persuade 

odiers. 0®®® 

84. To improve my speaking abilities. 0®®® 

85. To leam how to use library facilities 

and odier informational sources. 0 ® ® © 

86. To improve my ability loir ndle stress. 0®®® 

87. To evemually become an expert in my 
chosenfield. ®®®® 
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EtMntiil 
Iraportni' 



SoiMwfait imporMtt 
Not impofUM '■' 



88. To investigate the unknown. 0000 

89. To establish standaids of behavior. 0000 

90. To become aware of the consequences of 
new q)plications in science and 

technology. ©000 

91. To undeistand my own abilities and 

limitations. 0000 

92. To develop keener awareness of my 
environment 0000 

93. To succeed in business. 0000 

94. To devetop my leadership abilities. 0000 

95. To acquire greater decision-making 
responsibility in uiy job. 0000 

96. To understand how culture has developed. 0000 

97. To learn more about science. 0000 

98. To leani how peofrfe govern themselves. 0000 

99. To become a hq)py person. 0000 

100. To devek)p a personal philosophy related 
tomyworfc. ©000 

101 . To understand how science as affected 

human life. ©000 

102. To be able to write an excellent technical 

report. ©000 

103. To identify an appro[jn2«e career. ©000 

104. To improve my mathematical skills. ©00© 

105. To learn how to acquits power. ©00© 

106. To explore the world of ideas. ©00© 

107. To overcome hesitancy about expressing 

my views in public. ©0®© 

108. To understand my own interests. ©00© 

109. To improve my self-confidence in 

mathematics. ©00© 

110. To enjoy music. ©00© 



Notes/Comments: 

(If you have notes or comments, please use the ^Mce below. 
Then proceed to the final page (rf this survey.) 



(You may add other important goal statements in the 
spaces provided on page 4 of this survey.) 
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Please add other imponant goal statements for your ok here. 



EfMntial' 
Ifnpoctaoft ' 



Somewhat impoiunt 
Not imponant 



111. 
112. 
113. 
114. 
115. 
116. 
117. 
118. 
119. 
120. 
-21. 
122. 
123. 
124. 
125. 
126. 
127. 
128. 
129. 
130. 



0®©0 
©000 
000® 
0000 
0000 
©000 
0000 
©000 
000® 
000© 
©00© 
©000 
©00® 
©00® 
©00® 
©©0® 
©00® 

0®®© 
©®®® 
©©0® 



Course Information 

The following infonnation may be useful if your college or 
univennty is conducting any studies of student goals broader 
than a single course. Complete any pans of the course 
description below that are ^jpropriate for use on your 
campus. 

1. Level of course? 

0 Intfoducttiry 
0 Intennediate 
©Advanced 

0 Senior seminar or capstore 

2. Type of course? 

0 Lecture 
©Seminar 
©Combination 

3. Approximate number of students ir >urse: 



4. Approximate number of students in the section you 
teach: 



Most common 
Common 



Least common 



5. Reasons Students take this course: 

a. Required formajor ©0© 

b. Required for genenl education or core ©0© 

c. Elective 00© 



The SGE was developed by the Research PiDgram on 
Curriculum: Influences and Impacts at the National 
Center for Research to Improve Postsecondary Teach- 
ing and Learning, 2400 School of Education Building. 
Univeisity of Michigan. Ann Aitor, Michigan 48109- 
1259. The Center is funded by the University' of 
Kfichigan and the U. S. Depaitnent of Education's 
OfHce of Educational Research and Improvement un- 
der OERI grant number G008690010. 

C 1990 by the Regeiui of the diversity of Miclu(an for 
National Center for Rcaearch lo Improve Potseoondary 
Taacliinf and Leamini 
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Appendix 1 . Computer Coding and Dote Processing Instructions - 
Classroom Research Versions 
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APPENDIX 1 



Computer Coding and Data Processing 

Instructions 

Classroom Researcti Guide 

Preliminary Edition 

STUDENT GOALS EXPLORATION 
USER'S MANUAL 




National Center for Research to Improve 
Postsccondary Teaching and Learning 
(NCRIPTAL) 

2400 School of EducaUon Building 

University of Michigan 
Ann Arbor. Michigan 48109-12*^9 
(313) 936-2741 



Copyright © 1991 by the Regents of The University of Michigan 
for the NaUonal Center for Research to Improve Postsecondary 
Teaching and Learning. All rights reserved. 



The project presented, or reported herein, was performed pursuant to a grant from the Offlcc of Research 
of the Omce of Educational Research and Improvement /Department of Education (OERI/ED). However, 
the opinions expressed herein do not necessarily reflect the position or policy of the OERI/ED or the 
Regents of the Unh^erslty of Michigan should be Inferred. 



Computer Coding and Data Processing Instructions 

for the 

Classroom Research Guide 

Student Goals Exploration User's Manual 
Preliminary Version 
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Student Goals Exploration Version CR-1 CX)DEBOOK 10/2/90 







Label 




Fermi tted 


Column 




Var. No. 


ttem No. Name 


Value LabeU 


Values 


iNumper 


rorm 


GOALS IN ATTENDING COLLEGE 








vl 


1 


cl arl 


better job 


1-4 


Ll.l 


Fl.O 


v2 








Itnodmp 2>somimp 


3»imp 4»essnU 


9=miss 


2 


cl ar? 


general education 1-4 


L1.2 


FLO 


v3 








Isnotimp 2ssonrump 


3>imp 4=essnU 


9=miss 


3 


cl.ac3 


expert 


1-4 


Til 

LI. 3 


rl.O 


v4 








Isnotimp 2ssoinimp 


Ssimp 4«essntl 


9=miss 


4 


cl ac4 


study skills 


1-4 


LIA 


FLO 


v5 








laenotimp 23Somimp 


3=imp 4=essntl 


9=miss 


5 


cl.acS 


prep life 


1-4 


L1.5 


FLO 


v6 








1~notimp 2=somimp 


3=imp 4^sntl 


9=miss 


6 


cl.ac6 


get away 


1-4 


L1.6 


FLO 


v7 








l^nodmp 2=soiTump 


3=imp 4=essntl 


9=miss 


7 


cl.ac7 


cultured 


1-4 


L17 


FLO 


\8 


8 






Isnotimp 2=soiTump 


3simp 4=essntl 


9=miss 


cl.acS 


some to do 


1-4 




rLU 


v9 








1=notiinp 2=soiTump 


3aimp 4=essntl 


9= miss 


9 


cl.ac9 


money 


1-4 




rLO 


vlO 


10 


cl.aclO 




l=:notimp 2sson\imp 


3=timp 4=aessntl 


9=miss 


success career 


1-4 


LI. 10 


rLO 


vll 


11 






Isnotimp 2asomimp 


3=imp 4«essntl 


9=miss 


cl.acll 


knowledge 


1-4 


LI. 11 


Fl.O 


vl2 


12 






l=notimp 2=somimp 


3=imp 4=es5nU 


9=mi55 


cl.acl2 


interesting things 


1-4 


LI. 12 


Fl.O 


vl3 


13 






l=notimp 2=somimp 


3=imp 4=essntl 


9=miss 


cl.acl3 


grad/prof school 


1*4 


LI. 13 


Fl.O 


vl4 


14 






1-notimp 2=somimp 


3=imp 4»essntl 


9=miss 


cl.acl4 


family expects 


1-4 


LI. 14 


Fl.O 


vl5 


15 






1-notimp 2=somimp 


3=imp 4=essntl 


9= miss 


cl.aclS 


be with friends 


lA 


LI. 15 


Fl.O 


vl6 


16 






1-notimp 2=:somimp 


3=imp 4=essnU 


9= miss 


cl.acl6 


citizen 




LI. 16 


Fl.O 


vl7 


17 






l=notimp 2-somimp 


3=irr>p 4=essntl 


9=miss 


cl.acl7 


creative 


1-4 


LI. 17 


Fl.O 


vl8 


18 


Cl.aclS 




l-notimp 2=ssomimp 


3=inip 4=05sntl 


9=mjss 


serve society 


1-4 


L1.18 


FLO 


vl9 


19 


cl.acl9 




l-notirnp 2=somimp 


3»imp 4=essnti 


9=mxss 


social position 


1-4 


L1.19 


FLO 


v20 


20 






l=notimp 2-somimp 


3=inrip 4=es5ntl 


9-mi5S 


c:l.ac20 




1-4 


LL20 


FLO 










Is^notimp 23=somimp 


3=imp 4s=e$sntl 


9=miss 
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Label Permitted Cohimn 

Var. No. Item No. N*me Value UbeU Values Number Form 

21 cl.acai 1-4 L1.21 Fl.O 

l=notimp 2>somiinp 3=imp 4=essntl 9=miss 

v22 22 cl.ac22 1-4 L1.22 Fl.O 

l*notiinp 2>BSomimp 3simp 4=«$sntl 9=miss 

v23 23 cl.ac23 1-4 LI. 23 Fl.O 

l«notimp 2*somiinp 3»imp 4=essntl 9=miss 

24 cl.ac24 1-4 L1.24 Fl.O 

lanotimp 2ssomiinp 3=imp 4=essnU 9=:miss 
v25 25 cl.ac25 M LI 25 Fl.O 

l^notimp 2=somimp 3^imp 4=essnU 9=miss 

GOALS IN ATTENDING COLLEGE (continued) 

v26 1 cl.col world better 1-4 Ll.26 Fl.O 

l=not 2ssmwhat 3=quite 4=very 9=miss 
^2/ 2 cl.co2 think effectively 1-4 LI. 27 Fl.O 

l=not 2ssmwhat 3=quite 4»very 9=miss 
3 cl.co3 achieve objectives 1-4 L1.28 Fl.O 

l=not 2=smwhat 3=quite 4- very 9=miss 
^29 4 cl.co4 vocational goals 1-4 L1.29 Fl.O 

l=not 2=sinwhat 3=quite 4=very 9=miss 
J cl.co5 personally enrich 1-4 L1.30 Fl.O 

l=not 2ssniwhat 3=quite 4=very 9=mis5 
v31 6 cl.co6 great ideas 1-4 L1.31 Fl.O 

l=not 2ssmwhat 3=quite 4-very 9=miss 
v32 7 cl.co7 clarify values 1-4 L1.32 Fl.O 

l=not 2=smwhat 3=qu:U; 4=very 9=miss 

GOALS IN TAKING THIS COURSE 

v33 cl. field course considered 0001-9999 LI .33-36 F4.0 

use HEGIS codes or attached list 

^^"^ cl.numb course number 001-998 Ll.37-39 F3.0 

999=mi55 

v35 cl.reasl required 0-1 L1.40 Fl.O 

- {)=noch€x:k l=check 

v36 cl.reas2 fit 0-1 L1.41 Fl.O 

0=no check l=check 
cl.reas3 best 0-1 L1.42 Fl.O 

0=no check l=check 

^ cl.gcl record of achieve 1-4 L1.43 Fl.O 

l=notimp 2=SomIinp 3=imp 4=EssnU 9=miS5 

2 cl.gc2 new ways of seeing 1-4 L1.44 Fl .O 

l=notimp 2=SomIiT\p 3=imp 4=Essntl 9=miss 
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Ubel 


Pennittcd 


Cohintn 




Var. No. 


Item No. 


Name 


Value UbeU Values 


Number 


Form 


v40 


3 


Cl.2C3 


learnings sake 1-4 


Ll,45 


Fl.O 








Isnotimp 2aeSomIinp 3«imp 4a:EssnU 9=miss 




v41 


4 


cl.cc4 


weieh alternatives 1-4 


L1.46 


Fl.O 


v42 






Isnotimp 23somirnp S^Eimp 


4sessnU 9^miss 




5 


cl.ec5 


ideas fit tosether 1-4 


L1.47 


Fl.O 








1«notimp 2aKSOinijnp 3«iiiip 


4«essntl 9«miss 




v43 


6 


cl.gc6 


imp Study skills 1*4 


U.48 


Fl.O 








l^notiinD 2«soininiD Ssirno 






v44 


7 


cl.gc7 


diff kinds DeoDle 1-4 


L1.49 


Fl.O 


v45 






Ivrintimr) 2v^niiniD ^tmo 






8 


cl.gcS 


broad orindolGS 1-4 


Ll.iK) 


Fl.O 


v46 






l^notimD 2»somiinD SsIitid 


4«essntl ^miss 




9 


cl.ec9 


structure knowledge 1-4 


L1.5i 


Fl.O 


v47 






1«notiinp 23^somiYnp 3»tmp 


4sEessnU 9=nruss 




10 


cl.eclO 


reasoning abilitv 1-4 


L1.52 


Fl.O 














v48 


11 


cl.gcll 


scholar gain knowl 1-4 


L1.53 


Fl.O 


v49 






l=notimp 2=somimp 3»imp 


43::essnU 9=miss 




12 


cl.ccl2 


life of service 1-4 


L1.54 


Fl.O 


v50 






l^notiinp 2=somimp 3=imp 


4=essntl 9=miss 




13 


cl.ecl3 

O 


friendships 1-4 


L1.55 


Fl.O 








l^notimp 2^son\imp 3*imp 


4=c5sntl 9=miss 




v51 


14 


cl.ecl4 


Dhilosoohies /cultures 1-4 


L1.56 


Fl.O 


v52 






Isnotinip 2s=S0Tnimp 3simp 


4=essntl 9«ituss 




15 


cl.eclS 


social skills 1-4 


LI. 57 


Fl.O 


v53 






Isnotimp 2=somimp 3=imp 


4=«ssntl 9=miss 




16 


Cl.2Cl6 


work in erouD 1-4 


L1.58 


Fl.O 


v54 






Iscnotmp 2^somimp 3=simp 


4=essntl 9=miss 




17 


cl.ecl7 


discuss issues 1-4 


L1.59 


Fl.O 


v55 






l=notimp 2=5cmimp 3=imp 

r r r 


4=£essnU 9=nni5s 




18 


cl.gclS 


broader vision 1-4 


U.60 


Fl.O 


v56 






latnotimp 2=soTnimp 3=inip 


4=essntl 9=miss 




19 


cl.gcl9 


organize thoughts 1-4 


L1.61 


Fl.O 


v57 


20 




l^notimp 2ssomimp 3=imp 


4=€ssntl 9=miss 




cl.gc20 


personal independ 1-4 

^wa»M« aaawawj^i.«iu a -« 


L1.62 


Fl.O 


v58 


21 




1-notimp 2=sominrip 3=imp 


4=cssntl 9=miss 




cl.cc21 


learn daily skills 1-4 


L1.63 


Fl.O 


v59 






Isnotimp 2=somimp 3=imp 


4=cssntl 9=miss 




22 


cl.gc22 


listen effectively 1-4 


L1.64 


Fl.O 


v60 


23 




lacnotimp 2=somimp !i=innp 


4s:<'ssntl ^anniw 




cl.gc23 


adapt with changes 1-4 


L1.65 


Fl.O 


v61 


24 




l-notimp 2=somimp 3= imp 


4=essntl 9=miss 




cl.gc24 


respect sensitivity 1-4 


L1.66 


Fl.O 


v62 


25 




l=notimp 2=sonnimp 3=imp 


4=cssntl 9=mis.s 




cl.gc25 


improve writing 1-4 


L1.67 


Fl.O 








Issnotimp 2=somimp 3=imp 


4=essntl 9=miss 
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Var. No, 


Item No. 


Label 
Name 


Pemitted G>luinn 
Value Labels Values Number 


Fonn 


v63 


26 


cl.gc26 


informed citizen 1-4 L1.68 


Fl.O 


v64 


27 


cl.gc27 


l»notimp 2asomimp 3=imp 4=essntl 9=miss 
philosophy of life 1-4 L1.69 


Fl.O 


v65 


28 


cl.gc28 


l«notiinp 2ssoinin^ 3«imp 4«essntl 9=miss 
understand events 1-4 LI. 70 


Fl.O 


v66 


29 


cl.gc29 


l»notimp 2«sonump 3«imp 43essntl 9=miss 
how things change 1-4 LI. 71 


Fl.O 


v67 


30 


cl.gc30 


1«notiinp 2ssomunp 3«imp 4=cssnU 9amiss 
see relationships 1-4 LI. 72 


Fl.O 


v68 


31 


cl.gc31 


l«notimp 2ssomimp 3«imp 4=essntl 9=miss 
draw conclusions 1-4 L1.73 


Fl.O 


v69 


32 


cl.gc32 


l>notunp 2*somimp ^Eiiiip 4sessntl 9=ituss 
apprec indiv action 1-4 L1.74 


Fl.O 


v70 


33 


cl.gc33 


Isnotimp 2=somimp 3=iinp 43essntl 9=mi55 
apply FNA to life 1-4 L1.75 


Fl 0 


v71 


34 


cl.gc34 


Isnotimp 2=somimp 3=imp 4=essntl 9=nruss 
human cope w/nature 1-4 L1.76 


Fl.O 


v72 


35 


cl.gc35 


l«notunp 2=somimp 3simp 4=essntl 9=miss 
become broadminded 1-4 L1.77 


Fl 0 


v73 


36 


cl.gc36 


Isnotimp 2=somimp 3ainip 4=essntl 9=miss 
question experts 1-4 LI. 78 


Fl.O 


v74 


37 


cl.gc37 


l=notimp 2=somimp 3=imp 4=es5ntl 9=miss 
understand world 1-4 L1.79 


Fl.O 


v75 


38 


cl.gc38 


lanotimp 2=somimp 3ainnp 4=essntl 9=nruss 
ethical and moral 1-4 LI. 80 


Fl.O 


v76 


39 


cl.gc39 


l=notimp 2=somimp 3=inip 4=«ssntl 9=mis5 
predict events 1-4 L21 


Fl.O 


v77 


40 


cl.gc40 


Isrnotimp 2=soinimp 3»imp 4=essnU 9=miss 
research investigate 1-4 L22 


Fl.O 


v78 


41 


cl .gc41 


l=notimp 2=somimp 3=imp 4=essntl 9=iniss 
self confidence 1-4 LZ3 


Fl 0 


v79 


42 


cl.gc42 


l^notimp 2=sominip 3=imp 4=:essntl 9=miss 
imagination 1-4 L24 


Fl.O 


v80 


43 


cl.gc43 


l=notimp 2=somimp 3simp 4=essntl 9=miss 
self evaluation 1-4 L25 


Fl.O 


v81 


44 


cl.gc44 


l=notimp 2=somimp 3=imp 4=essntl 9=:mi5s 
help others 1-4 LZ6 


Fl.O 


v82 


45 


cl.gc45 


l=notiinp 2=somimp 3=iinp 4=es5ntl 9=ituss 
current issues 1-4 LZ7 


Fl.O 


v83 


46 


cl.gc46 


l=notimp 2=somimp 3=imp 4=:essntl 9=miss 
specific facts 1-4 LZ8 


Fl.O 


V54 


47 


cl.gc47 


l=notiinp 2=somimp 3=imp 4=essntl 9=miss 
stimulate learning 1-4 t 7 q 


Fl.O 


v85 


48 


cl.gc48 


l-notimp 2=somimp 3=imp 4=iessntl 9=miss 
work for causes 1-4 LZIO 

l=notiinp 2=somimp 3=imp 4=essnU 9=miss 


Fl.O 
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Label 


Permitted Column 




Var. No. 


Item No. 


Name 


Value Labels Values Number 


Form 


v86 


49 


cl.ec49 


effective decisions 1^ LZll 


Fl.O 


v87 




l^notixTkp 23BSOiTump 3=iinp 4ses5ntl 93=miss 




50 


cl.gcSO 


debate issues 1-4 LZ12 


Fl.O 


v88 






IsnotiiTip Zasomimp S^Bimp 4«:essntl 9Brruss 




51 


cl.ec51 


sain inforination 1-4 LZ13 


Fl.O 


v89 






latnotirnD 2vcsoiniiTu:) 3>iiTiD 4sessntl 9smiss 




52 


cl.ec52 


interoret evidence 1*4 L2.14 


Fl.O 


v90 


53 








cl.ec53 


comolexitv of world 1-4 1 2*15 


Fl.O 


v91 










54 


cl.gc54 


social status 1-4 LZ16 


Fl.O 


v92 










55 


cl.ec55 


perform credibly 1-4 L2.17 


Fl.O 


v93 


56 




l^notiinD 2>soinimD 3siniD 4=essntl 9^miss 




cl.Kc56 


accept challenges 1-4 LZ18 


Fl.O 


v94 






IsnotimD Zs^somiiTiD 3«iiTiD 4=cs5ntl 9=Tniss 




57 


cl.ec57 


prof or erad school 1-4 LZ19 


Fl.O 


v95 


58 




l^notiinD 2«somimD 3=imD 4s=£ssntl 9=iTiiss 




cl.gc58 


gain career info 1-4 LZ20 


Fl.O 


v96 


59 




4*|BvUAllL/ ^^^^^11 till IL/ w/^&ll'L/ ■ ' V^^^a lU ^^HU^Vi? 




cl.2c59 


solve Droblems 1*4 L2-21 


Fl 0 


v97 






a^lBV/UlllL/ Ull tL/ ^~LiilL/ 1 ' tir90a lU ^^iiu^^ 




60 


cl.gc60 


izlobal DersDective 1^ T 0 70 


Fl 0 


v98 










61 


cl.ec61 


skills/abilities 1-4 L2.23 


Fl.O 


v99 


62 




Is^notiiTtp 2=sonrump 3=iinp 4=essnU 9=miss 




cl .2c62 


reading skills 1-4 L2.24 


Fl.O 


vlOO 






l=notimp 2=somimp 3=inip 4=essntl 9=miss 




63 


cl.ec63 


electronic skills 1-4 LZ25 


Fl.O 


vlOl 


64 




l=notirnp 2=sonnimp 3=imp 4=€ssntl 9=niiss 




cl.cc64 


consumer 1-4 LZ26 


Fl.O 


vl02 


65 




l^notirnD 23tsornifii.i 3simn 4==:£Sfint] 9=Tniss 




cl.ec65 


creative talents 1-4 L2.27 


Fl.O 


vl03 


66 




a BwULV 1 1 L/ ^^^^./l I Ull IL/ ^.r^illlL/ ^*^^-k>^l lUI 7^IIU^^ 




cl.ec66 

o 


v^orks of art 1-4 LZ28 


Fl.O 


vl04 


67 








cl.gc67 


closer relationships 1-4 LZ29 


Fl.O 


vl05 


68 




Is^notirnD 2ssoniimD 3=imD 4=^ssntl 9= miss 




cl.gc68 


secure world peace 1-4 LZ30 


Fl.O 


vl06 


69 




Isnotimp 2=somiiTip 3=imp 4sessntl 9=rniss 




cl.gc69 


causes of war/peace 1-4 L131 


Fl.O 


vl07 


70 




l=notimp 2=somimp 3=imp 4=essnU 9=miss 




cl.gc70 


unsolved questions 1-4 L2.32 


Fl.O 


vl08 


71 




l=notiinp 2=5omimp 3=imp 4=essntl 9=miss 




cl.gc71 


scientific principles 1-4 LZ33 


Fl.O 



l^notimp 2=somimp 3=imp 4=es5ntl 9=miss 
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Var. No. 


Item No. 


Ubel 
Name 


Permitted Column 
Value Labels Value* Number 


Fonn 


V109 


72 


cl.gc72 


sodal problems 1-4 LZ34 


F1 D 


vllO 


73 


cl.gc73 


1>notimp 2ssonump 3-imp 4>essntl 9«miss 
have fun 1-4 LZ35 




vlll 


74 


cl.gc74 


iKHOtimp 2«somimp 3-imp 4sessntl 9=miss 
job security 1-4 L2.36 


Fl 0 


vll2 


75 


.l.gc75 


1>notunp 2'somimp 3>tmp 4=essntl 9«mi^ 
leisure interests 1-4 L2.37 




vll3 


76 


cl.gc76 


Ivnotunp 2«somimp 3«imp 4«e55ntl 9«iruss 
cender/race eoiiitv 1-4 T 9 "Vi 


Pi n 


vll4 


77 


cl.gc77 


l»r\otiinp 2s$oinimp 5>imp 4sessntl 9smiss 
eniov film 1-4 T 7 


Pi n 


vll5 


78 


cl.gc78 


l>notimp 2»soinimp 3>imp 4-essntl 9«miss 
numerical data 1-4 1^40 


Fi n 
r i ,u 


vll6 


79 


cl.gc79 


l"notimp 2«somimp 3»imp 4>cssntl 9«miss 
artistic work 1-4 LZ41 


Fl n 


vll7 


80 


cl.gc80 


Unotimp 2=somimp 3=imp 4=essnU 9=mis5 
human welfare 1-4 LZ42 


Fl D 


vll8 


81 


cl.gc81 


Isnotimp 2ssomimp 3=iinp 4sessntl 9=rru5s 
contacts for future 1-4 L2 43 


Fl n 


vll9 


82 


cl.gc82 


l»notimp 2«somimp 3=imp 4=cssr 9=miss 
internat'l harmony 1-4 L 44 


Fl n 


vl20 


83 


cl.gc83 


1>notimp 2*somimp Scrimp 4xessr . 9=miss 
persuade others 1-4 I ? 4"? 


Pi n 


vl21 


84 


cl.gc84 


Unotiinp 2=somimp 3«=imp 4»€ssntl 9«miss 
sp>eakinc abilities 1-4 T 5 4/i 


PI n 


vl22 


85 


cl.gc85 


l«notimp 2=somimp 3=imp 4-essntl 9«miss 
library facilities 1-4 LZ47 


Fl n 


vl23 


86 


cl.gc86 


l=notimp 2=somimp 3=imp 4=essntJ 9-miss 
handle stress 1-4 L248 


Fl n 


vl24 


87 


cl.gc87 


l=notimp 2=sonrump 3=inip 4=cssntl 9=miss 
expert in field 1-4 L249 


Fl n 


vl25 


88 


cl.gc88 


l«notimp 2=somimp 3=imp 4=essnU 9=miss 
investigate unknown 1-4 L250 


Fl 0 


vl26 


89 


cl.gc89 


Unotimp 2=somimp 3=imp 4«essntl 9=mis5 
standards behavior 1-4 l^"?! 


PI n 


vl27 


90 


cl.gc90 


Isnotimp 2=somiinp 3a«imp 4^=€ssntl 9=miss 
conseq technoloev 1-4 Jl^J 




vl28 


91 


cl.gc91 


l«notimp 2=somimp 3«imp 4=ossnt] 9^miss 
ability limitations 1-4 l/LVi 


PI n 


vl29 


92 


cl.gc92 


l«notimp 2=somimp 3«imp 4=<«ssnU 9«miss 
aware environment 1-4 L254 


Fl n 


vl30 


93 


cl.gc93 


l=notimp 2=sominip 3=imp 4*essnU 9=miss 
succeed in business 1-4 L2.55 


Fl.O 


vl31 


94 


cl.gc94 


l=notimp 2=somimp 3=imp 4=cssntl 9=miss 
leadership ability 1-4 L256 


Fl.O 



1-notimp 2=somimp 3=Lmp 4=^?ssntJ 9=mi.ss 
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Ubcl 




Permitted Column 




Var. No. 


Item No. 


Name 


Value LabeU 


Values Number 


Fonn 


vl32 


95 


cl.gc:95 


dedsion responsibility 1-4 LZ57 


Fl.O 


vl33 






1:«notimp 2«$omintp 3simp 4se&sntl 9>miss 




96 


cl.gc96 


culture developed 


[ 1-4 LZ58 


Fl.O 


vl34 






l«notimp 


2«somimp Ssimp 4'essnU 9«miss 




97 


cl.gc97 


learn about science 1-4 L259 


Fl.O 


vl35 






1«notimp 

• 


2saomimp 3>imp 4sessnU 9«mi&s 




98 


cl.gc98 


people govern 


1-4 LZ60 


Fl.O 


vl36 


99 




1«notimp 


2>9om2mp 3»imp 4«>€ssntl 9«mis5 




cl.gc99 


happy person 


W LZ61 


Fl.O 


vl37 






1«notimp 

• 


2BSOiTump 3>imp 4»essntl 9>:miss 




100 


cl.gclOO 


work philosophy 


1-4 L2.62 


Fl.O 


vl38 


101 




1«notimp 


2«soinimp 3»iinp 4«essntl 9»mis5 




cl.gclOl 


science affects life 


1-4 LZ63 


Fl.O 


vl39 


102 




l«notiinp 


2BSomimp 3Btmp 4aessntl 9«miss 




cl.gcl02 


technical report 


1-4 LZ64 


Fl.O 


vl40 






1«ivotimp 


2«somimp 3siinp 4sessntl 93smiss 




103 


cl.gcl03 


approp career 


1-4 L265 


Fl.O 


vl41 


104 




1«notimp 


2sson\imp 3»imp 4s€SsnU 9»miss 




cl.gcl04 


math skills 


1-4 L266 


Fl.O 


vl42 


105 




l^^nodmp 


2ssomimp 3»imp 4=€ssntl 9=miss 




cl.gclOS 


acquire power 


1-4 LZ67 


Fl.O 


vl43 






1«notimp 


2=somimp 3=imp 4=essntl 9=miss 




106 


cl.gcl06 


explore ideas 


1-4 L2.68 


Fl.O 


vl44 






1=notiinp 


2=somimp 3«imp 4=s€ssntl 9=mi5S 




107 


cl.gcl07 


overcome hesitancy 1*4 L2.69 


Fl.O 


vl45 






l^notimp 2=somimp 3^imp 4=essnU 9=miss 




108 


cl.gcl08 


understand interests 1-4 LZ70 


Fl.O 


vl46 






Isnotimp 


2=:soiTuinp 3=iir»p 4=cssntl 9=miss 




109 


cl.gcl09 


improve conf in math 1-4 L271 


Fl.O 


vl47 


110 




l=notimp 


2=soiTump 3=iinp 4=essntl 9=miss 




cl.gcllO 


enjoy music 


1-4 LZ72 


Fl.O 


vl48 


111 




l=notimp 


2=somimp 3=imp 4=cssntl 9=n\jss 




cl.gclll 




1-4 L273 


Fl.O 


vl49 


112 




l=notinip 


2=somimp 3=;imp 4=essntl 9=miss 




cl.gcll2 




1-4 L274 


Fl.O 


vl50 


113 




1-notimp 


2=5omimp 3=imp 4=icssntl 9=miss 




cl.gcll3 




1-4 LZ75 


Fl.O 


vl51 


114 




1-notimp 


2=somimp 3=inip 4=ossntl 9=miss 




cl.gcn4 




1-4 L276 


Fl.O 


vl52 






l=notimp 


2sesomimp 3=imp 4=cssntl 9=miss 




115 


cl.gcllS 




1-4 L277 


Fl.O 


vl53 


116 




l=notiinp 


2=somimp 3=imp 4=e5SntJ 9=miss 




cl.gcll6 




1-4 LZ78 


Fl.O 


vl54 


117 




l=notimp 


2=somimp 3=innp 4=essntl 9=miss 




cl.gcll7 




1-4 L279 


Fl.O 








l=notimp 


2=5omimp 3=imp 4=cssntl 9=:miss 
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Var. No, Item No. 



vl55 

vl56 

vl57 

vl58 

vl59 

vl60 

vl61 

vl62 

vl63 

vl64 

vl65 

vl66 

vl67 



118 

119 

120 

121 

122 

123 

124 

125 

126 

127 

128 

129 

130 



Label Permitted Column 

Name Value Labeb Values Number 

cl.$cUS 1-4 L2.80 

l^notimp 2»sonruinp S^unp 4«essnti 9»mi&s 
clgcll9 1-4 U.l 

l»notimp 2»somimp 3«imp 4«essnU 9»miss 
Cl.gcl20 1^ L3.2 

Isnotimp 2«soiTump 3>imp 4aes5ntl 9»mis$ 
Cl.gcl21 1-4 L3.3 

l>notimp 2«somimp 3«imp 4«essnU 9«miss 
cl.gcm 1-4 L3.4 

Isnotimp 2ssonrump 3>imp 4«essntl 9«miss 
cl.gcl23 M U.5 

Isnotimp 2BSoiruinp 3-iinp 4*essnU 9«miss 
clgcl24 1-4 L3.6 

iKnotimp 2ASomimp 3«imp 4a:€&snU 9»miss 
clgcl25 M U.7 

l^notimp 2»somimp 3«inip 4«es$nU 9«miss 
cl.gcl26 1-4 L3.8 

l=notiinp 2==soiTump Jaimp 45*o&sntl 9- a iss 
clgcl27 . 1-4 L3.9 

l==notimp 2=somimp 3=imp 4=:K!ssnU 9=miss 
clgcl28 M L3-10 

l=tnotiinp 2-sominip 3=irnp 4=essnd 9«miss 
clgcl29 1-4 L3.11 

l=notiinp 2=somimp 3=imp 4»cssnU 9«miss 
Clgcl30 1-4 L3.12 

l«notimp 2=5omimp 3«imp 4>essntl 9«miss 



STUDENT INFORMATION I 



vl68 
vl69 
vl70 
vl71 

vl72 
vl73 
vl74 

vl75 



1 
2 
3 
4 



l=White 2=Black 3«Hispan 

4=NatAm SsAsian 9smiss 

cl.year year in college 1-4 L3.22 

l=fresh 2afioph 3=-jr 4«-sr 9=miss 

cl.grad HSgradyear 10-98 L3.23-24 

99=miss 

cl. major major 0001-9999 L3.25-28 
useHEGIS or IPEDS major codes or refer to attached list 

cl.cert certain of major 1-4 L3.29 



Form 

Fl.O 

Fl.O 

Fl.O 

Fl.O 

Fl.O 

Fl.O 

Fl.O 

Fl.O 

Fl.O 

Fl.O 

Fl.O 

Fl.O 

Fl.O 



cl.num 


student number 


1-99999 


U.13-17 


F5.0 


cl.age 


age last January 


17-98 


L3.18-19 


F2.0 


cl.sex 




99amiss 






gender 


1-2 


U.20 


Fl.O 


cl.ethn 


l=Male 


2 as Female 






ethnic background 


1-5 


U.21 


Fl.O 



Fl.O 
F2.0 
F4.0 

Fl 0 



l=extrcm 2=<]uitc 3=somwht 4=not '*=miss 
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Var. No. Item No. Name Value LabeU Values Number Fonn 

vl76 9 cl.high highest degree 00-98 U.30-31 F2.0 

01-voc.ct 02=AA 03«BA/BS 04*MA/MS 
05-p/LLB 06-MD/DDS 07- PhD etc 
98«dknow 99»miss 

vl77 10 cl.occ expected occupation 00-98 L3.32-33 F2.0 

see attached list of occupations 

99»miss 

vl78 11 cl.occt certain of occuptn 1-4 L3.34 Fl.O 

Isextrem 2>quite S-smwhat 4=not 9=miss 

vl79 12 cl.prep prep for coUege 1-4 L3.35 Fl.O 

l«extrem 2«qijite 3)*$mwhat 4'not 9=miss 

vl80 13 cl.crse courses this term 1-8 L3.36 Fl.O 

9»=miss 

vl81 14 cl.stul 1-6 L3.37 Fl.O 

vl82 15 cl.stu2 1-6 U.38 Fl.O 

vl83 16 cl.stu3 1-6 L3.39 Fl.O 

vl84 17 cl.stu4 1-6 L3.40 Fl.O 

vl85 18 cl.stuS 1-6 L3.41 Fl.O 

vl86 19 cl.stu6 1-6 L3.42 Fl.O 

vl87 20 cl.stu7 1-6 L3.43 Fl.O 

vl88 21 cl.stuS I_I 1-6 13.44 Fl.O 

vl89 22 cl.stu9 1-6 L3.45 Fl.O 

vl90 23 cLstulO 1-6 L3.46 Fl.O 

vl91 24 cl.stul 1 1-6 L3.47 Fl.O 

vl92 25 cl.stul2 1-6 L3.48 Fl.O 

vl93 26 cl.stul3 1-6 L3.49 Fl.O 

vl94 27 cl.stuU 1-6 L3.50 Fl.O 

vl95 28 cl.stul5 1-6 U.51 Fl.O 

FEELINGS ABOUT STUDYING IN THIS COURSE 



vl96 


1 


cLfasl 


vl97 


2 


cl.fas2 


vl98 


3 


cl.fas3 


vl99 


4 


cl.fas4 


v200 


5 


cl.fasS 


v201 


6 


cl.fas6 


v202 


7 


cl.fas7 



study to get ahead 1-4 L3.52 Fl.O 

l=not 2=smwhat 3=quite 4= very 9=miss 
sense satisfaction 1-4 L3.53 Fl.O 

l=not 2=smwhat 3=quite 4=very 9=miss 
long range goals 1-4 L3.54 Fl.O 

l=not 2=smwhat 3=quite 4=veTy 9=miss 
daily learning tasks 1-4 L3.55 Fl.O 

l=noi 2=smwhal 3=quite 4=very 9=miss 
complete expected 1-4 L3.56 Fl.O 

l^not 2Bsniwhat 3=quite 4«very 9=mi5S 
work to get grades 1-4 L3.57 Fl.O 

l=not 2=snnwhat 3=quite 4='very 9=miss 
work if import. 1-4 L3.58 Fl.O 

l=not 2=smwhat 3=^quite 4=very 9=miss 
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Var. No, 


Item No. 


Ubel 
Name 


v203 


8 


cl.fasS 


v204 


9 


cl.fas9 


v205 


10 


cl.faslO 


v206 


11 


cl.fasll 


v207 


12 


cl.fasl2 


v208 


13 


cliaslS 


v209 


14 


cl.fasl4 


v210 


15 


cliaslS 


VZi 1 


16 


cl.fasl6 


v212 


17 


cl.fasl7 


v213 


18 


cl.faslS 



Value UbeU 



Permitted 
Values 



dear assign 1-4 

short range goals 1-4 

Isnot 2msinwhat 
set own goals 1-4 

l«not 2»smwhat 
prefer easy probs 1-4 

l«not 2»sniwhat 
work even if dull 1-4 

l«not 2ssinwhat 
relate assgn goal 1-4 

Isnot 2ssmwhat 
set easier goals 1-4 

l=not 2xsinwhat 
learn is exciting 1-4 

l=not 2=sinwhat 
plan activities 1-4 

Isnot 2=smwhat 
seldom seek advice 1-4 

1=not 2:=sinwhat 
topics own choice 1-4 

l=not 2=sniwhat 



Cohunn 
Number 

L3.59 
3>^uite 4"very y 

L3.60 
Baquite 4=very 9 

L3.61 
Saquite 4«very 9 

L3.62 
3=quite 4«very 9 

L3.63 
3>squite 4«very 9 

L3.64 
3squite 4»very 9 

L3.65 
3aquite 4"very 9= 

U.66 
3aquite 4»very 9 

U.67 
3=quite 4«very 9~ 

L3.68 
3=quite 4«very 9 

L3.69 
3=quite 4=very 9= 



Form 
Fl.O 



Fl J 



:=miss 



Fl.O 



=miss 



Fl.O 



=miss 



Fl.O 



=miss 



Fl.O 



=miss 



Fl.O 



=miss 



Fl.O 



=miss 



Fl.O 



IS miss 



Fl.O 



=miss 



Fl.O 



miss 



EXPECTATIONS/STUDY SKILLS IN THIS COURSE 

consequences fail 
important points 
clarify concepts 
items cant answer 
skim material 
study /in teg exams 
relate readings 
course material 
expect good grades 
fit together 
basic concepts 



v214 


1 


cl.essl 


v215 


2 


cl.ess2 


v216 


3 


cl.ess3 


v217 


4 


cl.es&4 


v218 


5 


cl.essS 


v219 


6 


cl.ess6 


v220 


7 


cl.ess7 


v221 


8 


cl.essS 


v222 


9 


cl.ess9 


v223 


10 


cl.esslO 


v224 


11 


cl.essll 



1-4 

=not 2acsmwhat 
1-4 

=not 2ssmwhat 
14 

=not 2=smwhat 
1-4 

=not 2=smwhat 
1-4 

=:not 2ssmwhat 
1-4 

=not 2=smwhat 
1-4 

=not 23smwhat 
1-4 

=not 23csmwhat 
1-4 

=not 2«smwhat 
1-4 

=not 2=smwhat 
1-4 

=not 2»smwhat 



U.70 
3=quite 4*very 9 

L3.71 
3=quite 4=vcry 9 

L3.72 
3xquite 4«very 9= 

L3.73 
3=quite 4»very 9 

U.74 
3squite 4»very 9^ 

U.75 
3=quite 4=very 9; 

U.76 
3=quite 4«very 9 

U.77 
3=quite 4=very 9- 

L3.78 
3=quite 4«very 9 

U.79 
3=quite 4«very 9 

L3.80 
3=quite 4arvery 9^ 



Fl.O 



smiss 



Fl.O 



=miss 



Fl.O 



=miss 



Fl.O 



=miss 



Fl.O 



=miss 



Fl.O 



:miss 



Fl.O 



=miss 



Fl.O 



^rniss 



Fl.O 



=miss 



=mjss 



Fl.O 
Fl.O 



=miss 
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Label 


Permitted G>hunn 




Var. No. 


Item No. 


Name 


Value Labels Values Number Fonn 


v225 


12 


cl.essl2 


expect success 


1-4 L4.1 


FlO 








l=not 


2ssmwhat 3=<iuite 4«very 9=miss 




v226 


13 


cl essl3 


recall ai\d relate 


1-4 L4.2 


Fl.O 








Isnot 


2«smwhat 3=quite 4«very 9=miss 




vT17 


l4 


cl P^14 


dont get readings 


1-4 L4.3 


Fl.O 








l^not 


2»smwhat 3nquite 4«very 9=miss 




v228 


15 


cl.esslS 


prefer challenge 


1-4 L4.4 


Fl.O 








l=not 


2«sinwhat 3=quite 4«very 9=miss 




v229 


16 


cl.essl6 


need encouragement 


1-4 U.5 


Fl.O 








i=not 


23smwhat 3=quite 4*very 9=miss 




v230 


17 


cl.essl7 


give up easily 


1-4 U.6 


Fl.O 










7*^mwKuit ^sniiitp datvprv 9smi*kS 




v231 


18 


cl.essl8 


gooa graae i ac 


i-^ LA./ 


r I .u 










7"*cmwHAf '^=nitil#> dsvprv Q=fTkiQ<^ 




STUDENT INFORMATION H 








v232 


1 


cl.empl 


hours employed 


00-98 L4.8-9 


F2.0 










99«miss 




v233 


2 


cl .study 


hours studying 


00-98 L4.10-n 


F2.0 










99=miss 




v234 


3 


cl.live 


walking distance 


1-2 L4.12 


rl.u 










l=:yes 2=no 9=miss 




v235 


4 


cl.sacad 


satisfied academics 


1-4 L4.13 


Fl.O 








l=very 2^uite S^smwht 4-not 9=miss 




v236 


5 


cl.sanon 


satisfied nonacad 


1-4 U.14 


Fl.O 








l=very 2=quite 3=smwht 4anot 9=miss 




v237 


6 


cl.samaj 


satisfied major 


1-4 L4.15 


Fl.O 








l=very 2=quite 3=smwht 4=not 9=miss 




v238 


7 


cl.drop 


think of drop out 


1-4 L4.16 


Fl.O 








l=^never 2-seldom 3=occas$ 4=freq 9=miss 


v239 


8 


cl.infcar 


influence career 


1-5 L4.17 


Fl.O 



ls=parent 2=leisur 3==pay 4=chalng 5=succd 9=miss 
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Label 




Pennitted Cohimn 




Var. No. 


Item No. 


Nunc 


Value Ubels 


Values Number 


Fonn 


GOALS IN ATTENDING COLLEGE 






vl 


1 


dacl 


better job 


1-4 Ll.l 


Fl.O 


v2 


2 


c2ac2 


l«notimp 2«somimp S^imp 4=>essntl 
general education 1-4 LI. 2 


9=:miss 
Fl.O 


v3 


3 


c2.ac3 


exf>ert 


1-notimp 2vsominip 3simp 4=essntl 
1-4 L1.3 


9=ITU55 

Fl.O 


v4 


4 


c2ac4 


study skills 


I'notimp 2«sonump 3«in^ 4«essnU 
1-4 L1.4 


9=miss 
Fl.O 


v5 


5 


c2.ac5 


prep life 


Iznotimp 2«somimp 3«imp 4>essntl 
1-4 L1.5 


9=miss 
Fl.O 


v6 


6 


clac6 


get away 


Isnotimp 2=somiiTip 3«imp 4s«ssntl 
1-4 L1.6 


9«miss 
Fl.O 


v7 


7 


cZac7 


cultured 


lenotimp 2ssomimp 3simp 4=essntl 
1-4 L1.7 


9=miss 
Fl.O 


v8 


8 


cZac8 


some to do 


l^notimp 2=sominip 3«imp 4:£essntl 
1-4 L1.8 


9= miss 
Fl.O 


v9 


9 


c2ac9 


money 


l=notiinp 2=sominip 3«imp 4=essntl 
1-4 L1.9 


9= miss 
Fl.O 


vlO 


10 


c2aclO 


success career 


l=:notimp 2ssomunp 3=imp 4=essntl 
1-4 Ll.lO 


9= miss 
FLO 


vll 


11 


c2.acll 


knowledge 


l=notimp 2=soTnimp 3=imp 4=essnU 
1-4 Ll.ll 


9=miss 
Fl.O 


vl2 


12 


c2acl2 


interesting things 


l=notimp 2=soTnimp 3=imp 4=essntl 
1-4 L1.12 


9=miss 
Fl.O 


vl3 


13 


c2acl3 


grad/ prof school 


1-notimp 2=somimp 3=imp 4=essntl 
1-4 L1.13 


9= miss 
Fl.O 


vl4 


14 


c2acl4 


family expects 


l=notump 2=somiinp 3=*imp 4=essntl 
1-4 LI. 14 


9= miss 
Fl.O 


vl5 


15 


cZaclS 


be with friends 


l=notiinp 2=5omimp 3=imp 4=«ssntl 
1-4 L1.15 


9= miss 
Fl.O 


vl6 


16 


cZacl6 


citizen 


l=notimp 2=somimp 3=imp 4sessntl 
1-4 L1.16 


9= miss 
Fl.O 


vl7 


17 


c2acl7 


creative 


Isnotimp 2=sonuTnp 3=imp 4=essnU 
1-4 L1.17 


9=mis5 
Fl.O 


vl8 


18 


c2acl8 


serve society 


Isnotimp 2=somiinp Sssimp 4=essnU 
1-4 L1.18 


9= miss 
Fl.O 


vl9 


19 


c2acl9 


social position 


l=notimp 2=somimp Saiimp 4=essnU 
1-4 L1.19 


9= miss 
Fl.O 


v20 


20 


c2.ac20 




l=notimp 2=somimp 3=imp 4=essntl 
1-4 L1.20 


9= miss 
Fl.O 



l=notimp 2=somimp 3=imp 4=essnU 9=miss 
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Ubel Permitted Coluiin 

Var. No. Item No. Name Value LabeU Value* Number Forai 

21 cZac21 1-4 L1.21 Fl.O 

l=notiinp 2ssomimp 3*imp 4sessntl 9=miss 
v22 22 c2.ac22 1-4 U.22 Fl.O 

l=notimp 2»somiinp 3-imp 4i<ssntJ 9=miss 
v23 23 clac23 1^ LI 23 Fl.O 

l^notimp 2Msomimp 3«imp 4>es5ntl 9=miss 
^24 24 c2.ac24 1-4 L1.24 Fl.O 

l»notimp 2«somimp 3«imp 4>^ntl 9«miss 
v25 25 c2.ac25 1-4 LI 25 Fl.O 

Isnotimp 2ssomiinp 3simp 43<ssntl 9=miss 

GOALS IN ATTENDING COLLEGE (continued) 

v26 1 c2.c»l world better 1-4 L1.26 Fl O 

l=not 2ssinwhat 3=quite 4=very 9=:miss 

2 c2.co2 think effectively 1-4 L1.27 Fl.O 

l=not 2=smwhat 3=quite 4=very 9=miss 

3 c2.co3 achieve objectives 1-4 L1.28 Fl.O 

l=not 2=sinwhat S^quite 4«very 9=«miss 
^29 4 c2.co4 vocational goals 1-4 L1.29 Fl.O 

^ l=not 2=smwhat 3squite 4»very 9=miss 

5 c2.co5 personally enrich 1-4 L1.30 Fl.O 

l=not 2ssmwhat 3=quite 4«very 9=miss 
v31 6 c2.co6 great ideas 1-4 L1.31 Fl.O 

l=not 2=smwhat 3Bquite 4=very 9=mi5S 
7 c2.co7 clarify values 1-4 L1.32 Fl.O 

l=not 2=smwhat 3=quite 4«vcry 9=mis5 

GOALS IN TAiONG THIS COURSE 

^^•^ c2.field course considered 0001-9999 Ll.33-36 F4.0 

use HEGIS codes or see attached list 

v34 c2.numb course number 001-998 LI .37-39 F3.0 

999=mi5s 

c2.reasl required 0-1 L1.40 Fl.O 

0=no check 1 -check 

V36 c2.reas2 fit 0-1 L1.41 Fl.O 

^- 0=no check l=check 

v^/ c2.reas3 best 0-1 L1.42 Fl.O 

0=no check 1 =check 

^■^^ ^ clgcl record of achieve 1-4 LI. 43 Fl.O 

-Q l=notimp 2=somimp 3=!iiT>p 4=-€SsnU 9=miss 

2 c2.gc2 new v^ays of seeing 1-4 LI. 44 Fl.O 

l=notiinp 2=somimp 3--iinp 4=essntl 9=miss 
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Ubel 


Permitted Cohunn 




Var. No. 


Item No. 


Name 


Value Labels Values Number 


Fonn 


v40 


3 


c2gc3 


learnings sake 1-4 LI. 45 


Fl.O 








Isnotimp 2«somimp 3simp 4=essntl 9=:mi$$ 


Fl.O 


v41 


4 


cZcc4 


weigh alternatives 1-4 LI. 46 








l»^notimp 2ssomimp 3«imp 4aessntl 9ttmis5 


Fl.O 


v42 


5 


c2.gc5 


ideas fit together 1-4 L1.47 








1»notimp 2«somiinp 3simp 4«e55nU 9«n^ss 


Fl.O 


v43 


6 


c2.gc6 


imp study skills 1-4 L1.48 








Isnotimp 2«soinunp 3«imp 4sessnd 9xituss 




v44 


7 


c2.gc7 


diff kinds people 1-4 LI. 49 


Fl.O 








Isnotimp 2»$omifnp 3simp 4ses$nd 93=iniss 


Fl.O 


v45 


8 


c2.gc8 


broad principles 1-4 L1.50 








l^fenotiinp 2«soiramp 3»imp 4sessntl 9»Emiss 




v46 


9 


cZgc9 


structure knowledge 1-4 LI .51 


Fl.O 








Isnotimp 2ssomimp 3^imp 4sessntl 9=nrus$ 




v47 


10 


cZgclO 


reasoning ability 1-4 LI. 52 


Fl.O 








Isnotiinp 2ssomimp 3=iinp 4se5sntl 93miss 




v48 


11 


cZgcll 


scholar gain knowl 1-4 LI. 53 


Fl.O 






l«notimp 2ssomimp 3*imp 43=essnU 9=miss 




v49 


12 


c2.gcl2 


life of service 1-4 L1.54 


Fl.O 








l=notimp 2=somiinp 3«inip 4=essnU 9=miss 




v50 


13 


c2.gcl3 


friendships 1-4 LI. 55 


Fl.O 


v5l 






1=notimp 2=somimp 3^imp 4=essntl 9=miss 

■ si 




14 


cZgcl4 


philosophies /cultures 1-4 L1.56 


Fl.O 


v52 






Isnotimp 2ssomimp Sssimp 4=essntl 9=niiss 




15 


c2.gcl5 


sodal skills 1^ L1.57 


Fl.O 








l=notimp 2=somimp 3=imp 4^essntl 9=nniss 




v53 


16 


c2.gcl6 


work in group 1-4 LI. 58 


Fl.O 


v54 






1-notimp 2=somimp 3=iinp 43£essntl 9=miss 




17 


cZgcl7 


discuss issues 1-4 LI. 59 


Fl.O 


v55 






Isnotimp 2=somimp 3=imp 4=es5ntl 9=mi5s 

1 If 




18 


c2.gcl8 


broader vision 1-4 L1.60 


Fl.O 


v56 






l=notimp 2=somimp 3=inip 4=€SsnU 9=miss 




19 


c2.gcl9 


organize thoughts 1-4 LI. 61 


Fl.O 


v57 






l=notimp 2=somimp 3=imp 4=essntl 9=:miss 




20 


c2.gc20 


personal indep>end 1-4 LI. 62 


Fl.O 


v58 






1=notimp 2=sorrump 3=imp 4=essnU 9=miss 




21 


c2.gc21 


learn daily skills 1-4 L1.63 


Fl.O 


v59 






l=snotimp 2=sonrump 3*inip 4=«ssntl 9=miss 




22 


c2.gc22 


listen effectively 1-4 LI. 64 


Fl.O 


v60 






l^notiiTip 2=somimp 3«:imp 4=essntl 9=miss 

f f r 




23 


c2.gc23 


adapt with changes 1-4 L1.65 


Fl.U 


v61 


24 




l=notimp 2=somimp 3=imp 4=essntl 9=nniss 




c2gc24 


respect sensitivity 1-4 L1.66 


Fl.O 


v62 






l=notimp 2=somimp 3=imp 4=essntl 9=!miss 




25 


c2.gc25 


improve writmp 1-4 L1.67 


Fl.O 



l=notimp 2=somimp 3=imp 4=essntl 9=mi&s 
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Var. No. 


Item No. 


Ubel 
Name 


v63 


26 


c2.gc26 


v64 


27 


cZgc27 


v65 


28 


c2,gc28 


v66 


29 


c2.gc29 


v67 


30 


c2.gc30 


v68 


31 


cZgai 


v69 


32 


c2.gc32 


v70 


33 


cZgc33 


v71 


34 


c2.gc34 


\71 


35 


c2.gc35 


v73 


36 


c2.gc36 


v74 


37 


c2.gc37 


v75 


38 


c2.gc38 


v76 


39 


c2.gc39 


v77 


40 


cZgc40 


v78 


41 


c2.gc41 


v79 


42 


cZgc42 


v80 


43 


c2.gc43 


v81 


44 


cZgc44 


v82 


45 


c2.gc45 


v83 


46 




v84 


47 


Clgc47 


v85 


48 


c2.gc48 



Value Labels 



Permitted 
Values 



informed dtizen 1-4 

l»notimp 2>somimp 3«imp 
philosophy of life l4 

Isnotimp 2ssoinimp 3»imp 
understand events 1-4 

l^notimp 2«somiinp 3*imp 
how things change 1-4 

1'notimp 2>sonuinp 3«innp 
see relationships 1-4 

1'notimp 2acsomiix^ 3«imp 
draw conclusions 1-4 

l^notimp 2«sominip 3«imp 
apprec indiv action 1-4 

l«notunp 2KSomimp 3«imp 
apply FN A to life 1-4 

l=notimp 2BSOiTump 3»imp 
human cope w/nature 1-4 

Isnotimp 2KSomimp 3=imp 
become broadminded 1-4 

Isnotimp 2zsomimp 3=iiTip 
question experts 1-4 

Isnotixnp 2^somimp 3=imp 
understand world 1-4 

Isnotimp 2=soinimp 3«imp 
ethical and moral 1-4 

Isnotimp 2=sonump 3«inip 
predict events 1-4 

l=notiinp 2=somimp 3=imp 
research investigate 1-4 

lanotiinp 2=somimp 3=iinp 
self confidence 1-4 

Isnotimp 2«somimp 3=imp 
imagination 1-4 

Iwnotiinp 2ssomimp 3=imp 
self evaluation 1-4 

l*notimp 2=somimp 3=imp 
he!p others 1-4 

l=notimp 2=somiinp 35=imp 
current issues 1-4 

Isnotiinp 2=somimp 3=unp 
specific facts 1-4 

Isnotimp 2=somimp 3=imp 
stimulate learning 1-4 

l=notiiT»p 2=somimp 3=iinp 
work for causes 1-4 

l=notiinp 2=somimp 3=iinp 



Column 

Numbo- Fonn 

L1.68 Fl.O 
iaessntl 9sTniss 

LI. 69 Fl.O 
4=essntl 9Bmiss 

L1.70 Fl.O 
4«essntl 9»miss 

L1.71 Fl.O 
4=essntl 93:miss 

L1.72 Fl.O 
4=es$ntl 9«miss 

L1.73 Fl.O 
4»€ssntl 9= miss 

L1.74 Fl.O 
4aessntl 9=miss 

L1.75 Fl.O 
4se5sntl 9smiss 

L1.76 Fl.O 
4=essntl 9=miss 

U.77 Fl.O 
4sessntl 9=miss 

L1.78 Fl.O 
43EessntI 9amiss 

L1.79 Fl.O 
4aes$ntl 9amiss 

L1.80 Fl.O 
4«es$ntl 9=miss 

L2.1 Fl.O 
4=essntl 9=miss 

L2.2 Fl.O 
4Bessntl 9=miss 

L2.3 Fl.O 
4=essntl 9=:miss 

LZ4 Fl.O 
4=essntl 9=miss 

LZ5 Fl.O 
4=essntl 9=n\iss 

LZ6 Fl.O 
45S€ssntl 9=miss 

L2.7 Fl.O 
4«essnU 9s=itu5S 

L2.8 Fl.O 
4=:essntl 9=miss 

L2.9 Fl.O 
4=essntl 9=miss 

L2.10 Fl.O 
4=essntl 9=mis5 
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Var. No. 


Item No. 


Label 
Name 


v86 


49 


clgc49 


v87 


50 


cZgcSO 


v88 


51 


dgcSl 


v89 


52 


cZgc52 


v90 


53 


cZgc53 


v91 


54 


Clgc54 


v92 


55 


cZgc55 


v93 


56 


cZgc56 


v94 


57 


c2.gc57 


v95 


58 


cZgc58 


v96 


59 


cZgc59 


v97 


60 


c2.gc60 


v98 


61 


c2.gc61 


v99 


62 


c2.gc62 


vlOO 


63 


c2.gc63 


vlOl 


64 


c2.gc64 


vl02 


65 


c?„gc65 


vl03 


66 


c2.go66 


vl04 


67 


c2gc67 


vl05 


68 


clgc:68 


vlOb 


69 


c2.gc69 


vl07 


70 


c2gc70 


vl08 


71 


clgc71 



Value UbeU 



Permitted 
Valuet 



Column 
Number 



social status 

l>notiinp 
perform credibly 
l«notimp 
accept challenges 
l«notimp 



Fonn 

effective decisions 1-4 L2.11 Fl.O 

1>notimp 2>somimp 3simp 4Bessntl 9smis$ 
debate issues 1-4 LZ12 Fl.O 

l«notimp 2«$oiTump 3«imp 4aessntl 9=mi$s 
gain information 1-4 L2.13 Fl.O 

Isnodmp 2ssomiinp 3>iinp 4«e5sntl 9«ituss 
interpret evidence 1-4 L2.14 Fl.O 

l»notimp 2>soiniinp 3>imp 4«essntl 9smiss 
complexity of world 1-4 L2.15 Fl.O 

l-notimp 2ssomiinp 3«iinp 4Bessntl 9smiss 

1-4 L2.16 Fl.O 

2«somiinp 3-iinp 4»essntl 9>miss 

1-4 L2.17 Fl.O 

2«soiTunnp 3«imp 4>essntl 9smiss 

1-4 L2.18 Fl.O 

2aKSominnp 3>imp 4sessntl 9wmiss 
prof or grad school 1-4 L2.19 Fl.O 

l«notimp 2ssomimp 3simp 4=e5sntl 9«:miss 
gain career info 1-4 L2.20 Fl.O 

Isnotimp 2«soiTuinp 3=in\p 43scssntl 9=miss 
solve problems 1-4 L2.21 Fl.O 

l=notimp 2ssomiinp 3=imp 4=essntl 9=miss 
global perspective 1-4 L2.22 Fl.O 

Ixnotimp 2=soiTump 3«imp 4>essntl 9«miss 
skills/abilities 1-4 L2.23 Fl.O 

Isnotimp 2=csomiinp 3simp 4sessntl 9smiss 
reading skills 1-4 L2.24 Fl.O 

l=notiinp 2=somimp 3=imp 4sessntl 9=miss 
electronic skills 1-4 L2.25 Fl.O 

l=notimp 2=somimp 3=imp 4=essnU 9=miss 
consumer 1-4 L2.26 Fl.O 

l=notiinp 2=ssomimp 3=imp 4=essntl 9=miss 
creative talents 1-4 LZ27 Fl.O 

Isnotimp 2=somimp 3=imp 4=essntl 9=miss 
works of art 1-4 L128 Fl.O 

Isnotimp 2=soinimp 3=imp 4sces$ntl 9smiss 
closer relationships 1-4 L2.29 Fl.O 

lenotiinp 2asomimp S^iirip 4aessnU 9Bmiss 
secure world peace 1-4 LZ30 Fl.O 

iBnotimp 2ssoTnimp 3=imp 4sessnU 9=miss 
causes of war/p?eace 1-4 L131 Fl.O 

l=notimp 2=somimp 3»imp 43essntl 9«miss 
unsolved questions 1-4 LZ32 Fl.O 

l=notimp 2=somimp 3=imp 4=essntl 9=miss 
scientific principles 1-4 L2.33 Fl.O 

l=notimp 2=somimp 3=imp 4=essnU 9^miss 
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Var. No, 


Item No. 


Ubel 
Name 


Fennitted Column 
Value Labels Values Number 




vl09 


72 






Fi n 
r 1 .u 


vllO 


73 




Isnotimp 2sKSonrump 3»iinp 4sessntl 9«miss 

ilaVc lull l_fZ. jj 


171 A 

r i.u 


vlll 


74 


• 

c2.cc74 


l»notimp 2ssomiinp 3«iinp 4^«essntl 9*miss 


r 1 .u 


vlU 


75 


c2Lgc75 


l«notimp 2»somimp 3>imp 4>essntt 9snru.5 
lpi<iiirp intprPC^Q 1-A T 0 'XT 


PI n 


vll3 


76 


c2,ec76 


l^notimp 2ssoimmp 3«imp 4^«es5ntl 9=miss 
ffPitHpr/rarp Prtiiihv 1-4 T 9 'VI 


Fi n 


vll4 


77 


cZcc77 


l=notiinp 2ssonuinp B^imp 4=essntl 9=miss 

pninv film 1^ T 0 'XQ 
11 ill I X^i L<X- J7 


PI n 


vll5 


78 


r? arTR 


l^notimp 2Ksomiinp 3«iinp 4sessntl 9^miss 
niirnprir*al H^f^ 1^ T 0 An 




vll6 


79 




Isnotimp 2=somimp 3=inip 43=essnU 9=miss 

cUUdUC WUlK 1*^ Lj/_ *tl 


171 n 

r i.u 


vn7 


80 


cZecSO 


l=notimp 2=somimp 3=imp 4^=essntl 9=miss 

1 1 ixii lai I w 11 ax X |^^,*xy 


r I.U 


vll8 


81 


c2.gc81 


l5*notiinp 2^$omimp 3=»imp 4=essnt] 9=miss 
ronfarh; fnr fiihirp 1^ T '5 


PI n 


vll9 


82 


c2.ec82 


l=notiinp 2=somimp 3=iinp 43=cssnU 9=miss 
intpmatl harmnnv 1-4 i o aa 


PI n 


vl20 


83 


c2.ec83 


l^notimp 2==somimp 3-imp 4=essntl 9=miss 
DPrsuaHp nthpr*; 1-4 T 9 


PI n 
r 1 u 


vl21 


84 


c2.ec84 


l=notimp 2=somimp Sssimp 4sessnd 9=miss 
snpakiTiQ AhiliHpQ 1-4 T 0 AA 


171 n 


vl22 


85 


cZgc85 


l^notimp 25Somimp 3=?imp 4^==es5ntl 9^iniss 
librArv fAriHHp^ 1-4 T 9 47 

lAi^yicu y idL-XXiiico X^t 


T71 n 


vl23 


86 


c2.gc86 


l^notimp 2=somimp 3=iinp 4^?essnti 9=miss 
hanrilp Qhrp^^ 1-4 T 0 aq 


171 n 


vl24 


87 


c2.gc87 


l»notimp 2=5omimp 3=imp 4j=essntl 9-miss 
pynprt in fiplH 1*4 TO AO 

^^L/d i 1X1 lld|4 X^^ \ 


171 n 
r i .U 


vl25 


88 


c2.gc88 


Ivnotimp 2ssomimp 3=imp 4sessntl 9=miss 
investigate unknown 1-4 1 2-Sfl 




vl26 


89 


c2ec89 


l=notiiT>p 2-soTninnp 3=imp 42sessntl 9=miss 
Standards behavior 1-4 T 0 


PI n 
r 1 .u 


vl27 


90 


cZgc90 


l=notiinp 2-somimp 3=imp 4^essntl 9=iniis5 
ron<»PO tprhnnlnov 1-4 TO 


Pi n 
r 1 .U 


vl28 


91 


cZgc91 


l=notimp 2=somimp 3=iinp 4sEessntl 9=miss 

ahlllfv limif;ifir\nc 1 _A T O c^*!! 

ci^'llliy Xlllll 1411\JIU> l^t 1 y ^ ^ 


171 f\ 

r I.U 


vl29 


92 


c2.ec92 


l=notimp 2»somimp 3«imp 4=es$ntl 9*niiss 
awarp pnviromnpnf 1-4 T 0 OA 


171 n 
r 1 ,U 


vl30 


93 


c2.gc93 


l=notiinp 2=somimp 3^imp 4=^essntl 9ssmi&s 
succeed in business 1-4 LZ55 


Fl.O 


vl31 


94 


c2.gc94 


l=notimp 2=somimp 3== imp 4=e5snU 9=miss 
leadership ability 1*4 LZ56 


Fl.O 



l=notimp 2=sorTump 3=imp 4=€ssnU 9=miss 
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Ubel 


Permitted Cohurai 




Var. No. 


Item No. 


Name 


Value Labels Values Number 


Fonn 


vl32 


95 


c2.gc95 


decision responsibility 1*4 LZ57 


Fl.O 


vl33 


% 




l»notiiTtp 2>sonruinp 3»iinp 4«essntl 93:nruss 




c2,gc96 


culture developed 1-4 L2.58 


Fl.O 


vl34 


97 




iBfiotiinD 2*soinimD 3«tmD 4*essntl Qxini&s 




cZgc97 


learn about science 1-4 L2.59 


Fl.O 


vl35 


98 




l*notiinp 2*soinunp Sximp 4a>essnd 9'nrus$ 




c2.gc98 


people govern 1-4 L2.60 


Fl.O 


vl36 


99 




1«notimp 2«soiniinp 3«imp 4»cssntl 9«miss 




c2.gc99 


happy parson 1-4 L161 


Fl.O 


vl37 


100 




l^notiinp 2»somiinp 3»imp 4ai€ssnU 9«mi&s 




c2.gcl00 


work philosophy 1-4 LZ62 


Fl.O 


vl38 


101 




1«notijpp 2ssoiniinp 3«iinp ^s^essntl 9smiss 




c2.gcl01 


science affects life 1-4 L163 


Fl.O 


vl39 


102 




l^notiinp 2ssomimp 3<Eimp 4=essntl S^miss 




c2.gcl02 


technical report 1-4 LZ64 


Fl.O 


vUO 


103 




Isnotimp 2ssoiTump 3=Eiiiip 4BossnU 9smiss 




c2.gcl03 


approp career 1-4 L165 


Fl.O 


vl41 


104 




IsnotiitiD 2ssoniimD 3=imD 4sessntl 9^nii^ 




c2.gcl04 


math skills 1-4 LZ66 


Fl.O 


vl42 


105 




l=notimp 2=soiTump 3=imp 4sessntl 9snruss 




c2.gcl05 


acquire power 1-4 L167 


Fl.O 


vl43 


106 




Isnotimp 2=sonrump 3^imp 4sessntl 9smiss 




d2.gcl06 


explore ideas 1-4 L2.68 


Fl.O 


vl44 


107 




1«notimp 23somimp 3s imp 4=essntl 9^miss 




c2.gcl07 


overcome hesitancy 1-4 L169 


Fl.O 


vl45 


108 




1=notimp 2ssomimp 3=^imp 4=essnU 9=nii&s 




c2.gcl08 


understand interests 1-4 L170 


Fl.O 


vl46 


109 




1=notimp 2^somimp 3^imp 4==essnU 9smiss 




c2.gcl09 


improve conf in math 1-4 LZ71 


Fl.O 


vl47 


no 




l^notimp 2ssomimp 3=imp 4sessntl 9=miss 




c2.gcllO 


enjoy music 1-4 L2.72 


Fl.O 


vl48 


111 




1-notimp 2ssofTunip 3siiTip 4sessntl 9vmiss 




c2.gclll 


1-4 LZ73 


Fl.O 


vl49 


112 




l^notimp 2=&omiiiip 3^imp 4=cssntl 9=itus5 




c2.gcll2 


1-4 LZ74 


Fl.O 


vl50 


113 




l=notimp 2=soiTump 3=imp 4=essntl 9=miss 




c2.gcll3 


1-4 L2.75 


Fl.O 


vl51 


114 




l=notimp 2=$omimp 3sinip 43€SsnU 9=rruss 




c2.gcll4 


1-4 L276 


Fl.O 


vl52 


115 




1-notimp 2=ssomimD 3=imD 4=essntl 9^miss 




c2.gcll5 


1-4 L2.77 


Fl.O 


vl53 


116 




l=notimp 2=somimp 3=imp 4=essntl 9=miss 




c2.gcll6 


1-4 U.78 


Fl.O 


vl54 


117 




l=notimp 2=somimp 3= imp 4=essntl 9=:miss 




c2.gcll7 


1-4 L279 


Fl.O 








l=notimp 2=somimp 3=:imp 4=cssntl 9=miss 
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Var. No, Item No. 



vl55 
vl56 
vl57 
vl58 
vl59 
vl60 
vl61 
vl62 
vl63 
vl64 
vl65 
vl66 
vl67 



118 
119 
120 
121 
122 
123 
124 
125 
126 
127 
128 
129 
130 



Label Permitted Column 

Name VaJue Labels Values Number Foim 

c2.gcll8 1-4 L280 Fl.O 

1>notimp 2-somimp 3«imp i^^essntl 9«miss 
c2.gcll9 M L3.1 Fl.O 

l»notinip 2>somimp 3«imp 4««ssntl 9«miss 
c2.gcl23 1-4 L3.2 Fl.O 

l>notimp 2«$omimp 3«imp it-essntl 9>tmiss 
c2.gcl21 1-4 U.3 Fl.O 

l>notimp 2ssomiinp 3«unp 4«es5ntl 9>miss 
c2.gcl22 1-4 L3.4 Fl.O 

1=notimp 2«somimp 3«imp 4«essntl 9s:miss 
c2.gcl23 M U.5 Fl.O 

l^notimp 2«somiinp 3«imp 4sessnU 9»mi&s 
c2.gcl24 1-4 136 Fl.O 

Isnotiirtp 2BSomimp Saimp 4se5sntl ^xmiss 
c2.gcl25 1-4 L3.7 Fl.O 

l^notimp 2xsomimp 3s=imp 4se5sntl 9>:miss 
c2.gcl26 1-4 U.8 Fl.O 

l«notimp 2ssoiTump S^imp 43cessntl 9«miss 
c2.gcl27 1-4 U.9 Fl.O 

l=notimp 2ssomimp 3«imp 4sessntl 9«miss 
c2.gcl28 1-4 L3.10 Fl.O 

l«notimp 2=somimp 3=imp 4:=essntl ^amiss 
c2.gcl29 M L3.11 Fl.O 

l=notimp 2=somimp 3«imp 4=essntl 9«n>iss 
c2gcl30 1-4 L3.12 Fl.O 

l-notimp 2asomimp 3«imp 43ces$nU 9*miss 



STUDENT INFORMATION I 
vl68 
vl69 
vl70 
vl7l 
vl72 



vl73 
vl74 



1 


c2.num 


student number 


1-99999 


U.13-17 


F5.0 


2 


cZage 


age last January 


17-98 


L3.18-19 


F2.0 








99=miss 






3 


c2.sex 


gender 


1-2 


U.20 


Fl.O 








l=Male 2=FemaJe 


9«miss 




4 


c2.grad 


HS grad year 


10-98 


U.21-22 


F2.0 




c2.major 




99=miss 






5 


major 


0001-9999 


U.23-26 


F4.0 




use HEGIS or IPEDS major codes or refer to attached list 




6 


c2.cert 


certain of major 


1-4 


L3.27 


Fl.O 



l=«xtrem 2«quite 3»somwht 4=not 9^miss 
c2.high highest degree 00-10 L3.28-29 F2.0 

01=voc.ct. 02.AA Q3-BA/BS 04=MA/MS 
05=P/LLB 06«MD/DDS 07*PhDetc 
98^know 99=miss 
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Label Permitted Cohunn 

Var. No. Item No. Name Value LabeU Values Number Form 

vl75 8 cZocc expected occupation 00-98 13.30-31 F2.0 

see attached list of occupations 

99" missing 

vl76 9 c2.occt certain of occuptn 1-4 13.32 Fl.O 

laextrem 2>quite 3>sinwhat 4'not 9nmiss 

vl77 10 dprep prep for coUege 1-4 L3.33 Fl.O 

l<^trem 2»quile d^smwhat 4«not 9smiss 

vl78 11 dcrse courses this term 1-8 13.34 Fl.O 

9Binisa 

vl79 12 c2.mjpln major plan 1-5 U.35 Fl.O 

l^none 2Bdisc 3«nwplan 4«newmaj Sesame 9«miss 

vl80 13 cZcrpIn career plan 1-5 13.36 Fl.O 

l=none 2ndisc Ssnwplan 4«newma| 5«saine 9smis5 

vl81 14 c2.stul 1-6 13.37 Fl.O 

vl82 15 c2.stu2 1-6 U.38 Fi.O 

vl83 16 c2.stu3 1-6 1339 Fl.O 

vl84 17 c2.stu4 I__ 1-6 L3.40 Fl.O 

vl85 18 c2.stu5 1-6 13.41 Fl.O 

vl86 19 cZstu6 1-6 U.42 Fl.O 

vl87 20 c2.stu7 1-6 13.43 Fl.O 

vl88 21 c2.stu8 1-6 13.44 Fl.O 

vl89 22 c2.stu9 Z 1-6 13.45 Fl.O 

vl90 23 c2.stul0 1-6 13.46 Fl.O 

vl91 24 c2.stull 1-6 13.47 Fl.O 

vl92 25 c2.stul2 __I I 1-6 13.48 Fl.O 

vl93 26 c2.stul3 I 1-6 13.49 Fl.O 

vl94 27 c2.stul4 ~_ 1-6 13.50 Fl.O 

vl95 28 c2.stul5 __I 1-6 13.51 Fl.O 

EXPECTATIONS/STUDY SKILLS IN THIS COURSE 

vl96 1 c2.essl consequences fail 1-4 13.52 Fl.O 

l=not 2=smwhat 3=quite 4«very 9=miss 
vl97 2 c2.ess2 important points 1-4 13.53 Fl.O 

l=not 2»smwhat 3squite 4=very 9=miss 
vl98 3 c2.ess3 clarify concepts 1-4 13.54 Fl.O 

l=not 2=smwhat 3=quite 4=ivery 9=:miss 
vl99 4 c2.ess4 items cant answer 1-4 13.55 Fl.O 

l=not 2ssmwhat 3squite 4«very 9=mi55 
v200 5 c2.ess5 skim material M 13.56 Fl.O 

l=not 2-smwhat 3=quite 4»very 9=miss 
v201 6 c2.ess6 study/integ exams 1-4 L3.57 Fl.O 

l=not 2=smwhat 3=quite 4=very 9=miss 
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Var. No. 


Item No. 


Ubei 
Name 


v202 


7 


c2.ess7 


v203 


8 


c2.ess8 


v204 


9 


c2.ess9 


v205 


10 


c2.esslO 


v206 


11 


c2.essll 


v207 


12 


c2.essl2 


v208 


13 


c2.essl3 


v209 


14 


c2.essl4 


v210 


15 


c2.essl5 


1 1 


1 A 


c2.essl6 


v212 


17 


c2.essl7 


v213 


18 


c2.essl8 



Value tabels 



Pcnnitted 
Values 



relate readings 1-4 

Isnot 2«smwhat 
course material 1-4 

l>not 2ssmwhat 
expect good grades 1-4 

Isnot 2»sinwhat 
fit together 1-4 

Isnot 2»sinwhat 
basic concepts 1-4 

1'not 2>sinwhat 
expect success 1-4 

1>not 2«smwhat 
recall and relate 1-4 

l=not 2Bsmwhat 
dont get readings 1-4 

Isnot 2»smwhat 
prefer challenge 1-4 

l^not 2xsinwhat 
need encouragement 1-4 

l=not 2=$mwhat 
give Up easily 1-4 

l^not 2ssniwhat 
good grade I do 1-4 

l>not 2«smwhat 



Cohiam 

Number Fonn 

U.58 Fl.O 
3squite 4»very 9>smi&s 

U.59 Fl.O 
3>quite 4«vcry 9»:miss 

L3.60 FIO 
3squite 4«very 9»miss 

L3.61 Fl.O 
3>quite 4-very 9»miss 

L3.62 Fl.O 
3-quite 4»veTy 9»mi5S 

L3.63 Fl.O 
3squite 4»very 9«miss 

L3.64 Fl.O 
3squite 4»very 9=mi5S 

U.65 Fl.O 
3xquite 4««very 9«miss 

L3.66 Fl.O 
3=quite 4«very 9=miss 

L3.67 Fl.O 
3=quite 4«vcry 9=;miss 

U.68 Fl.O 
3>equite 4»very 9a=miss 

U.69 Fl.O 
3^uite 4«very 9«miM 



TYPES 


OF ACnVITIES PURSUED 


IN THIS COURSE 


v214 


1 


c2.tapl 


read book 1-4 L3.70 Fl.O 


v215 


2 


c2.tap2 


l=never 2=rare 3=smtiiiie 4=:oftcn 9=miss 
detailed notes 1-4 L3.71 Fl.O 


v216 


3 


c2.tap3 


l=never 2=rare 3=smtime 4»oftcn 9=miss 
enjoy course work 1-4 L3.72 Fl.O 


v217 


4 


c2.tap4 


l=never 2srare 3«sintime 4«often 9=mj55 
apply materials 1-4 L3.73 Fl.O 


v218 


5 


c2.tap5 


l=never 2aFare 3ssmtiine 4«often 9«miss 
discuss subject 1-4 13.74 Fl .0 


v219 


6 


c2.tap6 


l=never 2=rare 3asmtime 4«often 9=miiss 
time Studying 1-4 L3.75 Fl.O 


v220 


7 


c2.tap7 


l»never 2=rare 3«smtime 4«often 9«miss 
organize materials 1-4 L3.76 Fl.O 


v221 


8 


c2.tap8 


l=never 2=rare 3=STntime 4«often 9=miss 
memorize facts 1-4 L3.77 Fl.O 


v222 


9 


c2.tap9 


l=never 2=rare 3=smtime 4»often 9=mis5 
browse library 1-4 L3.78 Fl.O 


v223 


10 


c2.tapl0 


l=never 2=rare 3=smtime 4«K)ften 9=miss 
research project 1-4 U.79 Fl.O 

l=never 2=rare 3=smtime 4«oftcn 9*miss 
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Var. No. 


Item No. 


Label 
Name 


v224 


11 


c2.tapll 


v225 


12 


c2.tapl2 


v226 


13 


c2.tapl3 


vll7 


14 


c2.Upl4 


v228 


15 


c2.Upl5 


v229 


16 


c'>.tapl6 


v230 


17 


c2.Upl7 


v231 


18 


c2. tapis 


v232 


19 


c2.tapl9 


v233 


20 


c2.tap20 


v234 


21 


c2.tap21 


v235 


22 


c2.tap22 


STUDENT INFORMATION H 


v236 


1 


c2.empl 


v237 


2 


c2.study 


v?38 


3 


c2.1ive 


v239 


4 


cZsacad 


v240 


5 


c2.sanon 


v241 


6 


c2.drop 





Permitted 


Cohimn 




Valuf Labels 


Values 


Number 


rutui 




1-4 


L3.80 






1»:never 2srare 3ssmtime 4>often 


9«mis$ 


1 va wa aa a y/\fkA i i ^ 


1-4 


L4.1 


F1 n 




1 -never 2-rare 3«smtune 4«often 


9* miss 


studv four hours 


1-4 


U.2 


Fl 0 




1 "never 2»rare 3»smtiine 4«often 


9smiss 




1-4 


L4.3 






l«never 2«rare 3>smtiine 4«often 


9«ims 




1-4 


L4.4 


rl.U 




1 -never 2«rare 3-smtime 4>often 


9>«miss 




1-4 


L4.5 


rl.U 




1 -never 2«rare 3«smtime 4aoften 


9*miss 




1-4 


L4.6 






1 -never 2-rare 3«smtime 4«often 


9= miss 


outline notes 


1-4 


L4.7 






1 -never 2-Fare 3-smtime 4-often 


9*miss 


fivf* hour^ Hhr^rv 


1-4 


L4.8 


FT ft 




1 -never 2=rare S^csmtime 4-often 


9=Kmiss 


relate experience 


1-4 


L4.9 






1 -never 2-Fare 3-smtime 4-often 


9=miss 


achieve goals 


1-4 


U.10 


FLO 




1 -never 2«rare 3«smtime 4-often 


9«miss 


relate other courses 1-4 


L4.11 


Fl.O 




1 -never 2-rare 3-smtime 4-often 


9=miss 


hours employed 


00-98 


L4.12-13 


F9 ft 




99-nruss 






hours studying 


00-98 


L4.14-15 


rz.U 




99»fmiss 






walking distance 


1-2 


L4.16 


Fl.O 




Isyes 2=no 


9=miss 




satisfied academics 1-4 


U.17 


Fl.O 



l-very 2=quite 3a=smv^ht 4»not 9=misi 
satisfied nonacad 1-4 L4.18 Fl.O 

l-very 2=quite 3=sm*vht 4«not 9^miss 
think of drop out 1-4 L4.19 Fl.O 

l=never 2=seldom 3-oocass 4=freq 9=tniss 
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Label Permitted Cohinut 

Var. No. Item No. Name Value Labels Values Number Fonn 



GOALS IN ATTENDING COLLEGE 



vl 


1 


on.col 


v2 


2 


cm.co2 


v3 


3 


cm.co3 


v4 


4 


cin.co4 


v5 


5 


cm.coS 


v6 


6 


cm.co6 


v7 


7 


cin.co7 


GOALS IN TAKING MAJOR C 


v8 




cm.field 






use HEGIS 


v9 


1 


cm.gcl 


vlO 


2 


an.gc2 


vll 


3 


cm.gc3 


vl2 


4 


cm.gc4 


vl3 


5 


on.gcS 


vl4 


6 


cm.gc6 


vl5 


7 


C3n.gc7 


vl6 


8 


an.gc8 


vl7 


9 


cm.gc9 


vl8 


10 


cm.gclO 


vl9 


11 


cm.gcl 1 



world better 1-4 Ll.l Fl.O 

l»not 2«sinwhat 3a^juite 4«very 9«iruss 
think effectively 1-4 L1.2 Fl.O 

Isnot 2»smwhat 3»quite 4- very 9=misr 
achieve objectives 1-4 L1.3 Fl.O 

Isnot 2»smwhat 3=quite 4svery 9=:mtss 
vocational goals 1-4 LI. 4 Fl.O 

l=not 2acsmwhat 3=quite 4»very 9=miss 
personally enrich 1-4 L1.5 Fl.O 

l=not 2ssmwhat 3=quite 4svery 9=miss 
great ideas 1-4 L1.6 Fl.O 

l=not 2:ssmwhat 3«quite 4»very 9=miss 
clarify values 1-4 LI. 7 Fl.O 

l=not 2=5mwhat 3=^uite 4«very 9=miss 



major field 0001-9999 Ll.8-11 F4.0 

IPEDS major codes or refer to attached list 
record of achieve 1-4 LI. 12 Fl.O 

Isnotimp 2=somimp 3=imp 4=«55tl 9=miss 
new ways of seeing 1-4 L1.13 Fl .O 

l«notimp 23tsomimp 33:innp 43esstl 9=miss 
learnings sake 1-4 LI. 14 Fl.O 

l«notimp 23=somimp 3«imp 4»esstl 9*miss 
weigh alternatives 1-4 LI. 15 Fl.O 

Isnotimp 2=soinimp 3«imp 4ses5tl 9s!miss 
ideas fit together 1-4 LI. 16 Fl.O 

l=notimp 2=soinimp 3=imp 4=esstl 9=miss 
imp study skills 1-4 L1.17 Fl.O 

lanotimp 2=somimp 3=imp 4=es5tl 9=miss 
diff kinds people 1-4 LI. 18 Fl.O 

l»notimp 2ssomimp 3simp 4sesstl 9«miss 
broad principles 1-4 LI. 19 Fl.O 

l=notimp 2=soinimp 3=imp 4=esstl 9=mis5 
Structure knowledge 1-4 L1.20 Fl.O 

Isnotimp 2aesotnimp 3simp 43:ressU 9«miss 
reasoning ability 1-4 L1.21 Fl.O 

l=notimp 2=somimp 3=imp 4=csstl 9=miss 
scholar gain knowl 1-4 L1.22 Fl.O 

l=notimp 2=somimp 3=imp 4s=esstl 9=miss 
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Var. No. 


Item No. 


Ubcl 
Name 


v20 


12 


cm.gcl2 


v21 


13 


cm.gcl3 


v22 


14 


an.gcl4 


v23 


15 


cm.gclS 


v24 


16 


an.gcl6 


v25 


17 


cm.gcl7 


v26 


18 


cm.gclS 


\27 


19 


cm.gcl9 


v28 


20 


cin.gc20 


v29 


21 


cm.gc21 


v30 


22 


cin.ii!c22 


v31 


23 


cm.gc23 


v32 


24 


an.gc24 


v33 


25 


cm.gc25 


v34 


26 


cm.gc26 


v35 


27 


cm.gc27 


v36 


28 


cin.gc28 


v37 


29 


cin.gc29 


v38 


30 


an.gc30 


v39 


31 


an.gc31 


v40 


32 


cm 


v41 


33 


cm.gc33 


v42 


34 


cm.gc34 



Value UbeU 



Fennitted 
Values 



Column 
Number 



life of service 1-4 

Ixnotimp 2«sonuinp 3>imp 
friendships 1-4 

l>notimp 2«somin^ 3«imp 
philosophies/cultures 1-4 

l.notiii^ 2«somijnp 3«iinp 
sodal skills 1-4 

1 -noting 2«somimp 3«iiT^ 
work in group 1-4 

l«notimp 2-BSomin^ Ssimp 
discuss issues 1-4 

I'notin^ 2'somiinp 3«unp 
broader vision 1-4 

l«notimp 2atsomiinp Ssimp 
organize thoughts 1-4 

l«notimp 2«soinimp 3siinp 
personal independ 1-4 

latnotimp 2=somimp 3«imp 
learn daily skills 1-4 

Isnotimp 2=soiniinp 3=imp 
listen effectively 1-4 

l«notimp 2«somimp 3«imp 
adapt with changes 1-4 

Isnotimp 2Ksomimp 3«imp 
resp ct sensitivity 1-4 

Isnotimp 2ssomiinp 3«iinp 
improve writing 1-4 

Isnotimp 2=son\imp Z^xmp 
informed citizen 1-4 

Isnotimp 2=somimp 3=imp 
philosophy of life \A 

Isnotimp 2=somimp 3«imp 
understand events 1-4 

latnotimp 2ssomimp 3=imp 
how things change 1-4 

Isnotimp 2Bsomimp 3s=imp 
see relationships 1-4 

l»notimp 2»somimp 3=imp 
draw conclusions 1-4 

Isnotimp 2>somiiTip 3»imp 
apprec indiv action 1-4 

Isnotimp 23Sonump Ss^imp 
apply FNA to life 1-4 

l=notimp 2=somimp S^imp 
human cope w/nature 1-4 

l=notimp 2asomimp 3=imp 



LI 
4«essU 
LI 
4ses$tl 
LI 
4«esstl 
LI 
4-c satl 
LI 
4sesstl 
LI 
4scsstl 
LI 

LI 

4=«:stl 
L! 
4=esstl 
LI 
4:=essU 
LI 
4«esstl 
LI 
4>esstl 
LI 
4-«sstl 
LI 
4«es$U 
LI. 
4=esstl 
LI. 
4=essU 
LI. 
4«esstl 
LI 
4=esstl 
LI 
4»essU 
LI 
4«essU 
LI 
4=esstl 
LI 
4s=essU 
LI, 
4sesstl 



.23 

9»miss 
.24 

9»miss 
.25 

9»miss 
.26 

9»miss 
.27 

9«miss 
.28 

9«miss 
.29 

9-miss 
.30 

9«mis5 
.31 

?*miss 
.32 

9=miss 
.33 

9" miss 
.34 

9>Bmiss 

.35 

9s miss 
.36 

9" miss 
.37 

9= miss 
.38 

9«miss 
.39 

9=nruss 
.40 

9»miss 
.41 

9= miss 
.42 

9»nMss 

,43 

9amiss 
.44 

9= miss 
45 

9= miss 



Fonn 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
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Ubel 


Pennittcd 


Cbhixnn 




Var. No. 


Item No. 


Name 


Value UbeU Values 


Number 


Fonn 


v43 


35 


C[n.gc35 




I 1 46 


Fl 0 

A 1 • V/ 


v44 




t ^m^Ull IL/ ^'cK/II Mil 11/ «7^11 1 IL/ 


AspccH QMii>icft 

1 _li_HI 7*IIU3a 




36 


cm t?c36 


n 11 PC f inn pynprtQ 1*4 


LI 47 


Fl 0 


v45 






l^lMh^UlllL/ ^^SMlllUllL' «/*tlIIL/ 






37 


cn\.gc37 


understaTLcl world 1-^ 


L1.48 


Fl.O 


v46 




IsnnHtirin 2xsnmiinn ^imn 


4seMiI 9»niiss 




38 


cm.ec38 


ethical and znorsd 1-4 


LI .49 


Fl.O 


v47 


39 






4sesstl 9»miss 




an.gc39 


Dredict events 1-^ 


LI .50 


Fl.O 


v48 






IsnotimD 2=soinimo 3=iiT\D 






40 


cm.gc40 


research investigate 1-4 


L1.51 


Fl.O 


v49 






I'll^Ulllw 4b '9wtl nil Iv ^*111IL/ 


dwf^^H mi OA 




41 




self confidence 1-4 


LI 52 


Fl 0 

A A • \/ 


v50 


42 




l^llwillllL/ ^~3V/tlillllL/ aJ^llllL/ 


••^ft_33U 7*11 1139 






imagination 1-4 


LI 53 

A^ A •^^Z 


Fl 0 

A A • \J 


v51 






1*1 Ul 1 \W * ^0\Jl 1 U 1 1 IL? */*l 1 1 IL/ 






43 


cm ffc43 


splf PVAliiAtinn 1-4 

h7\vll V ai wia La V/1 1 1 T 




Fl 0 

A 1 >\J 


v52 






IvnnHmn 2=^rniiiir> ^simn 

a ^1 iftp/ftiii iL/ ^ ^«9\/fta uai IL/ «pi— ^laiiL/ 






44 


cnt.gc44 


help others 1*4 


L1.55 


Fl.O 


v53 


45 




iBnotimD 2=somimD Ssimo 


4=essll 9smiss 
• w hi^j ftft ^^i******^ 




cm.gc45 


current issues 1^ 


L1.56 


Fl.O 


v54 






IsKfiotimD ^K^mimo 3ttimn 






46 


cni.gc46 


suecific facts 1-4 

Vb^^^^p^AA^k A«A^^ftt%^ A A 


LI 57 


Fl 0 

A A • V 


v55 


47 




1~notimn 2=snminin laimn 

a i^/ftAia 1^/ ^ ^^v^/aa oaa t^/ ^^aa a 


a — ^ta*9^a ✓"iiiA^^ 




cm.(ic47 


stimulate learning 1-4 

^ ft* ** * **A ft* ft%,* «V»ftAA A • AA ft Ik A ^» 


LI 58 


Fl 0 

A A • \J 


v56 






a'iivftAiaiL' ^"Sviauaiift/ k/— ^aiiiL/ 






48 


cm.gc48 


work for causes 1-4 

K/a A^ Ava ^ ftft ft4 J A « 


LI 59 


Fl 0 


v57 






a *i ift/ui a Kft/ A*'9%y/i i uii IL/ k/^ia a il/ 






49 


cin.gc49 


effective decisions 1-4 

^•AV*^fcbA w ftp* ftiAI^ WAiJAV/A ftt^ A M, 


LI 60 

1 * V^/ 


Fl 0 

A 1 - W 


v58 


50 




a *i ift./ftAia tu ^*^ft/ii aai 1 IL/ ^*iaaiL/ 


V — 'ftpijofti ^**iiaajo 




cm.gcSO 


debate issues 1-4 


L1.61 


Fl.O 


v59 


51 




lacnotimD 23E:&niT\imD 3»imT> 






on.gcSl 


gain information 1-4 


L1.62 


Fl.O 


v60 


52 




l=notimD 2=snmimn 3=imn 


4=psstl Q=mi^ 




cm.gc52 


interpret evidence 1-4 


LI 63 


Fl 0 

A A • \J 


v61 


53 




IsnotimD 2=^mimD 3asimD 

* ■ %4 ■ ■ > hiT h^^^ A A AA A A ft ^^/^ AAA* 


4scpssll Q^mifis 




cm.ec53 


complexity of world 1-4 


L1.64 


Fl.O 


v62 


54 




IsnotimD 2=snmimn Iximn 


4^p^<fttl Qis^rni^ftCk 

a \t430^J ^ 1 1 LI k9<9 




cm.ec54 

o 


social status 1-4 


L1.65 


Fl.O 


v63 


55 




I^II^LIIIIL/ 4&*— 9wlllllllL/ ^^llllL/ 






cm.gcSS 


Derform crediblv 1*4 


Ll 66 


Fl 0 

A lift/ 


v64 


56 




l=notimp 2=sswmimp 3=imp 


4^fiCSStl 9atmiss 




cm.gc56 


accept challenges 1-4 


L1.67 


Fl.O 


v65 


57 




lanotimp 2=somimp 3=imp 


43cesstl 9=miss 




an.gc57 


prof or grad school 1-4 


L1.68 


Fl.O 








l==notimp 22=somimp 3=imp 


4=esstl 9=miss 
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Var. No. 


Item No. 


Label 
Name 


v66 


58 


cm.gc58 


v67 


59 


cm.gc59 


v68 


60 


cm.gc60 


v69 


61 


cm.gc61 


v70 


62 


cm.gc62 


v71 


63 


cm.gc63 


v72 


64 


cm.gc64 


v73 


65 


cm.gc65 


v74 


66 


cm.gc66 


v75 


67 


cm.gc67 


v76 


68 


cm.gc68 


v77 


69 


an.gc69 


v78 


70 


cin.gc70 


v79 


71 


cin.gc71 


v80 


72 


cm.gc72 


v81 


73 


cm.gc73 


v82 


74 


cm.gc74 


v83 


75 


cm.gc75 


v84 


76 


cm.gc76 


v85 


77 


C3n.gc77 


v86 


78 


rm or'Jik 


v87 


79 


cm.gc79 


v88 


80 


on.gcSO 



Value LabeU 



Pennittcd 
Values 



gain career info 1-4 

l>notimp 2s«oinimp 3»imp 
solve problems 1-4 

l«notimp 2=sonuinp 3>in^ 
global perspective 1-4 

Isnotimp 2Esoiniinp 3«imp 
skills/abilities 1-4 

l^notimp 2ssomin\p 3«imp 
reading skills 1-4 

l**notiinp 2BSOinimp S'imp 
electronic skills 1-4 

l«notimp 2a>somiinp S^imp 
consumer 1-4 L1.75 

Knotimp 2ssomimp Zmmp 
creative talents 1-4 

l«notimp 2=somimp 3s=imp 
works of art 1-4 

1=notimp 2atsoiTump 3=imp 
closer relationships 1-4 

l-notimp 2=somimp 3asimp 
secure v^orld peace 1-4 

1=notimp 23Somimp 3=imp 
causes of war/peace 1-4 

l>notinip 2ssoinimp 3=imp 
unsolved questions 1-4 

Isnotimp 2asomimp 3=imp 
scientific principles 1-4 

l^notimp 2=somimp 3=imp 
sodal problems 1-4 

l=notimp 2=somimp 3=imp 
have fun 1-4 

l=notimp 2=somimp 3=imp 
job security 1-4 

l=notimp 2=somimp 3=imp 
leisure interests 1-4 

Isnodmp 2=somimp 3=imp 
gender/ race equity 1-4 

l=notimp 2=somimp 3=imp 
enjoy film 1-4 

Isnotimp 2=somimp 3=imp 
numerical data 1-4 

Issnodmp 2=somimp 3=imp 
artistic work 1-4 

l=notimp 2=somimp 3=imp 
human welfare 1-4 

l=notimp 2=somimp 3=imp 



Cohunn 

Number Foixn 

L1.69 Fl.O 
4=esstl 9=miss 

L1.70 Fl.O 
4sesstl 9smiss 

L1.71 Fl.O 
4«esstl 9siruss 

L1.72 Fl.O 
4se5sU 9»nuss 

U.73 Fl.O 
4se5stl 9'mis5 

U.74 1 1.0 

4>e5Stl 9-iTuss 

Fl.O 
4se5sU 9«miss 

L1.76 Fl.O 

4:::eSStl 9«ITUSS 

L1.77 Fl.O 
4=essU 9=miss 

L1.78 Fl.O 
45sessU 9«miss 

L1.79 Fl.O 
4=:es5d 9smiss 

L1.80 Fl.O 
4sesstl 9«miss 

LZl Fl.O 
4»esstl 9=nruss 

L2.2 Fl.O 
4=essU 9=miss 

L2.3 Fl.O 
4=€ssU 9=miss 

LZ4 Fl.O 
4=esstl 9=miss 

L15 Fl.O 
4=essU 9=mi5s 

L2.6 Fl.O 
4=essU 9=mis5 

1X7 Fl.O 
4»essd 9=miss 

L2.8 Fl.O 
4=:essd 9=iniss 

1X9 Fl.O 
4=essd 9«miss 

LZIO Fl.O 
4=essU 9=miss 

Llll Fl.O 
4=essU 9=nniss 
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Label 


PenniM#d C^ihiinn 




Var. No. 


Item No. 


Name 


Value Labels Values Number 


Farm 


v89 


81 




ronfnpfc ic\T fiiHir<3 l^^d. T 19 


Fl 0 

A A *\J 


v90 






iBnoQinp z^^somunp ,>«iinp 4^e>»u Tsmid^ 




82 


cm QcKy 


iilbCAAlCltl ilOAillViiy l^t 1 \i XtJ 


Fl 0 

A A • V/ 


v91 






1 ^•v%A44n%w% ^«»^^d£^I O^vv^iCc 

fnoainp z^Msomunp ^vunp ^^essu 7*ttuss 




83 


rm c?rJW 


n^rdi;iHA rifViPrc 1^4 T 9 14. 


Fl 0 

A A •V/ 


v92 






1vT%f^fivnT^ V«c/^wiin^n Xein^n A^^icc^i OviV^fCc 




84 


^11 !• I^VITV 


cfipaViricT ^hiliHpc 1«p4 T 9 1^ 

DL^cL^lill^ AL/lAl|iAC9 l^S L^^- As/ 


Fl 0 

A A m\J 


v93 






iKnoHmn 9^fi/^fT>inr^n ^iK\mn 4mrtf*<if!frt 0»7T^i<LC 




85 


rm <?c85 


librarv facilities 1-4 L2.16 


Fl 0 


v94 






1^n/^Hnnn ^sc/NtmiTrm ^KifY>n A«accI1 Osnnicc 

i^nuump 4^=2K/iriurip j»ijiip *r=c3ou y»iiu>^ 




86 


cm <Tr86 


handlp stTP<is 1-4 T 5_17 

llCUI^A^ 0%A^90 A^^ " -f - A/ 


Fl 0 


v95 


87 




fnOQITip Z^SOlTuirip ijvUTip 'ill r'i'i'U 7*iTu55 




nti orR7 


OYnprt in fiplr] 1^ T 7 Ifi 


Fl n 


v96 


88 




i^noQinp zssomimp ^^imp ^s^ssn T^miss 




cm t?c88 


in vpciH (7;) fp imWnnwti 1-4 T9 IQ 

AALVCSlAl^Cl LC^ lAALJ^A tV/ VY il A * rrf-- A 7 


Fl 0 

A A •w 


v97 


89 




l^notimp 2^somimp 3«imp 4=esstl 9»mis$ 






cfi»TiHr*rHc KoViaT/ir*r 1-4 T 0 70 


Fl 0 


v98 


90 




isnuomp zsMjrruiTip iirip 4— ^s»9U 7«ii 1139 




rm orQfl 


rr>n<;pn fprhnnlnorr 1*4 T 7 71 

\^\Jk l^^Tu ICL-I lA IwiU^ y A l^i^m X A 


Fl n 

F A > V/ 


v99 


91 




1=nrtHmrt 9=cQrkmimn ^simr^ 4:=^>ccf1 Qg niiQc 

l^llliUlllL/ 4U^9AJ11 UIl li^ *t*'*v«>9U 7^111199 




cm <jc91 


abilitv limitatinns 1-4 T 7 22 

<CiL/lAAiY lAAALAkGlLlVi/Al«9 A K ' ■£. ^ ii 


Fl 0 

A A *\J 


vlOO 


92 








an.gc92 


aware environment 1-4 L2.23 

M U* ^ ^ A ft T AA V/A lAA 1^ A ft % A X 11 ' ^ 


Fl 0 

A A ■ V/ 


vlOl 


93 




i^noump zs^omiinp j— iinp *i*C55u y^^nuss 




cm ffc93 


siirrppH in hij<iinp<*<i 1-4 T 2 24 


Fl 0 

A A .\J 


vl02 






i^noump z^somimp ^=imp 4^et5ii ysmiss 




94 


cm <?cS4 


Ipariprshin ahilifv 1^ T 2 2S 


Fl n 

F 1 . U 


vl03 


95 




IsnOuiTip Z^sSOmiiTip js^imp 4^€SSU T»mlSS 




rm crr^S 


riP/*ici<^ii iir^ilifrTT 1 —A T O Oil 
Llt^lslUXl aUIilly l_t£_ rfav* 


A 1 .u 


vl04 






iTiuump ^s^rnimp ^-»irnp *»»cs5U y^imss 




% 


cm.gc96 


culture develooed 1-4 L2-27 


Fl 0 

A A ■ W 


vl05 






1*1 lUUll IL/ ^^9Clll U1I1L7 J**^11I|L/ *t~^r3>Slll 7^1I1A3C> 




97 


cm.gc97 


learn about science 1-4 LZ28 


Fl.O 


vl06 


98 








cin.gc98 


DeoDle eovem 1-4 L2 29 


Fl 0 

A A • V/ 


vl07 


99 




i~iiuuiiip z=Mjiiuinp .3— 'iiTip 4--42>bu T^rrUdd 




rm 


har)r>v r>pr^r>n 1-4 T 2 'Vi 


Fl n 

F 1 ,U 


vl08 






isnoump Z^^SOmlmp 3=imp 4^€55u TsmiSS 




100 


cm cclOO 


work nhilo<;onhv 1-4 T 2 '^l 

vY V/1 XV L/A LLlv/«7V/L/A 1 y A^^ L,*^*%J A. 


Fl n 

F A -U 


vl09 






isnonmp z^somimp ^=imp ^^sgssu T*miss 




101 


cm cclOl 


science affprt^ life 1-4 12 "^2 


Fl 0 

F A •U 


vllO 






l^nobmp 2s:somimp 3=imp 4^=esstl 9»miss 




102 


cm.gcl02 


technical report 1-4 LZ33 


Fl.O 


vlll 


103 




l=notimp 2=somimp 3=imp 4^^essU 9amiss 




an. gel 03 


approp career 1-4 LZ34 


Fl.O 



l=notimp 2=somimp 3=imp 4=€&stl 9=miss 
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Var Nn 




V 1 


1U4 




1 oc 


V114 


106 


VI ID 


107 


VI Id 


10f> 


vn/ 


1 Art 

109 


V 1 lO 


1 1 n 
110 


v 1 iy 


111 
111 


VlZU 


112 


V IZl 


113 


If 1 


114 


If 1 01 
V 1 


115 




1 lii 
llo 


V 1 


117 
i 1/ 


V 1 zo 


1 1 Q 

1 lo 


If 1 07 
VIZ/ 


119 


If 1 OQ 
V IZo 


120 


If 1 OO 
V IZ7 


121 


vl "Xd 


1 00 
122 


V 1 ^ 1 


IZJ 


vl32 


124 


vl33 


125 


Vi34 


126 



I^bcl Permitted Cohunn 

Name Value Labels Values Number Form 

cm.gcl04 math skills 1-4 L235 Fl.O 

l«notimp 2ssomimp 3=imp 4se5stl 9smiss 

cm.gclOS acquire power 1-4 L2.36 Fl.O 

IsnotiiT^ 2aEsomimp 3simp 4«essU 9'miss 

cm.gcl06 explore ideas 1-4 L2.37 Fl.O 

l^notimp 2>somiinp 3«in^ 4>esstl 9«miss 

on.gclO? overcome hesitancy 1-4 L2.38 Fl.O 

l>notimp 2«somimp 3«imp 4«e5Stl 9>miss 

cm.gcl08 understand interests 1-4 L2.39 Fl.O 

Isnotimp 2«somimp 3»imp 4«ie5Stl 9smiss 

cm.gcl09 improve conf in math 1-4 L2.40 Fl.O 

1«notiinp 2KSomimp 3«imp 4>e5stl 9«iniss 

cm.gcllO enjoy music 1-4 L2.41 Fl.O 

l=notimp 2«somimp S^imp 4aee5StI 9«miss 

ongclll 1-4 LZ42 Fl.O 

Isnotimp 2=soinimp 3=imp 4=65511 9smiss 

cm.gcU2 M LZ43 Fl.O 

l=notiinp 2=sonrump 3=imp 4sesstl 9=mi5S 

an.gcll3 M LZ44 Fl.O 

l=notimp 2=somimp S^imp 4sesstl 9«mis5 

on.gclU 1^ L2.45 pi.o 

Isnotimp 2=somimp 3mmp 4sesstl 9>miss 
ongcllS 1-4 L2.46 Fl.O 

1-notimp 2ssomiinp 3simp 4=«sstl 9smiss 
cmgcll6 1-4 L2.47 Fl.O 

1-notimp 2=somimp 3=imp 4sesstl 9smiss 
an.gcll7 1^ LZ48 pi.O 

l=notimp 2=somimp 3=imp 4=esstl 9=miss 
cm.gcllS 1-4 L2.49 Fl.O 

l=:notimp 2=somimp 3-imp 4=esstl 9siniss 
angcll9 1-4 L2.50 Fl.O 

Isnotimp 2=somimp 3-imp 4=eMtI 9«miss 
cmgcl23 1-4 L2.51 Fl.O 

l=notimp 2=somimp 3*imp 4sesstl 9=mis5 
C^gcl21 1-4 LZ52 Fl.O 

l=notimp 2=somimp 3=imp 4«es5tl 9=miss 
a"gcl22 1-4 LZ53 Fl.O 

l=notimp 2=*somimp 3=imp 4sesstl 9»miss 
cmgcl23 1-4 LZ54 Fl.O 

l=notimp 2s$omimp 3=imp 4=esstl 9*miss 
cmgcl24 1^ L2.55 piO 

l=notimp 2=somimp 3=:imp 4=esstl 9=miss 
<^gcl75 M L2.56 Fl.O 

l=notimp 2=somimp 3=:imp 4ses5tl 9=miss 
cnx.gclie 1-4 L2.57 Fl.O 

l=notimp 2=^mimp 3=imp 4=€sstl 9=miss 
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Ubd Permitted Cohiiim 

Var. No. Item No. Nunc Value UbeU Values Number Fonn 

vl35 127 cm.gcl27 1-4 LZ58 Fl.O 

Isnotimp 2asomiinp 3*iinp 4se5sU 9»n\iss 

vl36 128 cm.gcl28 1-4 LZ59 Fl.O 

l»notimp 2>sonump 3«imp 4«e$stl 9«miss 

vl37 129 cm.gcl29 1-4 !^60 Fl.O 

l=notimp 2st$omimp 3«imp 43e5Stl 9=miss 

vl38 130 an.gciao 1-4 L2.61 Fl.O 

Isnotimp 2>somimp 3'imp 4«e5stl 9>nrus5 

TYPES OF ACnvrriES PURSUED IN MAJOR 

vl39 1 cm.tapl read book 1-4 L2.62 Fl.O 

l=fiever 2>rare 3«smtiine 4»often 9=n\iss 
vl40 2 cin.tap2 detailed notes 1-4 L2.63 Fl.O 

Isnever 2arare 3«smtime 4»often 9=miss 
vl41 3 cm.tap3 enjoy coursework 1-4 L2.64 Fl.O 

lanever 2»rare 3=smtime 4«often 9=mis5 
vl42 4 cm.tap4 apply materials 1-4 L2.65 Fl.O 

l=never 28:rare 3=smtime 4«often 9=mis» 
vl43 5 cm.tapS discuss subject 1-4 L2.66 Fl.O 

l=never 2=rare 3asmtime 4»often 9=miss 
VI 44 6 cm.tap6 time studying 1-4 L2.67 Fl.O 

l^never 2=rare 3«smtime 4soften 9=miss 
vi45 7 cm.tap7 organize materials 1-4 L2.68 Fl.O 

Isnever 2=rare 3=5mtinne 4=often 9=miss 
V146 8 cm.tapS memorize facts 1-4 L2.69 Fl.O 

Isnever ?.=rare 3=smtime 4«often 9=miss 
vl47 9 cm.tap9 browse library 1-4 LZ70 Fl.O 

l=never 2=rare 3=smtinie 4stoften 9=mi5S 
V148 10 cm.taplO research project 1-4 L2.71 Fl.O 

l=never 2wrare 3=5mtime 4=often 9=miss 
V149 11 cm.tapll told friends 1-4 12.72 Fl.O 

l»never 2=rare 3=smtime 4»often 9=rTUSs 
vl50 12 cm.tapl2 underline points 1-4 L173 Fl.O 

l*never 2srare 3=smtime 4«often 9«miss 
V151 13 cm.tapl3 study four hours 1-4 L174 Fl.O 

l=never 2»rare 3ssmtime 4-often 9=miss 
vl52 14 cm.tapl4 facts fit together 1-4 L2.75 Fl.O 

l=never 2»rare 3»smtiine 4«often 9«miss 
V153 15 cm.taplS read newspaper 1-4 L2.76 Fl.O 

l=never 2=nirc 3=smtime 4=often 9=miss 
vl54 16 cm.tapl6 help student 1-4 L2.77 Fl.O 

Knever 2aEare 3=smtime 4^ften 9=mis5 
vl55 17 cm.tapl7 recommend field 1-4 L2.78 Fl.O 

l=never 2=^6 3=smtinie 4»often 9=miss 
vl56 18 cm.taplS outline notes 1-4 L2.79 Fl.O 

l*never 2=rare 3=smtime 4=often 9=miss 
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Label 


Permitted Cbhimn 




Var. No. 


Item No. 


Name 


Value Labels Values Number 


Fonn 


Vl57 


19 


cin.tapl9 


five hours library 1-4 L7..80 


Fl.O 


vl58 






lanever 2arare 3ssmtime 4=often 9=miss 


20 


ciT\.taD20 


relate experience 1-4 L3.1 


Fl.O 


vl59 






laivever 2«Fare 3«smtime 4«often 9smiss 


21 


cm.tap21 


achieve goals 1-4 L3.2 


Fl.O 


vl60 






1 -never 2»rare 3«smtime 4«often 


9=miss 


22 


cm.tap22 


relate other courses 1-4 L3.3 


Fl.O 








l=never 2«rare 3s$mtiine 4«often 9=miss 


STUDENT INFORMATION I 






vl61 


1 




Student number 1-99999 L3.4-8 


F5.0 


vl62 




cm. age 


age last January 17-98 L3.9-10 


F2.0 


vl63 






99»miss 




3 


cm. sex 


genaer i-z Lo.ll 


rl.O 


vl64 






1=Male 23Female 9=miss 




4 


cm.ethn 


ethnic background 1-5 L3.12 


Fl.O 








l=White 2siBIack 3=Hispan 




vl65 






4stNatAin 5»Asian 9«ituss 




5 


cm. year 


year in college 1-4 L3.13 


Fl.O 


vl66 






l=fresh 2=soph 3=jr 4=sr 9«miss 




6 


cm.grad 


HS grad year 10-98 L3.14-15 


F2.0 


vl67 






99=mi55 




7 


cm. major 


major 0001-9999 L3.16-19 


F4.0 






use HEGIS or 


IPEDS major codes or refer to attached list 




vl68 


8 


cm. cert 


major certain 1-4 L3.20 


Fl.O 


vl69 






l=fresh 2=soph 3=ir 4s=sr 9=*miss 




9 


cm. high 


highest degree 00-98 L3.21-22 


F2.0 



vl70 

vl71 
vl72 
vl73 

vl74 



10 



11 



12 



13 
14 



01=voc.ct 02=AA 03=BA/BS 04=MA/MS 
05= JD/LLB 06-MD/DDS 07- PhD etc 
98adknow 99«mis9 

cm.occ expected occupation 00-98 13.23-24 F2.0 

see attached list of occupations 

99= miss 

cm.occt certain of occuptn 1-4 L3.25 Fl.O 

l=extrem 2=quite 3=:sinwhat 4=not 9=miss 

cm.prep prep for college 1-4 L3.26 Fl.O 

l=extrem 2=quite 3=smwhat 4=not 9=miss 

tm.cogpa college school gpa 1-7 L3.27 Fl.O 

1=D 2=C- 3=C 4=C+/B- 
5»B 6=B=/A- 7=A 9=miss 

cm.mjpln major plan 1-5 L3.28 Fl.O 

l=none 2=disc 3=nwplan 4=newinaj 5«same 9=miss 
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Pennittcd 


Cohimn 




Var. No. 


Item No. 


Name 


Value Ubcls 


Values 


Number 


Fonn 


vl75 


15 


cm.crpln 


career plan 


1-5 


L3.29 


Fl.O 






l«none 2=disc 3snwplan 4«nevvTnai 5«same 9»miss 


vl76 


16 


cm.crse 


courses this term 


1-8 


U.30 


Fl.O 










9«miss 






vl77 


17.1 


cm.comm 


conuii areaics 


n QQ 


T 'X 'V[JX1 
La?.^1-«7Z 




vl78 


17.2 


cm.lit 


lit crecUts 






rZ.U 


vl79 


17.3 


cm.arts 


arts credits 


0-99 




rZ.U 


vl80 


17.4 


cm.sci 


Dio ana so. credits 








vl81 


17.5 


cm.math 


mathetc credits 


Q-99 


U.39^ 


F2.0 


vl82 


17.6 


czn.soc 


sodalsd credits 


0-99 


U.41-42 


F2.0 


vl83 


17.7 


cm. hum 


nuxiiAiut orecuts 


A OQ 






vl84 


17.8 


cm. hist 


luStory u edits 




LO.'^^-'^O 




vl85 


17.9 


cm.frgn 


lOreigji laiig CTeous 


A OQ 






vl86 


17 10 


i^th hiicin 

^lll.L/U^All 


Dusmess creciits 


A OO 






vl87 


l/.ll 


cm.voc 


voc/ trade credits 


A OQ 

0-99 


T 1 CI CO 




vl88 


17.12 


cm. prof 


prof credits 


A OQ 

0-99 


T 1 C^ C>l 




vl89 


17.13 


cm.other 


othtr credits 


0-99 


L3,55-5o 


CO A 


vl90 


18 


cm.stul 




1-6 


L3.5/ 


ci n 
rl.U 


vl91 


19 


cm.stu2 






T 1 CQ 


Cl Ci 

rl.U 


vl92 


20 


cm.stu3 




l-o 




CI n 
ri ♦U 


vl93 


21 


cm.stu4 




l-o 


T ^ AH 
Lo.OU 




vl94 


22 


cm.stuS 




l-t> 


LO.Ol 




vl95 


23 


cm.stu6 




1-0 


T A'? 
LO.O^ 




vl96 


24 


cm.stu7 




1-6 


L3.63 


Fl.O 


vl97 


25 


cm.stuS 




1-6 


U.64 


Fl.O 


vl98 


26 


cm.stu9 




1-6 


U.65 


Fl.O 


vl99 


27 


cm.stulO 




1-6 


L3.66 


Fl.O 


v200 


28 


cm.stul 1 




i*o 


LO*0/ 


PI n 

rl.U 


v201 




(.III.SIU 1 ^ 




1-6 


L3.68 


C1 A 

rl.U 


v202 


30 


cm.stul3 




1-6 


L3.69 


Fl.O 


v203 


31 


cm.stuH 




1-6 


L3.70 


Fl.O 


v204 


32 


cm.stulS 




1-6 


U.71 


Fl.O 


FEELINGS ABOUT STUDYING IN MAJOR 








v205 


1 


cm.fasl 


study to get ahear* 


1-4 


U.72 


Fl.O 


v206 






1= 


not 2::tsmiwhat 3:=^uite 4=vcry 9^ 


:miss 


2 


cm.fas2 


sense satisfaction 


1-4 


L3.73 


Fl.O 


v207 






1= 


not 2:=snnwhat Bsquite 4=very 9= 


smiss 


3 


cm.fas3 


long range goals 


1-4 


U.74 


Fl.O 








1= 


not 2==smwhat 3=quite 4^very 9= 


miss 


v208 


4 


cm.fas4 


daily learning tasks 


1-4 


U.75 


Fl.O 



l=not 2=!smwhat 3=quite 4'=very 9=miss 
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Var. No. 


Item No. 


Ubel 
Name 


Pennittcd Cohimn 
Value Labels Values Number Form 


v209 


5 


cm.fasS 


complete exoected 1-4 i 7fi pi n 


v210 


6 


cm.fas6 


l*not 2«sniwhat 3»quite 4«very 9=miss 
work to cet OTade<; 1-4 1*^77 n n 


v211 


7 


cm.fas7 


l*not 2>smwhat 3«quite 4«very 9»mis5 
work if imnort 1 T l 7ft i:i n 


v212 


8 


cm.fasS 


l»not 2«sniwhat 3«quite 4«very 9=miss 


v213 


9 


cm.fas9 


l»not 2-smwhat 3»quite 4«very 9«miss 
short ran^e coals 1-4 t ^ fin ci n 


v214 


10 


cm.faslO 


l»not 2«smwhat 3«quite 4* very 9=iniss 
set own iTHAlQ 1-A 1 A ^ CI n 


v215 


n 


cm.fasll 


l»not 2«sinwhat 3«quite 4»very 9«miss 
prefer easv Drobs 1-4 lAO ri n 


v216 


12 


cm.fasl2 


l«not 2ssmwhat 3=^uite 4»very 9=miss 
work even if dull 1-4 14*^ ri n 


v2l7 


13 


cm.faslS 


1-not 2£smwhat 3=quite 4«very 9=emiss 
relate ass^ c^nal 1-4 i a a n n 


v218 


14 


cm.fasM 


l^not 2zsmwhat S^^quite 4=very 9=miss 


v219 


15 


cm. fas 15 


l*not 2»smwhat 33quite 4«very 9-miss 
4c:ai ii iD cALiung 1-^ L4.0 rl.U 


v220 


16 


cm.fasl6 


l*5not 2Bsmwhat 33R<]uite 4«very 9^miss 
olan activitips i-d. i a'j ci a 


v221 


17 


cm.fasl7 


l«not 2«sinwhat 3^uite 4«very 9*miss 
seldom seek advice 1-4 L48 Fl.O 


v222 


18 


cm.faslS 


l«not 2«smwhat 3^uite 4Bvery 9smiss 
topics own choice 1-4 L4,9 Fl.O 



l=not 2=smwhat Ssquite 4«very 9=miss 



EXPECTATIONS/STUDY SKILLS 



v223 
v224 
v225 
v226 
v227 
v228 
v229 
v230 



1 
2 
3 
4 



8 



cm.essl 
cm.ess2 
ciTi.ess3 
cm.ess4 
cm.essS 
cm.ess6 
an.ess7 
cm.essS 



IN MAJOR 

consequences fail 
important points 
clarify concepts 
items cant answer 
skim material 
study/integ exams 
relate readings 
course material 



1-4 

=not 2=smwhat 
1-4 

=not 2»smwhat 
1-4 

=not Zasmwhat 
1-4 

=not 23snnwhat 
1-4 

=not 2=sniwhat 
1-4 

=not 2Bsmwhat 
1-4 

:not 2=smwhflt 
1-4 

:not 2=!smwhat 



=miss 



■-miss 



L410 
3=<:]uite 4= very 9 

L411 
3=quite 4«very 9 

U.12 
3«quite 4»vcry 9 

L413 
3=quite 4»very 9 

U.14 
3=quiie 4»very 9 

U.15 
3=quite 4=very 9 

L416 
3=quite 4=vcry 9 

L417 
3=quite 4«very 9=rTuss 



Fl.O 



Fl.O 



=miss 



=miss 



=mjss 



=rTuss 



Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
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var. No. 


Item No. 


Name 


v231 


9 


cin.ess9 


v232 


10 


cm.esslO 


v233 


11 


cm.essll 


v234 


12 


cin.essl2 


A A ^ 

v23vS 


13 


cm.essl3 


v236 


14 


cm.essH 


v237 


15 


cm.esslS 


v238 


16 


cin.essl6 


v239 


17 


cm.essl7 


v240 


18 


cm.esslS 


STUDENT INFORMATION H 


v242 


1 


cm.empl 


v243 


2 


cm.study 


v244 


3 


cm.live 


v245 


4 


an.sacad 


v246 


5 


cm.snoacd 


v248 


6 


cm.samaj 


v249 


7 


cm. drop 


v250 


8 


cm.incrs 


v251 


9 


cm.incar 



Permitted G^bmn 
Value LabeU Values Number Fonn 

expect good grades 1-4 L4.18 Fl.O 

l«not 2>smwhat 3)Bquite 4a>very 9>nuss 
fit together 1-4 U.19 Fl.O 

lanot 2«$inwhat 3«quib» 4«very 9»miss 
basic concepts 1-4 L4.20 Fl .O 

l«not 2«sinwhat 3«quite 4" very 9>miss 
expect success 1-4 L4.21 Fl.O 

1»not 2«smwhat 3*quite 4«very 9>nuss 
recall and relate 1-4 L4.22 Fl.O 

l«not 2>smwhat 3«quite 4* very 9«miss 
dont get readings 1-4 L4.23 Fl.O 

1«not 2>smwhat 3«quite 4aivery 9>iniss 
prefer cliailenge 1-4 L4.24 Fl.O 

l»not 2atsmwhat 3«quite 4aivery 9«miss 
need encouragement 1-4 L4.25 Fl.O 

lanot 2ssmwhat 3»quite 4«very 9»rTuss 
give Up easily 1-4 L4.26 Fl.O 

l*not 2ssmwhat 3=quite 4«vcry 9snuss 
good grade I do 1-4 L4.27 Fl .O 

l«not 23=smwhat 3^uite 4»vcry 9=miss 



hours employed 


00-98 


L4.2S-29 


F2.0 




99«miss 






hours studying 


00-98 


U.30-31 


F2.0 




99»miss 






walking distance 


1-2 


L4.32 


Fl.O 




l=yes 2=no 


9=miss 




satisfied academics 


1-4 


L4.33 


Fl.O 


1= 


svery 2=quite 3*smwht 4«rx)t 9»miss 




satisfied nonacad 


1-4 


L4.34 


Fl.O 


1= 


every 2«quite 3=smwht 4«not 9»miss 




satisfied major 


1-4 


U.35 


Fl.O 


Isvery 2'quite S^smwht Amnoi 9«mis8 




think of drop out 


1-4 


L4.36 


Fl.O 


Isnever 2«seldom S^oocass 4«freq 9«>mi5s 


mfl avoid course 


1-5 


L4.37 


Fl.O 


l»notuse 2a 


cwork 3Bprteac 4seasy 5«fail 9>ituss 




influence career 


1-5 


U.38 


Fl.O 



l=parent 2=leisur 3=pay 4=chalng 5»5uccd 9=nus5 
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1 . Course and Major Codes - Brief Version (Adapted From HEGIS Categories) 

Course and M^jor Codes - Brief Version 

(Adapted From HEGIS categories) 

Note: This simplified list should provide sufficient codes for most 

undergraduate fields. In case greater detail is needed, the 

entire HEGIS classification is given in Appendix I-B-4* To 
coordinate with other college data bases, the IPEDS classification 
may also be used (not provided in this manual) . 

Agriculture, Natural Resources, Forestry 0100 

Architecture, Environmental Design 0200 

Biological Sciences 0400 

Business 

Business and commerce, general 0501 

Accounting 0502 

Banking and Finance 0504 

Business management or administration 0506 

Marketing, Purchasing 0509 

Real Estate 0511 

International Business 0513 

Labor and industrial relations 05^.6 

Other business 0593 

Communications 

Communications, general 0601 

Journalism 0602 

Media (radio/TV) 0603 

Advertising 0 604 

Other communications 0699 

Computer science, Information Sciences 0700 

Education 

Preschool or elementary education 0801 
Secondary teaching other than math, science, 

or a special subject listed below 08C3 

Special education 0808 

Student personnel/counseling/guidance 0826 

Art education 0831 

Music education 0832 

Mathematics or science education 0834 

Physical education 0835 

Health education 0837 

Business education 0838 

Vocational /industrial /technical education 0839 

Other education 0899 
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Engineering 



Arts 



Engineering, general 0901 

Aerospace or aeronautical engineering 0902 

Bioengineering, Biomedical engineering 090S 

Chemical engineering 0906 

Civil engineering 0908 

Electrical^ Electronic engineering 0909 

Mechanical engineering 0910 

Geological engineering 0911 

Industrial engineering 0913 

Other engineering 0999 



Studio art 1002 

Art history' or appreciation 1003 

Music performance 1004 

Music histny or appreciation 1006 

Dramatic arts 1007 

Dance 1008 

Film, Photography 1010 

Other fine or applied arts 1099 



Languages 



Romance languages 1102 

Germanic, Slavic languages 1103 

Asian languages 1107 

Classical languages 1110 

Other languages 1199 

Health professions 

Nursing 1203 

Occupational therapy 1208 

Pharmacy 1211 

Physical therapy 1212 

Dental hygiene or dental technology 1213 

Speech pathology, Audiology 1220 

Medical technology 1223 

Other health profession 1299 

Home Economics, Consumer Economics or Family Studies? 1300 

English or Literature 

English, general 1501 

Literature 1 502 

Con^arative literature 1503 

Classical literature 15O4 

Linguistics, Speech 1505 

Composition or creative writing 1507 

Other literature 1599 

Philosophy ^5Qg 

Religious Studies (except Theology) I5IO 



ERLC 
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Library Science 1600 

Matheiratics or Statiatica 1700 

Military Science 1800 

Physical Sciences 

Physics 1902 

Chemistry 1905 

Astronomy, Astrophysics 1911 

Atmospheric and meteorological sciences 1913 

Geology, Earth sciences 1914 

Other physical science 1999 

Psychology 2000 

Public Administration 

Public administration, general 2102 

Parks and recreation 2103 

Social work 2104 

Law Enforcement and Corrections 2105 

Other public affairs and services 21S9 

Social Sciences and History 

Anthropology 2202 

Economics 2204 

History 2205 

Geography 2206 

Political Science or Government 2207 

Sociology 2208 

International Relations 2210 

Afro-American nr other Minority Studies 2211 

Urban Studies 2214 

Other Social Sciences 2299 
Area Studies (such as Asian studies, African 

studies, American studies) O30O 

Theology 2300 

Interdisciplinary Majors 4900 

Undecided 9999 
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2, Department Codes (Adapted From HEGIS Categories) 



Department Codes 

(Adapted From HEGIS categories) 

Not*: If more appropriate^ use codea from Appendix B-1 (for Courses and 

Majors) 



CODE 


DEPARTMENT 


0100 


Agriculture, Natural Resources 


0200 


Architecture, Environmental Design 


0400 


Biological Sciences 


0500 


Business and Management 


0600 


Communications and Journalism 


0700 


Computer Science, Information Sciences 


0800 


Education 


0900 


Engineering 


1000 


Fine and Applied Arts 


1100 


Foreign Languages 


1201 


Health Professions 


1203 


Nursing 


1300 


Home Economics 


1501 


English or Literature 


1504 


Classics 


1505 


Linguistics, Speech 


1509 


Philosophy, Religious Studies (except Theology) 


1600 


Library Science 


1701 


Mathematics 


1 0 n n 
1 o U U 


Military Sciences 


1902 


Physics 


1905 


Chemistry 


1911 


Astronomy, Astrophysics 


1914 


Geology, Earth Sciences 


2000 


Psychology 


2100 


Public Affairs and Services 


2202 


Anthropology 


2204 


Economics 


2205 


History 


2206 


Geography 


2207 


Political Science 


2208 


Sociology 


2210 


International Relations 


0300 


Area Studies 


2300 


Theology 


5999 


Other 



IK 
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3. Codes for Expected Occupation 

Codes for Expected Occupation 

Not*: Additional coded within each decade may be added if needed* 



Artistic Occupations 

Architect 01 

Artist 02 

Entertainer 03 

Actor 04 

Interior Decorator OS 

Musician 06 

Other artistic 09 

Business Occupations 

Accountant 10 

Business Executive 11 

Business Owner or Proprietor 12 

Business sales^ marketing or buyer 13 

Industrial^ labor relations^ personnel 14 

Executive Secretary or other clerical 15 

Other business 19 

Engineering, and Related Occupations 

Engineer 20 

Tradesman, skilled 21 

Other engineering-related 25 

Mathematical Occupations 

Computer programmer 26 

Statistician 27 

Actuary 28 

Other mathematical occ .pations 29 

Scientific Occupations 

Laboratory technologist or technician 30 

Scientific researcher 31 

Conservationist 32 

Other scientific, non~engineering 39 

Health Occupations 

Dentist 40 

Dietician 41 

Medical Technologist 42 

Nurse 43 
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optometrist 44 

Pharmacist 45 

Physician 4g 

Therapist (physical^ occupational, or speech) 47 

Veterinarian 4g 

Other health-related 49 

Teaching Occupations 

Preschool or elementary teacher 50 

Secondary Teacher 51 

School Counselor 52 

Librarian 53 

School Administrator 54 

Colle e Teacher 55 

Other education-related 59 



Literary and Communication Occupations 
Writer 



Journalist 
Media worker 



60 



Interpreter gl 

62 
63 



Other communication-related 69 



Social/Political or Public Affairs Occupations 

Foreign Service 70 

Lawyer or Judge 71 

Law Enforcement Officer 72 

Other social/political or public affairs 75 

Social/Behavioral or Human Services Occupations 

Clinical psychologist 76 

Social Worker 77 

Clergy 70 

Other human services 79 



81 



Other occupations 

Farmer/ Rancher 

Military Service 82 
Homemaker g3 

Other 

Undecided gg 
Missing 
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4. HEGIS Classification 



HEGIS CODE LIST 



0100 AOmCUlTUIIt Mi 
NATURAL RESOUnm 

i€rig0 Umdina, l%€%Uy, f€€Utit0$, 

too4 €n4 m%nmi9m$%g of it«<iif«l 
lib^r, pUui, Iof09$» mm4 w\l4Uf9 

0101 AfHculturv, ftn«rmJ 

0102 AfTPnomf (fitld cropi, ind crop 
nuiMfcmtni) 

0103 Soil* icienct (mAniftmcnt and 
conMrvAcion) 

0104 AnimAl icicncc (husbandry) 
010} D%xrf Kitnct (huibandry) 

0 1 06 Poultry Kienct 

0107 Fuh. ffftiM, And wildlUt 
manaftment 

0108 Honiculturt (fruit ind vefetabl« 
production) 

0109 Omjunentd horticulture 
(floriculturet nurtery icience) 

OltO Afhculturmt ind fauTn 

mftnifcmcnt 
out Afhcultur*! economici 

0112 AfTicultural buiinta 

0113 Food icience ind technology 

0114 Forcfiry 

0113 Nitur&l reiourcei n\anifement 

0116 A|ricultur« tnd forestry 
technolof^et (bicc&liureate tnd 
higher progr&mt) 

0117 RAAf* mAnmgement 
0199 Othcf, specify 



0200 ARCHITCCTURC ani 
CNVIRONMENTAL OCSlQN 

t0fus itudtnti, iMiulty, fMciiitUt, 
fr#« pfogfms, ftt^uk pf0j9€U, 0t€, 
hmrinf t0 do wilk trotning for o pfo^ 
fttiion in ditigning budd$ngtt €om* 
mumitUt, pMrki, end otkof mMnmodt 
4tp0€it of tho pkyiiototi^ #ttvirofi- 

0201 Environmental dtngBt fMeral 

0202 Architectui^ 

0203 Interior detiftt 

0204 Lafidacap« arcKitectuiv 

0205 Urban architecture 

020C Cicy» comaumty, And refional 

plinninf 
0299 Other, ipedfy 



0300 AREA STUDIES 

5ti^/tfrf ^0id dtitgnsii^m whttk cAeraf* 
t$ru§ tiudtntit f^uUy^ /a^Utliei* 
|rre progroms, rt$0mf€k profotU, tU, 
having to do wxtk ptogromi dgngnod 
to ttudy €ultuf0M %ndtg0n0mM to ipo* 
€%^€ g9ogfopk\0 rogtotii, 

0301 Atian itudiet, general 

0302 Ea«i Atian icudiei 

0303 South Asian ( India, etc.) studict 

0304 Southcajt Aiian iiudiM 
0303 Afncan studies 

0306 Islamic tiudiei 

0307 Ruuiin and Slavic siudice 

0308 Latin Amencan itudiet 

0309 Middle E^ftcm iiudies 

0310 European itudiai, general 

0311 Extern European itudtet 

0312 Wen European studirs 

0313 Amencin ttudien 

0314 Pactfic iree studies 
0399 Other, ipccify 



04OO BIOLOGICAL SCIENCES 

Subjict fitld disignotioni -j^hich choro€' 
urug itudints, focuity, fO€tlut€$, if- 
gnt progtamt, ratortk projetti, $tt, 
haixng to do with th% tcxtnct of Ufg 
or iiiing motttf tn «i/ III fotmt ond 
phtnomtno tspiciAily wttk rggofd to 

ttrutturg of /i/r forms. 



0401 


Bkoioyy. generml 


0402 


Botany, general 


0403 


Bact/^olofT 


04O4 


Plant pathology 


0403 


Plant pKannacolofy 


0406 


Plant phynoloffT 


0407 


Zooloff. gencrmj 


0408 


Pitholofy^ human ind inimai 


0409 


Pharmacology^ human And 




animal 


0410 


Phytiology, human and arumal 


0411 


Microbiology 


0412 


Anatomy 


0413 


Histology 


0414 


Biochemutr*' 


0415 


Biophyiica 


0416 


Molecular biology 


0417 


Cell biology (cytology, cell 




physiology) 


0418 


Marine biology 


0419 


Btometnct ind biojt*ujt!cj 


04 -0 


Ecology 


04: 1 


Entomology 




Geneuci 


:4:3 


R^diobiolofy 



04J4 Nutrition, Kientiftc ^cxciudci 

nutntion in home economtu and 
dietetic!) 

0 4 J 3 Neu roicAencai 

0426 Toascolofy 

0427 Embryology 
0499 Other, tpwify 



0500 •USINCSt antf 
MANAOIMENT 

Sukf€€t ^0id doitgnoiions tMfHuk chorO€- 
irrae ttudtntt, fo^ulty, t€€iUtt€t, d€* 
%f99 progfOffu, nt€Ofik ptoj^tti, #u. 
r#<ai#d to iko orgonuoiion, operotion, 
admtnutfOiion, ond €ontroi of prtvote 
end pukli€ ofgoniM€tioiu. 

0501 Buiineae and commerce, general 

0502 Accounung 

0503 Buaineii statiatics 

0504 Banking and finance 

0505 Invcatmcnu and securities 

0506 Buiinesi managfme';t and 
admimitntion 

0507 Operations research 

0508 Hotel and retuurant 
management 

0509 Marketing and purchasing 

05 10 Transportation and public 
uiilitiaa 

05 i ! Real estate 

051 2 Insurance 

0513 Imem^iional buiineM 

0314 Secretarial studies ( baccalaureAce 
ind higher programs) 

0515 Penonnet management 

05 16 Labor and industrial relatione 

0517 BuAinci^ economici 
0599 Other, specify 



0600 COMMUNICATIONS 

Subf€Ct fitid dtuinottons whuh choro€- 
itfiXM tiudtnii, fotuUy, fOKxlititi, dt* 

grig progfOfnSt ^ili0f€k pr0J€€tt, 0t€, 

f0ioi0d 10 colUciion, pf0p0fotion, and 

pf0S$ntot\on of t^eai dnJ infofmotton 
\nt0nd0d for popuUf eontumption 
through rfiAii m0dio. 

0601 Communication*, gentval 

0602 Joumaliim (pnnted media) 

0603 Radio/television 

0604 Advertising 

'j605 Cwmmumcation media (um of 
Videotape, 6lmi, etc., onentcd 
ipecifically toward radio/ 
!elevition ) 

0699 Other, ipeofy 



r ^ 



BEST COi»y AVAILABLE 



0700 COMPOTEH 
iNFOHMATION SClCNCU 

d^ngn. d€viUpm$n$, €nd •ppUc^tion 
of cQmpnUf €MpMktiu%ti t9 dstm iiot^ 
«f# €nd mMntpnUt»0n €nd fiisi€d 
€ompuiMtto9nU pt9€€dur€i^ 

070t Compuitr and in(onii»iu>A 
Kitnc«i fvntrmi 

0702 Informauon Kicncci «nd ir^tcm^ 

0703 D»u proctuinf 

0704 Compuur profraiiuninf 
0703 Syiiem AnAir«u 

07W Otheft »P«ciIt 



OMO EDUCATION 

Subjiti fiiid d§tt$nMttonM whtck ck^fc- 
urii# iJMdfnu. l^uUy, fMeiht\€X, d9- 
|r## pfogf%mi, f#i#tfrrA projicts, tic 
T§l€i9d to odmtnutr a\OH Mnd conifGi 
of €duc€ttonol ofg^naattoHi And inin- 

tuMfU Mfid tubjiCtS rglotid to tmtri4C' 

:ton ond t^rvtat both withtn and 
^ 'urAi lormol organisations 

^^t ftntral 

^ " _fy education, feneral 

^ oewwndary eduraiion, generil 

0804 JuAior Hifh kHooI education 

0805 Higher educition, general 

0806 Junior and conununity college 
education 

0807 Aduii and continuinf education 
080S Special education, general 

0809 Admiruiirmtion o( special 
educaoon 

0810 Education of th« mcntallr 
retarded 

0811 Education o( the gifted 
OSI^ Education of tht deaf 

0813 Education oi the culturaUy 
dtiadvantaged 

0814 Education oi ih« vtiuallr 
handicapped 

0815 Sp««ch correction 

0816 Education of th« emotionally 
dittufbed 

0817 Remedial cducmtion 

0818 Sptcial leaminf diiabtlitiai 

0819 Education of thm phyticaily 
handicapped 

0820 Education of the multiple 
handicapped 

0821 Social foundation! (hiitonr and 
philosophy of education) 

08j2 Educational psychology (include 
leaming theory) 

0823 Pre-elementary education 
(kinderfanen) 

0824 Educational lutiitica and 
mearch 



08:3 Educattonai teitmg, evaluation 

jnd measurement 
09 .6 Student p«r«>nn«l ( counichng 

jnd guidance) 
Cm. 7 Educational adminutrvtion 
''dJ6 Educauonal luperviiion 
08 J9 Curriculum and inttruciion 
0830 Reading education (methodology 

snd theory) 
08 J I An educauon (methodobgy and 

theory) 

0HJ2 MuMC education (methodology 

ind *heory) 
38J3 Mathemauca education 

methodology and theory) 
"iS]* Science educauon ^methodolofy 

jknd theory) 
H3 j Phr»»cal education 
^836 Driver and lafety education 
0837 Health education (include 

family Ufe education) 
08 38 Bunnell, commerce, and 

dutributue education 
' Induiir»al artf, vocational, and 

rc^nical education 
^99 Oiher. specify 



0900 ENGINEERING 

Subjfct f\9id dtugnatxont x>iu^ ch^f^i- 
ttfua itudintt, faculr , fac\Uti§t, dM* 
gtf9 pfogrami, fitiorth pfOjictt, $tc 
Han^g to do thi pra^ttcal appi%- 
cation ol basxc tcitntt^c knowladfa to 
thi dtitgn, productton, and oparation 
of iyitemi xnttndfd to ^actlttata 'nan i 
(ontfol and ui# of Hu naturoL #»iti- 
ronm$ni. 

^901 Engineering, general 

0902 Aeroipace* aeronautical and 
attfDnauucal engineering 

0903 Agnciilturai engtnecnng 

0904 Architectural engineenng 

0905 Bioenfineenng and biomedical 
engincennf 

0906 Chemical engineenng include 
pttroleum rv^nmg) 

0907 Petroleum engineenng (exclude 
petroleum refining) 

090S Civil, constniction. and 

traniportation engineenng 

0909 Elecincal. electmnicf. *nd 
communicationa enyineenng 

0910 Mechanical enfinc«hng 
91 1 Geolofical engineenng 
91 * Ceophyiical engineenng 

>9l3 tndujtnal and managcmeni 

engineering 

^914 Metallurgical enginerrinf 

9)5 Sfaienali engineering 

9l6 Ceramic engineerinf 

9! 7 Teitile engineenng 

9 8 Mining and mineral engineenng 

91 9 Engineenng phr^ici 

.9,0 Nuclear engineenng 



' 9,1 
^9.M 
09:5 



i)999 



Enfineenng mechamca 
Envtronmental and tamtary 
engineenng 

Naval architecture and manne 
engineering 
Ocean engineenng 
Engineenng technolofice 
baccalaureate and higher 
pregrmmi) 
Other, ipocify 



1000 FINK AM AmJCD AITTt 

fifUi tiudMnti, faulty, /.^Uinei, d$- 
gf99 programs, rasiatck profactt, §u 
hartng to 4o with tha crteitoe and 
appr$t\ation of tha div§fs§ modn of 
cornmunicating ideal end «meci«<u ^y 
meeni of iiyiiied, Vituml, ani non- 
iiyai '^e^peienunoiu end rymboU. 

001 Fine am, general 
1 00 J Art fpainung, drawing, 

Kulpturc) 
!003 Art hUtory and apprectauon 
;004 Muiic ( perforrrnftg. compoiiuon, 

theory) 

1005 Mutic (Hberal arts prcgrarn > 

1 006 Muiic history and apprec ation 
I mulicology ) 

1007 Dramatic aru 
! 008 Dance 

.009 Applied detign (ceramicj, 

weaving, textile de»ign, faihion 
de$ign, je%*elrf. metaltmithmg. 
interior decoration, commercial 
art) 

lOtO Cinematography 
iOl 1 Photography 
1099 Other, ipecify 



1100 foueion languagcs 

Subfatt fiald datgnatio^ whUh (Harat* 
tiriia iivdmlf, faculty, fa€%iuiat, da* 
g^aa programs, rasaarch pfojatU, au, 
niatid to mmstity of a Ungvage othat 
ihan Engtidh or taUtad to tha Kviy 
of a loratgn <uiiuf# through isplora* 
uon of tha litiratun of thMi cuitura 
as isprastid tn tha vofnatuLar ian- 
iuaga. 



101 



: 102 
llOJ 
I .04 
1105 
1 106 
1107 



Foreign languagca, general 

includes concentration on more 
than one foreign language 
without ma)or emphaaia on on« 
language) 
French 
German 
Italian 
Spamih 
RuiAian 
Chinese 



ERIC 



not jApAflM 

\\09 Utui 

mo Cmk. cUaiCAl 

nil Hcbfffw 

1113 Armbk 

1113 Indun (Amuc) 

1114 SCAIldiAAviAll UnfUAfM 

1115 Slavic languM** (other th&n 

1116 African laiifuAfM (non-S«mttic) 
1199 Othtr, ip^ifr 



1200 HCALTX rfK>riSSIONS 

Sub}9ii fi^ld ^#fif RflfMfu whith rAflf«<- 

f#ru# ttudtnti, fM€uUf, i^tiiiliit, di' 
ff## progrmmi, r$t$§rch projisti, #(c. 
hm^jing i0 do with tk0 m^tntinmnci 
Mnd riti0f€tion ^/ phfiU^i and m#fi- 

1201 Htftlth profettioni, fcneral 
IJ02 Hoiptiat and hraith care 

aditiini It ration 
1203 Nuninf (baccaliureite and 

hifher proframa) 
1.04 Dcntiitry, D O S. or D M D 

defrve 

120) Denul ipecialtiei (work beyond 
Ant-profeuional degree^ D D S, 
or D M D.) 

I -06 Medicine, M D dff fee 
1J07 Medical ipecialt^ef (work 

^eyond firic-profeitionai degrer, 

MO) 

1 208 Occupational therapr 

1 :09 Optometrr 

1210 Osteopathic medicine, DO 

defret 
i:n Phannacy 
IJ12 PhrtiCAi therapy 

1213 Otntal hy^enc ( baccaUurrite 
and higher progrmrm) 

1214 Public health 

121) Medical record librariamhip 

1216 Podiatry (Pod.O. or D. P.) or 
pediatric mtdicin* (D P M.) 

1217 Biomedical cammunicAtion 

1218 VittrtnAff in«didM (O.V M. 
defree) 

1219 Vttthnuy ncdickM ipscultiti 
(work bcr^nd Am-pfoCtaaional 
defTW, D.V M.) 

1220 Spctch pathology ud audioiogy 

1221 CKiroprmctic 

1222 Clinical locial work (medical 
And piychiAiric and iptcialucd 
rehabiUuaon lervictt) 

1223 Medic*! laboratory technologict 
1 baccalaureait and higher 
programa) 

1224 DtntAl ttchnologiet 
(baccAlaureate and higher 
progtmflu) 



IJ.i Radiologic technologiea 

baccalaureate and higher 
progrmou) 
1 :99 Other, ipecify 



1300 HOMt CCOrtOMICS 

Subj9ct fitld diiignMhom wkuh ckMrmt* 
uru€ $tud€nit, l*cuUf, /a^tiiitei, dt- 

hmixng to do mitk tk9 tktorj ^nd 
prMct\€0 of ftmtly 4nd komt rare ii- 
cludtf^g tk0 jctffire of focdt, ko^0 
dicormtxon and mmHMgtmtni, €nd 
<ktld cmr§. 

301 Home economic*, general 

302 Home dfcorat»on and home 
equipment 

303 Clothing and tetttlet 

304 Contumer cconomici and home 
management 

JOi Family relationi and child 

development 
JC6 Foodi and riuirttion include 

dtetenci i 

307 Fnituutional management and 
cafeiena management 

399 Other, specify 



1400 LAW 

liuit itudi'itt, 'acuity. jactUtigs, jtg- 
gfit programt, rgjiafch pro)te(j, tic. 
Hoi.\ng to do j^ith inttfucfton tn tht 
Ufol cuitoms, prattuti, and rultt of 
\oc\ity mnd itatat for tki pufpon of 
puftuing a rareer \n jurupfudtnca 

1401 Law. gener^ 
1499 Oiher, ipeciiy 



1500 LCmM 

Subjtct fiild d4tign4Uont iMhicH chmra<- 
ti*xii itudintt, faculty, fac\iiti0$t di- 
f'ii pfogta^i, rgtimrck pfojicti, «U 
HaL\ng to do witk Engiuk l^nguagi 
and tititatura and Laiui tyiami rg" 
ijtid to ancant and modirn cuiiurtf 



1 "04 

1 'iuS 



Engitih, gener^ 
U^eraiure. tng iiih 
Comparauve literature 

L^nfUiAtici iinciuda phonctici, 
^rm4ntlCl. And philology) 
Speech, debate. And forenuc 
science « rhetonc and public 
addreu) 

Creative wnting 

Teaching of English aa a foreign 
Unfuage 



I '-.09 Philosophy 

I J 10 Religioua itudiet {exclude 

thcologtcai profoiioni) 
1599 Other, ipecify 



iMo utiuirr scicNcc 

Su^tfct fifld d€itgnat%0ni wk%€k ckmf^c- 
(if\s€ studanit, fa<uUy, fariiutei, 
gr## pfogfmt, raiearKk projaett, $i€ 
ka^^ing 10 d^ uftik tmirmiton in tka 
ptofatiionml ikilU rfqutrf^ to organ* 
Hi coll4€l%ofu of bo0ki and raiatid 
mattn^li and ik€ irain%ng natmafy 
for providing nfiiat tiiaiad to th§m 

1601 Library Kience. general 
1699 Oiher, ipecify 



1700 MATHEMATICS 

Suhjitt ^fld d9ttgn*t\ont wkick charac- 
tiriit studanti, faculty, factUtiat, di- 
gffi prografns, rgjgarch p^ojtcts, tic 
haiing tp do with tka icuna nu*^- 
batt and tpaca fo*i/f|u»a(ioni a'^d 
tkatr opafationt, maa^un^tnt, tila- 
tionshipt, and abttrattiom, 

.^^\ Nfathematici. general 

i )2 Statutici, mathematical and 

theoretical 
I'OB Applied mathematici 
:99 Other, specify 



ItOO MILITARY SCtCNCCS 

Subject n§ld disignattoni wkick ckar^c* 
:if\ta itudinis, faculty, faciUtigt^ dg* 
grta p^ogfams, ratiar€h projictt, iti, 
Haung to do iiii/i tickniquit and 
'ktili untqui to tki pufsuit of a p^O" 
'«j;ton«i canet ml a mUuaty ofici' 

130! Military science (Army) 

"302 Naval uience Navy, Mannei) 

1803 Aerospace science ^Air Forces 

1899 Other, ipectfy 



1900 PHYSICAL SCtCNCCS 

Sidb}*it ^ild dijignationj j^hick ckarac' 
tiuti itudintt, *aculiy. facditist, d*- 
pfogfamt. fdtcarck projictit §tc 
^d;iig to do auA tha baj\€ ftaiura of 
attar , i'i0fgy, and ajtoci^tad phg- 
'xomgna. 

;901 Phyiicai science!. generaJ 
1902 Phytica. general (exciuda 

btophyiicj) 
1*3^03 Molecular phyuca 
1904 Nuclear phywci 



■ERIC 



BEST COPY AVAILABLE 



I 
I 



1905 Chemiiirr. |«ner»i e«Jud« 

biochemtiirr) 

!906 IrioTfaruc chcmuirr 

1907 Offline chemiJtiT 

l9fMI Phyncal cHrmntrr 

1909 AnAlyncAj chrmntrr 

I9t0 PhAnnAccuticAi chemmn^ 

1911 Aicfvnomif 

19t3 Atinofphtnc •ctcnco And 
mttton^lofT 

1914 C«ploffT 

1915 C«och«nujtry 

1916 C«ophyiics »nd tei&molofT 

1917 E*nh Kiencei, lenend 
I91S Pfticonioloffy 

1919 Occtnofraphf 

1920 Mciftllurfy 
1999 Othtr, ipecifr 



2000 PSYCHOLOGY 

fi^^d i#tif fitflioni which cha^^c- 
tgrisi tt^d€nls, faculty, fcciUttti, i#* 

hmuinf to do w\*.h 6#^aLiofd/ and 

2001 Piycholofy, generii 

:002 E*p«nmeniil piycholofy 

(animal and human) 

2003 Clinical piycholofy 

:004 Piycholofy for counMimf 

:005 Social piychol fy 

:006 Piychometnci 

2007 Sca»iitici m piycholofy 

J008 Induitnal piycholofy 

]009 D«velopmental piycholofy 

jOlO Phytiolofical piycholofy 

.099 Other. ip*ctfy 



2100 PUlUC AffAlfVS 
ar^ SC9IVKC9 

'^^b td *\tk4 4€tiin^tioH4 iA^htth (haf4t' 
i0ru« itudtnii. fmiuitf. f^iUitiii. 

*tt4ttd to d€i,tioptng Bn4 impfonnf 

.1 "^1 C mmuniiy wry^ctK |fnerai 

^ P^bUc Admtruii ration 
. .' 3 Pirkj ind rrcrfauon 
Anifereent 

♦ S Cial >*ofk and heipmf i*rvicci 
ther thin citnicai tocni work » 
,1 La^ rnforcemeni ind correctioru 
4ccilaureate and ^tfhfr 
^r-^frami i 
.1 h ! ntf fn*iionai public i*r%itf 

i^fr :h4n Otplomjtic lemce i 



2200 SOCIAL SCIENCES 

if^'Zt > / u J / n M ' 4 ( u 1 1 > ' J , I i . ; 1 f f , J / ■ 
*i(a..'^^ fo -tit>i ji/ aipttti iSm 

. ^ H.uory 

. '6 Gf Cfriphy 

.'.07 PolihcaJ ictencc tnd f r r nrr^rnt 

..08 Sociotofy 



. . 9 Cnmmoiofy 

) Inifrnauonai rclauoru 

Afro-Amtncan (black cuhurt) 
It udtei 

..! J ^mencan Indian cultural itudM 
. J 3 MriucAn^Amcncan cultural 

I 4 L rban icudi« 
. ^ ^ Df mof raphy 
,99 Othrr. ipecily 

2300 THCOLOQY 

Subnet ^€(4 d#Hfn«noiu mhifk c^«r««* 

f U|# jr^dtdll, f€€UltJ, /«<»illl#f, 

prpgr^mf, r#|#«fr^ prO}€€ti, itt, 

*rimi9d to pfpmfuon and ifaifi;pi| 
'jf • rff^|IOU< i-ocalion. 

.301 Theclofical prdtuioru, general 

. ^0.^ Reitfiooi music 

,?03 Biblical lanffuages 

,?<^4 Rfltfioul Vacation 

399 Oiher. ipecUy 

4900 INTt«OISCIPLINARY 
STUOICS 

)/u^#nii. l*tuUy, /a<tiin#f, 
^ f# pfd|f«mi, rtitattk proj0€tx, gtc. 

. 1 4n)r ar#a. 

4^^' 1 Gfneral liberal aru and Kiencet 

4^ 'J Bio!of)cal and phyitcal iciencci 

49<~^3 Hamanitin and »ocial »cienc«i 

4^i^4 Enfineennf and other diicipUnca 

4*^99 Oiher, iptciiy 
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Appendix 2A. Typical Group Profiles Constructed 
From the Academic Orientation Scales 
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CB 9U ^ 



■ ' t ■ I I I t I I t t 



V«r«ioa C Dkto NulM 



Bufitln«ss 




OR au ^ 



ft LPWScScQiE*hRM LrOvBS 



KEY TO ABiBREVIATKDNS 



CR Ovvolop crMttvtty 

SU IncTMM Mlf-undmtandkYg 

Sp lmpra¥i ipMMng ikOls 

R lmpfQ¥B rpMonktg tkils 

LP 0«v«k)p « m phfetophy 

W UncterMnd world around m« 

So Work for locMcMiM 

Sc Dtvolapici«ntflk:9kittft 

Ci PropMtorcarwr 

Ex Gainoxp«nio« 

HR Dfvolop human r«l«tiOfit 

M knpro^ nurnork:^ abilty 

Undorsland oiltjral dtvorsify 

U Vakio looming tor in own sako 

BS knprovobaacslyao 



English 




* Compottrtlor^ 



CnaJSpR LPWSoScC&&K)l4LrDvBS 
Oanvntl Academic Of«#nt«tk>n 

Variiun D D«t« N«100 for Crwp; 121 fw U 



■ERIC 



5; 



96 



Student Goals Exploration Usefs Manucd • CR Guide 



Fin* Arts 



■ S;;; ' f m ^ ■■ ■ 



GR au ^ R 



I I > i I I I I t I 



V««tott C Dm N*|07 



History 




CnaJSp RLP^^SoScCi^hRMLrOvBS 
G«n*r»i Academic Ortvntatlofw 



KEYTQABBREViAT>QNS 



CR 
3U 
Sp 
R 

LP 

W 

So 

5c 

Ca 

Ex 

HR 

M 

CK^ 

Lr 

BS 



Oovokip oroattvMy 
IncTMM Mtf-undtmiandog 
Infipn3¥t ^mMrq tUMi 
!mpfO¥t rwioning aMi 
Oov«4op • lift phll)MOphy 

UndMlMd iMrkJ around m# 

*- ■ 

rrUrU IQr SDCHi GBUBM 

DovolapKiMilHIciklllt 
PnpirolorcarMr 
ftiin •xpofHao 
Dovolop human ralationa 
ImpraMt numorioal abiiiy 
UndMitand cutlural dIvafBity 
Valua laaming for ila owm saka 
tmpfowa I 



Mathamatica 




'< ' ' i » f i ■ I 1 t I ♦ I f fl 

CR9U* RLPWSoSeOiExff^M LrOvBS 



Vmioii C DiU N»10« 
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4 0 < 
) t , 

SO. 
7 9 , 
20, 

I 0* 
01 . 

00, 




Or«wili« 



KEY TO ABBREVIATIONS 



CR Dtv^lop omMMty 

SU IncTMM Mlf-und»rttandkiy 

Sp impro^ ip^Mng MHt 

R Impfov* rMfloning ikils 

LP D«v«lQpcliiiphdiMOphy 

W UndwMnd wortd arDund mm 

So WortdartooliioMM 

Sc Dt¥»lop8CiinMllcikiMs 

Ca PfipMtorcarMr 

Ex Gain«»*^ir1lM 

HR Dtvalop iiuman ralaUoni 

M lmpro¥t numahcal itNlty 

O Undaratand oulftjral dK^ofwty 

L/ Valua teaming lor m own saka 

BS Imprava bMic sMto 



Sociology 




' ' ' » < t — t I I I i 

GRSUSp R LPW9o9CQiEif« U LrDvaS 
Q«o«r«l Acadamtc Ohantatloni 

V«rv»oa C [>ita N*154 
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Appendix 3. Reserve Items Pool 



DISCARDED VTZM POOL 

The Items below were included in an early version of the SGE but were not retained for one or 
more reasons indicated in the code below. Hils pool of items may be drawn upon by users who 
wish tc supplement the current items. Remember that students were responding with respect to 
their goals for a specifk: course and that a limited number of Introductory courses were 
Included. 

Code for reason item was discarded: 



c common item-answered similarly by most students (see also "n" since some were 

not important goals) 
d duplicated (or nearly so) an item that was used 

n not important goal to students m pilot ,d courses (may be important to faculty 
members, however) 
rw reworded same item in another way and included m SGE 
s space too limited to mclude-would have been a useful item 

s,d 1-4 To read artistic critiques Intelligently 

d c 1-9 To immerse myself m the world of ideas 

rw I - 10 To work for a specific cause, such as world peace 

s.n 1-12 To become accepted In a group 

s. n 1-19 To make a contribution to scientific knowledge 

d 1-20 To become an informed voter 

s. n 1-28 To improve my social and economic status 

s. n 1 -29 To learn how to relax and eiy oy life 

c 1 -30 To meet an appropriate life companion 

s.d 1-32 To increase my organizational skills 

rw 1-33 To question the opinion of authoriUes 

rw, s 1 -35 To discover new ways of doing things 

d s 1 -38 To be infomied about current social issues 

d 1-39 To gain background and spccializaUon for further study in a professional o;- 

scholarly field 

c. n 1-41 To prepare for religious work 

s 1-43 To learn to take some initiative 

3. d 1-47 To learn things that wlU be useful m soh^ problems In this field 

s. n 1 ^9 To improve my community 

c. n 1-50 To improve my athletic ability 

d 1 -57 To understand the way this field is structured 

s 1-59 To pass a certification or licensing exam 

n, s 1-63 To learn to malntam my physical and mental health 

s 1-64 To gain a reputation as a knowledgeable person in my field 

s, d 1-67 To learn how knowledge is acquired 

rw 1-69 To develop ethical and moral values 

s 1-70 To make scientific Judgments as an informed citizen 

c 1 -74 To become famous 

s, n 1-77 To develop the ability to work well in group endeavors 

d. rw 1-78 To understand the way scholars In this field investigate questions 
rw 1-79 To get a promotion in my Job 

rw 1 -80 To learn how to be a group leader 
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rw 


1-82 


rw 


1-86 
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1-88 


d s 


1-89 


d. s 


1-90 


n.s 


1-91 


an 


1-97 


9 


1-100 


S 


1-101 


rw 


1-102 


s 


2-3 


rw 


2-5 


rw 


2-9 


rw 


2-11 


rw 


2-12 


rw 


2-15 


rw 


2-16 


a.d 


2-17 


rw 


2-21 


c, n 


2-24 


c, n 


2-30 


rw 


2-31 


s.d 


2-33 


n, s 


2-35 


rw 


2^ 


c, n 


2-41 


rw 


2-43 


rw 


2-44 


rw 


2-47 


n, s 


2-49 


c 


2-50 


d,s 


2-56 


rw 


2-57 


n. s 


2-65 


n. s 


2-66 


rw 


2-70 


n 


2-72 


n. s 


2-74 


rw 


2-77 


s.d 


2-78 


rw 


2-81 


c 


2-M 


s, n 


2-87 


n, s 


2-88 


n 


2-89 


rw 


2-94 


rw 


2-96 



To learn to read critically 

To chooae between alternative actions 

To understand the career options open to me 

To learn to organize and use time effectively 

To appreciate literature 

To develop supervlsoiy skills 

To learn to accept criticism gracefully 

To demonstrate to my family that I can succeed 

To develop a commitment to careful and accurate work 

To meet people 

To tiy to see how eveiythlng fits together logically 
To develop sensitivity to the feelings of others 
To develop intellectually 

To learn to fee relaxed in groups or at ease in social settings 
To learn to get along with others 
To understand the relation of literature and fllm to life 
To become more mature 

To understand how human knowledge has developed 

To develop tolerance and understanding of other people and their views 
To choose a life style 
To prepare for family life 

To develop appreciation of varied moral and thlcaJ standards 
To gain exposure to new Ideas 

To help me invent new things 

To make sound career decisions 

To increase religious devotion and commitment 

To develop independence or self-dlrectedness 

To Improve my self-image 

To learn to solve practical problems in my career 

To help my nation 

To develop the ability to work with my hands 

To leam how to soh/e spedfk kinds of mathematics problems 

To understand broad trends In this field 

To establish my personal identity 

To develop commitment to a set of beliefs 

To make Judgments about environmental issues as an 

To ei^oy music 

To obtam recognition from others 

To improve my interpersonal skills 

To leam the methods of analysis of this field 

To gain skills and techniques directly applicable to a job 

To improve my telephone communication skills 

To achieve recognition in my community 

To keep all career options open 

To leam to organize and use time effectively 

To understand how humans have learned to cope with nature 
To leam to solve complex problems 
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